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This pub11cdtion is designed to aid teachers whoswill bewteaching a- - ' &
one-semester course in Economicg at the high school level. Economies ris : o0 )
one of.the minimum electives in the Secondary Social Studies Program, ° . -

included “in the spectaliZed cqurses 1isting for‘grades eleven- and ‘twelve,

The curriculum for this course is. desfgned to develop .a comprehensive ,

understanding of .important economic concepts and provide students with . .
experiences to develop, extend and apply the learnings, and_to make, .~
_reasdned judgments about major econ0m1c quest1ons facing the 1ndividua1 "

and soc1ety »

- . +
r - - . . -~ . ¢
[ L

This curr1cu1um resource guide 1is presented in thirteen un1ts of '
.study. Each unit contains a series of Jessops that follows the fol]ow- . '
ing format: *(T) introduction; (2) time required; 53} concepts; "(4)
instructional objectives; (5) materials requived; (6) suggested procedures; -+
and {7) worksheets or other, refource materials. In addition, there is a
. rationale for the course, a recofmended .content out]ire, course gbjectives, N
a ‘sample-course syllabus; student worksheets-and readings, an arxotated, . .
bibliography of high school .economigs. textbooks, pre- -and post-test copies ,
.0f the nationally-normed Test of Economic-Literacy, and a 1ist of free
loan materials, mainly films that are available from the Department of ) i
Education.film library and- the Center for Econom1c Education_at the . . . -

Uq]ﬂergaty-of*Hawaiirat Manoa.” o

‘The looselea folder fonnat w111 prov1de for add1t1ons of lessons, . v
which w11}~be‘§ent to, a]] users of thzs curriculum respurce guide. "\~ ' . .

This guide was deve]oped through the - cooperat;ve efforts of the
Hawaii State Department of Education and the Hawaii Joint Council on
Ecpnom1c Education, Implementation will be guided and assisted by
specialists .from both organ1zations v

¥’

s

e ] . Dr. Donn1s A, Thompsqw 7

quer1ntendpnt _ )
/7 Y " v s
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] ."'Contenz Outline and Course Objectives _
‘ - -~

i . r
' Bibliography of Economic Films ...

. Cbnqr_;gnly ’sed T.(exiz-books. and Furr:ié‘&'lum Gu1des A .. )
s Pdges in the following units ane numbered so that each unit is °
separate from any other: Additional pages will be added to these
<units aqd,_theJnumbering;_wﬂ‘ibc‘onﬁinue consecutively. for eash. unit.
I ‘.’The_.‘E'conomic' t;',rdb'l_‘em: . a | .
II. The 'M_érkeig_ System
_III;‘ . Market St‘ructupe.’_ -
" IV Market Trperfections , . -
. V. Gov«érmpént Regulétion
" VI The National Economy
. :'-'III. Aggrégate Supply
: Agdy egatei!__)emand
L IX TH Business-Gyele—
- ,. Staﬁbﬂizaﬂon';'PUTicy-

. " Economic Growth. .

International Trade ;g
Economic Systems - o .
: - There aré.no instructional activities included in a few of the
1ts. -These will: be forthcoming as- exemplary lessons or-acti-
ities are tried out, adapted and validated for classroom use.
n addition, Jdessons and activities for the other units will also
e pefriodically sent to. %f]!: users- of this guide. In time, there
should be more_fhan suffi€ient numbers of lessohs or activities
- Yo -develop each unit; teachers can then selectively use those -
_ best suited for their.students- - - ¢ :

”~ R ) .
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_ - INTRODUCTION- . © "¢\

- *

This currigq]um resouree guide, Economics, is. des1gned for a"nne-
semester high school specialized elective course. It contains a rationaie
for’ the course, a recommended contgnt-outline, course objectives, a course
syliabus, samp1e jessan pians, student worEEheets and’ readings, an -
annotated bibliography of r1gh school economics textbooks, pre- and post-
test copies of the nationally-normed Test of Economic Literacy and-a list
of free Toan materialss mainily films from the Depﬂ?tment of Education film
1ibrary-and-the Center -for~Economic Education at the Untver;1ty of Hawaii

at Manoa.

et

Rationale for the Course* :

Social studies educators are in general agreement that the pr1maéy
objective of the social studies is the development of students whg ar
respons1b1e c$‘12ens and effective dec1sion4makers.‘ N

I

High school_graduates, in fact, all adu¥ts n society, wiil be
cont1nua11y exposed throughout their lifetimes to a wide variety of °
economic issues and questions. This ‘will occur through their reading of
newspapers and news magazines, their exposure to radio and television,

their-involvement- in pot1tica1 ‘campaigns and ¢ivic iSSues, and their

“participation in economic life as employees, employers, consumers, union

wembers,_and the -like. The conclusions they reach on issues o theur
answers to economic questions wiil be reflected in how -they vote; in the -
actions they take as members of unions, civic organizations andrbusinesses;
in their responses to appeals by the Pres1dent and other pub11c off1c1a15,
and in econemic decisions they make as individual consumers, workers, °
producers, savers and investors.-  This means that the qua11ty of indjvidual
decisiom-making is crucial to the effective operation of our social system
and to the well-heing of the ind1v1dua1.

b

“Thiis Tt s essent1a1 to heTp young people, by the t1me they graduate
from high school, tc develop -the knowledge, sk1ITs and attitudes to under-
stand and wnake reasoned judgments about major economic questions facing
society and themselves as members of that society. They will then be
better prepared to be responsibie citizens and effective decisien-makers.

- * . -
Congent Overview A S ’ :
" - - l

- The essence of ecqnomic understand1ng lies in being abte to make
sense out of the unfolding array of economic issues toming to our attention.
This requires that fhe various elements of economic understanding be®
combined and blended so as to provide a working knowiedge of economics.
The key elements «f economic understanding are as follows:

L] : X . "

b

" * pdapted from A Framewoik for Teaching Economics: Basic Concepts, New

: York; Jrint Counc11 on Ecohomic Education, 1977.
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iy Practicmg a reaaoned appmach Students must recogn'lze that / -
R economic issues can be analyzed effectively only, by replacing emotiena®

" judgments with an- ob:]ective. rationaJ ,.\a,nd systanahc approach--a .
SR ‘ reasoned approach. . ) Cos

LY - A - S - . .

“Mastering -the-Bdsic concepts Stude;!ts must have™at the1r command
a set of basic concepts to give them the -capacity to think about economc
2 . issues in-a reasoned way

. " ‘ ‘_ - 5 LY 'E;
’ ) Possessmg an averm‘.ew of the econamy ‘Students need a simple
overview §f how the economic system works so as o pronde 2 structure

for exan'lning speciﬁc issues

+*

§ -

*® f Identi;fying the -:'.ssues Students must possess the- knoﬂedoe and

ta encounter as consumers,’ workers. citizens and emp'loyers ¢

. ‘Applying these eZements to par'bicuZaa' 48spes:” Students n‘ust ‘be’ (
given practice in ysing the reasoned approach, working'with the basic
concepts, and-identifying the “issues, first-on simple and then on more,
complex real-world issues. The u'lt'lmate test is their abi'lity to app'ly
these-elements: to"a range of new'ly ernerg1ng issues. - N

L]

L

- Reaching deczaians ‘tm econdhic igs8ues. - Students must 'Iearn how

to_také the finai step of _;orrrnn their own judgments of economic issues:
This requires making-decisions based on their analysi¥-of the issuds, -
tempered-by their own values. This last step- -includes: knomng when’ 1t
may be impossib'le to’ reach a Judgment e ) SN

-

‘1. Econoun c Hants

2. Productive Resources - -~

R Scarﬁcﬁ}“ﬁd“ChoWe :: ' ' : '
4. Opportun'lty Costs and Trade-Offs .

T . 5. Economc- Incentives

6. Production
7"\_Consumption . U . . e
8. Markets, pemand and Supply )
‘9. "Market Struct&re; Compgtition and- Monopo'ly -

>
Market Faillires,- E:(terna'ht*ues, etc.
Govement Regu]atwn
Gross Nat*u/ona1 Product

5

.:./._-. ) €

L}

Price Level Changes . .
. .Aogiregate__s_o_upp'ly_ P \ .

The major oncegt that are inc‘luded in the course are: . o

. Unemployment* - =/ - {

P skills to recognize the various: types of ecohomic issues they are likely |




= in T - 7 - o = .
., 16 Agoregatedemand | I -
. 17. Businesy Cyclés CT :
, 18, t_"{-'ié“ca'I Policy: Taxes, Expenditures,\ﬁ Transfers
" » 19. Money and Monetary Policy . SO SN
.20, Income Policies ' v v . .
2" Econgmic Growth - ' s . :
"L b2z, 'In_tet_nationa'l:Trade»_ c o~ v ‘ .
S L +23,. Econbmic Systets ' o L
__j 1 ‘_ . ) ‘ - -. . ¥ f{/f/,...f ! . _
S Co'lit':ebts"aré deyé'l'qpéc_i:_'thr‘ough focus on general cog_t_:erp?, such as the ™~
role of pricé$ in a market. econgny , the impact of ‘government,.and_the . :
unemployment~inflation dilemma.” -There.is-also focus on teaching stidents ‘,

- something about personal-economic decision-makings~how to-earn an income, \
invest their savings;-budget personal, expenditures; and the 1ike. -The , H“-
émphasi.s-._throughout_.tﬁe;___]essons-_;.jszfo preparing young people to grapple T

* With-both ‘social and personal issues aid- questions.” .To do so, they must, b=
J iHJeachv'c_qse,‘ become familiar with -the concepts -and approach. of economics, . =

S0 as to come to

"+ LAhd they must.be_able to-apply. them in a' reasoned way
_ -informed- d__f_:_cj_s‘_i ons on-specific isgues; - =0

", Students, aré'd]s_c_')'.as'_'s_ sted iin_‘becoming “intelligent. re_',c‘f!rs_- of the
newspapers,: careful watcherdrand 1isteners-of television.and radio, and
critical -observers of politicat candidates and issues.> This requires a
variety of knowledge and skills=-developing-an-ability toidentify the
nomic cts rtficulan issues, -taking:a rational, unemotjonal
. approach to these §ssues, having available a framework for understanting
- the';{co_nmnic system, knowing~the basic étonomic: concepts, and being able
, to utilize these several elements of economic:understanding in addressiny

a variety of specific.questions. By the time ‘the-course.is: completed,

“young, people Shoultd be able: to_address:-1ong-standing economic ‘issues

which need resolution as=well as new economic, issues which -require them
Y to flove intelligently on less -fa_mi'liar_.grbung.- LT

>

» economic aspects of .partd
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‘ y ©  CONTENT OUTLINE AND COUF\!SE 0BJECTIVES |
I. The Economic Problem ' ce \ 2

A_T §carri ty

.
¥

* /(1) Explain the economie corrcept of scarcity in terms of wants and . °
resources and relate how it underhes a]] economic dec'lsions

<
Fl

( 2) C'Iassﬂ-‘y .producti(fe resources according to the é\tegories of Jand,
'Iabor and capita'l .

} : R ) .
.\B’:OPportqnity-C.osté-.' - PN o~ ' -
Tl) beiermine the opportunaity cost of a giv\n act'ion‘.*

+ -

. (2) Explain why the cost of an act. is th besk a]temative,gﬂlyen /

u ]
P: R - [ -t -
W A v, . ]r . s .

11 The Market System f'
- A. Production*and A‘t]ocation

(f} Explain how a market economy answers the questiohs of what to
‘ produc‘g, how -to.produce, any for whom to produce. _ .

(2) Explain the role of the decision maker - the entrepreneur\ in
production
— (.y'(v

(3) -Exﬁ'lain how prices,-costs, and profits provide information for
ing production and a'l'locatiqn decisions

B. Demand - ' -

(1) State the Law of Demand.

. ; o . :
(2) List the determinants of demand., .

R C - '
' (3) Distinguish between demand and quantity gemanded. ' -

| «




L3

\(4) List and-vexd'lain the maJor' -factors 1nﬂuenc1ng the degr‘ee of ' \'-

S . price e'last1c1ty of dema_nd : _ i ;o .

: i . ’ . . ) \ N ' ]

TSN (%) Exp1a1n the re?atmnsmp between thanges 1n price and total BRI

T . revenue in temms of elasticity of demand. N _ o
: \\ b . ) : PRS

- " C. SuppTy\ : . v ot

)

- (D Stat\cr\the\kaw of Supp]y\ i .‘ o - . .\"

Ly (ijst the determnants of supp'ly e . oy
] . . ‘ l. ‘ Il '____

(:3) D1s:'t1nguish between supp1y and qvantity supphed —_—

'h

i C-and
(4) !.1st and expiain the major factors infivencing the degree of
price ela t1c1ty of s%pp'ly

a4

D MarketPr“‘i/ce }f T“‘

(1 Define and *mustra equilibrium frice.

(2) Expiain what ého;'ta Jo surpliRescare. :
' - )5“' : . N ' ” T .
. +13) Explain how price serves as d rationing device. |
l' J’ - .
(4) . Ident1fy the ailocation and income‘d'lswfbutiop functions of
. price.
’: PN - '
(5) Exp in how price eeﬂings create shortages and how price
orts create surpmses

&

. *

=

(6*) Predict what win happen to equﬂibrium pmce and quantity’
g'l ven a change in a determnant of demand or supply.

. ¢ . "'\ N % ’ s i\ ¥
.t III._ Market Structure . ¥ - .
K ) . {1) Specify the source and mean]ng of competition in a market
» " econony. .‘ .
\

I 4 . i \ - . :35




r

,‘ g (2 Identify the fe‘atur‘es of the maJor types of .b_us1 ness organiza-
: { y oo tions, © .3
1 . ' L ‘ .

(3) Explain ‘hon) competing businesses seek to _maximiie' their profits.
o . . b - f
(4) Identify the four general typés of'magket structures - perfect, .
‘fcompetition,'monOpo'Iis_tic competition, oligopoly and monopo'l,?f.

'
]

- (5) Categorize specific industries according to the four general

' . ) ‘Jmarleet structures. &
h

= 0 ™(6), “Explain the effects of inon.obo'ly on price and output.
f.' - {7) .Explain howj-lr?@bo'iy power can be identified.

ey { a Lo
' B
=~ 1

A

wme T

/ -
- I?{.Marketlmper i:tions B e = -

. istinguish_between pr: vate costs and bene .'t_s:;;"ah socC costs
(1) Di ish_betw i d benefits; and social cost

and b nefits. . - . ‘\

- {2) Demonstrate, using supply and demand curves, the effect of
; \ externdlities on price and output.

(3) Prov?e\a number.of remedies for dealing with third-party effect.

L)
H -

\ L : ,
= (3) Analyze the costs and éenefits of go{rem_ment activities ?n the /
3 _ T4 economy.', . ' S /

. -~ . ) |
/ : ) \ - ’ A :E“‘--

V. Government Regu'latmn ]. | _
; ' | (1 LiSt reasons conmgn'ly given [for government regu'latian J\ ‘
" {2) Describe how government regulation affects the "workings of the
= f - - market for various goods and services., . g

]

_f‘

- , ‘ . “ p
_ VI. The National Econopy . -. I. .
A. Gross National Product\ . - .




;‘ it T T T . ’ ll : i * s
' ’ (2) Explain| how GNP - can be meas’ured in tefms of-investment expen- o
-, S diture,| government expenditure, consumer expenditure and net . RN
SN f’ore1gn xpenditu:fe ' . L
! ‘.JI L . ! A . . . ) H
! - LY N
v T ;" ! (3) L‘ast and expl ain the shOrtcomngs of GNP as a mnasure-of the
/J nation's output of goods and services, .
w5, 7 B price Indices- . - R U L
= f . S A ‘ ' Y
o4 (1) Define the term index number" and explain the usefu'lness of .
R . the consumer ,pr index, who'lesa'le prige index, and implicit /
Yo, LA ., price- index. \ \
e (2) -Describe. how the consume}v price index is'cbrhput'ed. e T
“ ’ | (3) List and explain the s t;zor'tcomi ngs of the consumer price index, .
as a measure of inﬂ/es on/deﬂation _ 5 ¢
| C. Unemployment ' ’ . - : '
(1 Define: c.he term "“full emp]oyment" as it is most often used by )
economists. AR ; ) ’ ‘
oot . { . 1I, ) e .7 .k I3 . ;
; { . ) .
(2) Explain how labor force unemployment is measured. '
';?;__':"'. o (3) Determine whether a given person is errp'loyed, unemployed or net
. in the labor force. ' . .
, - (4) Differentiate among frict onal cychca] » structural, and >
_seasonal unemployment. '
. . \\ . +
vit. Aggregate Supply - ! . ™~
\ ., A Determinants of Aggregate Supp'ly o v /
:-. { (1) “Dafine the term “aggrega.te supply.* ‘
i (2) List and exp'lain the (sgven) determinants of aggregate supiﬂy.
B. Aggregate Supply Curve - .

(1) Draw an aggregate suppr curve yith appropnate s1ope.

]




- S T ST -
- ~(2)* Explain the .sl,ope an_d shape ofethe aggregate supp{ly ‘curve.
'.' ) ) ta f _' - so0F . | ] )

: '_(3) Lab\the X. and Y, aves correctly N RN

&'._ ' - cpoe ‘,t‘ ) ‘ _ . ;L
€. __'Changes*'ln‘ﬂggregatE"Supp'ly e ST o

‘ (1) /Exp'lain the caL!ses of shifts in aggregate supp'ly - . --‘_‘;3""_:%5

e _‘,._-

: (,2) Prethct the effect of a gwen ?hange in aggregate supp]y on the -
- Ievels of emp]oyment, output and” prices. : o

"1 - - Z ' 3L . - . - - i - i
. -t . .

VIII Aggregate Bemand

= A \Deternﬂnants of Aggregate Demand oo ‘
A (1) Defme the term "aggregaté dernand "o -

ey

(2) L'!St an&\hxpham the deterzmnants of aggregate demand. .

- _ (3) 'Lab_e-'l -‘-t'he. x\ _and\-y a>_<es _cor‘rect y. . ‘ .
R Changes m Aggregate {)emand - \ .

L4

:-x [

{1 \L‘fxplain the causes of shi fts in: ‘ngregate demand

dict the effect oﬁ a gwen chahge in aggregate demand on the
1e ‘_Is of emp]oymert, output, and: pmces

(2)

IX. ‘-The-Business Cy'c- 3
Inf'lation~ \ TN
(1) Define the term "1n at on."

(2) D1stmgui§h between examp]es anﬁe




e e

R ) ) | .__ -'.z ) . -~ ’ - T _'--
(3) Identify and explain the various possible causes of inflation., °
- T (8) 'Identify,the:main cause'ofsintiation:" i
(5) Descrnbe the different effects of expected v unexpected Lk
. inflation o B o : I e
. ¥ .Recession . // - . C | / ‘

}’5”" (1) .Defu% // term "business cyc"ie" and describe 1ts various phases

(2) “Derine the term f'rece;sion." o r e

) Identify the causes and effects of recessions
i N

(4) Differentiate between "recession" and “depression "

-- X. . Stabigization Pb]icy

-K.. Fiscai-Poiicy -

y

s -

() Define-the:tefh "fiscai'poiicy;"

(2) Identify the ;uthorities responsib]e for implementing fisca]
poiicy ' _ _ _

——— - v

(3) List the goa]s of fisca] po]icy as stated in the Emp]oyment Act
of 1946 :

i ' =
(4) Recognize 51tuation3 in which actions by the fisca1 authorities
' are appropriate :
/ A . =T . .
(5) Specify appropriate isca] policy for the various stages of the
business cyc]e

-"f A . ®
* - - -

-

] .Z:”)/’ (6) Exp]ain the keynesién; or'fiscai, theory of the Great Depression,

o s d
i .
: | -_sg}:;fg




B. Monetary'Po"licy ¢ : ‘_ ‘ .
(1) [kfine the term' "mqnetary po]icy T \

et . - - : = 1

- (2) Identify the Federa] Reserve System-as the agency responsib]e
for u.S. monetary po'l1cy '
S v_iv"!- - . T -—‘
(3" Describe-and "exp'la_in the purposes of the Federal Reserve Systerf.
{3 Des_crib'el the fadv'antages of n_loney- over. bari‘.er:.

{(5) Descr'ioe'the pu_rpose_ of ban‘ks_and fr'act_io_nai reser\qe ban!{ing._

(6) Exo‘lam Friedman Ss or the moneta‘ry, theory of the Great St
Depression T L
C wage and Price Contro'ls R - /

—— e, i E
(1) EXpIain why wage and price conrr'oT; might be. considered an~ar
‘~~—wappr0pr1ate means/of~at“ta1n‘|ng price stal:ii'hty '

N
-

’ > . - .- -»—'

A ' '
~ (2) List several a]ternatwes tq wage and- price contro]s that might
) be ’d in order to attain price stabi]ity S

R - - =
e - ~ _ - T

(;i) Idc.n,tify at 'Ieast two drawbacks ‘to- wage and prwe contro'ls

=

. Feonomic Growth o - _ B N
(1) Identify the- various factors which 1nf1uence the’ economic growth
. of a country R b o )
(2) Describe the econormc prob]ems characteristic of dei.re]oping
countﬂes, espec1a11y the less deveioped ones .

- .t l = .
3) Eva'lua?e proposa"s for so'lvmg the econonne prob'lems of deve'lomng
untries. ) . i .

e . *




S IIL

& X
SML

S
o - N 3
_ g . o~ "~\:\ . . .
Internationai Trade . L

-

R '12) Explain the meaning of tariffs, quotas subsidies embargoes

ndntariff barriers. and the arguments for and agains‘b them.
..7/
(3) Describe a foreign exchange market” and its ‘purpose and methods
Econ0mic Systems. S :
‘ (1) Describe and ana'lyze the* different types of economic systems.

(2) Identify and. ana'lyze the va'lues unique to- different types of
ecenomic systems.

_{3) Compare and gontrast economjc systems in terms of ideology and
" Practice. -t * o :

(1) Descrihe the benefits and costs of intemationa'l trade ‘ S
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* The fo!'l_o{uing films‘_are_av_a.ﬂable from:

, .| The Center ffor Ecoom'c' Education | Q
) T - - University of Hawaii™ - '
L . - “Porteus Rall, "Room 540
o -« Phone: _948-7009 .
. N Y - - '
and can'be usad in ;conjunction ‘with -the curricula-in this guide.. The
films have been Fisted under.those chapters: to which they have relevancy.
Refer to the biblidgraphy at - the end of this listing for film descriptions,
. Nhere-‘a; fi'ln; is on’e-‘_in(:a s_e_ri_éé the Ifonowing-.abbneviations_wii] be
in parenthesis after the Film. name: e )

(FER) ~ The "Fergi‘;fSiéries » I | '
(FC) - The "Free to Choose" -Series -
(6T}, - The "Give -and Take" Series

A ‘ '
{ PHS) ~ The "People on barket Street” -Serdes . N//‘ s
- AT0) " - The "Trade~Offs" Series : - ; R
| E*;**********?****?****CMPTER”L = INTRODUCTION *#scises ok ek ok - ok

NO relevant fiims_ av_éiifable_on fhié_':squéi:t. .. - IR

Bk,

-

b

' '  rine o ¢ ‘
Hrikkkkkk ook CUADTER 2+ THE ECONGMIC. PROBLEN Yokiriokikokkok koo

- N b}
. concept:. opportunity cost

22.1*  "Cost" (pMs) T » . R
28.1 - - “hoTee" (T0) 3 B
28.2  -"MaTcolm Decides" (T0) :

T /

28.3 "¥e" Decide” (T0) ' o “
28.4 "Gwe: a_nH_:_'_rake." (T0) S
concept: productivity /; .S s : ' ;j i

9.6 raKay Productivity" (a1) - :

.Stg._
17.0 " :
22.7 " —and:
28.5 - "Less -and
28.6 ~ "Horking-Togeth

0 o : -
:’80 7 ”ﬁ—ﬂes It © -__,:_ ) . N { "' __:_‘-:-
28.8  Tearning ahd Earning" (T0) : o

 concept: -, s;"{;arcitif : o ' .
225 _ "Scarcity and Planning" (ps) Y

] 23.0 ~ "Scarcity E , T / -
‘*,gauaiqgi tiumber in;,fi'lm__li_b_rar"y'. . | ? | e

_ . _ L Wy
y ﬁ___‘_' I 12 17 - !

W

3




- concept
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- ****************C%PTER 3 - MARKET SYSTEM*:H(****}ﬂ***ﬂ******{*i*****

demand .';fl' = : ,:‘. 7 .
9.5 “Wﬁere Do Jobs Come From?" (GT)
'9.9. " ¥Harket PricesT Gl . e

910 " “*The-Changin Market“ (Gf)

2.2 ° . "Danana" [PHS).

e 2. 10 ’@T—o Buy_or Hot 0 Buy™ (T{I)

e ¢ -
genera] R

con ce}it

(21
D',

_"-(-:OI'I cept:.

‘ con cept

w
~ O TG G
QO e L PO

o
oo
Y =

concept: |

o812
- 28 13

.9, 10
2236: -

2 l} -

¢ T -‘ - e . - .."--._-:

~- "Market=Clearing Pn ce“_(PMS)
. "Rt What Price?" R
—_'_:_.-'-‘;:"How 'Coyld That Happen?" -

supply}_—f‘? _

_ ",:_"Cfn ckenom'lt:S" ‘
" TE the Ferql Fits., Meir It" (FE,R)
.. "Fergi.

2Goes Inc.”™ (FER)
13- Diversffies" (FER)

.{3' Tieets -the. Challenge" (FER)
-“Power of the. Marke " “TFCY .
: -"Freedom 20007 [ - -

N Fﬁ IE nomcdd*uz" _

.'_._'_,p' EaCa e

- i

L4 -

- --"Busme.ss Mcney Where It Comes From, Wh“fe It: Goes

“The chan"in- Market" (G‘{‘}

f'To Eeh or Not to Sel'l" (TO)

- -_‘, . _-;_‘.__ :

***%************CﬁAPTER 4 MARKET STRQCTURE********‘******************‘* )

.', w

genera'l

91k :
-9 _12

*'Nhy mmet1t103?f' (GT) o

S
CE - ’

"TakE"Yoaf‘ Choi ce“ (GT)

l_ /

<on cept‘

22.4
L - 28 14
28.15

-extema]it‘ies .

'gmpeny Ri ghts and Po'l'lution" (PHS)

"Innocent-Bystanders™ (10)
' "Helping Out™ (T0),
-;---g:;:;j:;;_;é, _ :

| .:******‘*******CHAPTER 5 MARKET IMPERFECTIous************************** })




el e ZT%"HTFW““ of | Cm?FoT'_(‘Fc) R
- .y-. B:4... “From-lradle to Grave" (FC) . .\\ \,. NI RLR

concept- gener 1 -.-,‘. : .'»'«_? '.

i R %
'c.‘ v
'
-
_\ z [
'\ :

! o Pm?ects—ﬁéaznonsumri" +{FC).
-2 “Who Protectsithe Worker?T (Fc)\ .
'-.:_‘_'_'._'-'HOH. 'tOdSt —Fr'eéﬁ'a‘{;‘ﬁj LT e

°ose — x—v"f _“‘,,,"—" _'__ =-; ‘

R s
ncredible Bread. Macfﬁ‘ne" o
“HEbrat, REER ‘7 o

6.5 "o/ MLreateq Equalt -t A
46 -~ "WhEETs Wrong Wi’ na Schools?" (Fc) : \ ) g

************* HAPTER 7 - THE NATIO’NAL ECONOMY******

cohcept°' gwss nationa! product

_.—-,_‘-..—-

11 (= "Gmss Natwnal Product" B

N éﬁﬁcé‘b_t' = mﬂ ati on

v

Y q.-o»

-2 Glosesypson=infiati on oL T
. .- "Pnatony-of-a- Erisisr(FC) J (P
7 "How- to Cure=IAfTation": (FC) )

© - “"The Great-Ame
.« "The Inflation’FiTe™ _ 2

2 =2 "Dne>Company.:: Fiahts the Batt'le"' I - I
';:'-3_' “ﬁ"hat ds Inf‘latmn"“' T

-,

can: 1R_obbery. . Can We Arrest Inﬂation?“

******m***CHAPTER 'I'I - STABILIZATION POLLCY****M**M****************&

co“cep't stabi'ﬁ ty 3 - T _ w\t . _ _1- B e
o mo "Stabm'ﬂ’“ fh‘lf?:éuési__;arfdj‘fhg“ Question” :
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*************CHAPTER 13 B INTERNATTﬁNAL TRADE******************* **’*****

-

No m]evant fﬂms avaﬂab]e on thzs subaéct L S

- "~ s ST . -_“' - N -
s 7 '_ by DT LT "..f- Lo A _ . .'._ - s

***********ﬁ#CHAﬁTER ]3 -/I-;CONOMIC SYSTEMS******************************

No r*e]evant fﬂms avaﬂab]e on this subJect _ _

¥ m - E
K = .
[

) *'&*****9}********4****"1SCELLANEousﬂ*ﬂm*ﬁﬂ***ﬂm*m*******m*

. _:-—-f—-A concépt conswner credit‘-':_"'; -

“Learhing: Ganes and. Similations®
"Gett ng-to_ RNOW-: Hawqai-’s v1sitor:- Industry"

concept' _

*5iéﬁhcép;£ & |
B s "Marketiin;uotioﬁ"
20 0 "One -Han Eand S

concept taxation




. o : . - l‘ b PO N , ".{’
: __u_Anatolrw of Inﬂatton" l;jcBraw-HﬂI Fﬂms IEm ooIor, 23 mjnuteg, 1970 . A

_ Exce]]ent fﬂal dealmg mth roots of our present prob]ems of' L.

.- -inflation_and. une?p'loyment Starts with the tax cut of 1964
' - and ;follows- the S, economy: thYough the Vietnam Nar and its .
economi ¢ aftermath.. Concludes with Nixon saymg, “Those who . . ‘
bet on-infiation wﬂ‘l ?ose the1r hets - (Hi‘gh Scheo] and b o
CoIIege Leve]) [ b PO ) r .

- -' H

. "Business Money Qhere It Fomes me Nhere I’t Goes" ,Chevron Compahies:

L 6nm—eoﬁe,—1-3—mmutes

' / Th1s £1m )/s--the story of ‘a- busmess venture entered dnto by i

- Sammy the: 1rrel a leading nut- producer.- -Students leam to
describe h *role of a risk-in.order to make’ a proﬁt and what -
detenm?s proﬁts ( ementary and Itttermediate LEVE

a_ . _ DR

.— T _“_.

SN E Y P8 LI L gt e ' '
""Ch1ckenom1/és A Fow'l Approach to: Econonﬁcs" Cmema Associates, Inc. .
Ff Ims Iﬁlml color' approx1mate1y 20 min tes 1980 -

Thi,s“ fﬂm exp]ams the fo-lz]ow1ng;=fwe --aspects of the lf:’\

- market. ecdnony’s. 1) .pri vate*owners})ip ‘of ‘economic resources,
. _ 23 ‘consumersovereignty;] ; merkets 4) se'lf ihtet!est motive,_

oo /5 competit*uon'- (A -Ages. - _

T ’ ) TR _-___:_ '_'J__:__;';",'-'L Sl ‘:' T -l'-'-_-:::_ a e -
. wﬂemumcmeuwyMDWmempmMmommemgnMHuwN“
AB News: Part T and II two reeIs ltfmn co’lor, 54 minutes« ’Phoenix )

'Ims 1975 - PEEL Y LT 2

s' o

T V1ews of Nobe] prﬁ.ze-winning eﬁonomist, Pau] Sanlueison those
;. of corporate.. business’ -politicians, workers, -and consumers~ -

' are featured in:this. carefu'l'ty ‘researched and’ ¢learly Hocuriented
presentation ‘of -the:seeningly unrélated:-political’, social, and
natural: factors:whigh-haye® ‘combined=to.create a: unigue fgrm of -
economic-jmbal ance - called: “stagflation.” . Its-histori cal back-
around, - the  three basi¢-tools- available® to government-in
cohtro]hng it_and- the “effects: of the cr1s1s are explored. \<_/

e (H1gh Schoo] and Co]]ege Leve])

FERGL ERIE R T
T nIf the Fe'"i F‘ts Near I I wa'lt D1sney Product1ons. lﬁm;goior;‘*
A : - -_'-=J'-_ *33 '._ - T - b

Lt - = .."-._." - - -
L}

o 2 mmutes,

Stude.nts leam~how businesses begm, mth & concept, proto-
- 1 - types production, capi tal ‘outiay; and-merchandising besides .
-~ an-dintroduction-to-a- basic -business vocabu'lary ‘in -this clear,
step-by-step:-;qemnStra%ion of the: free- enterpnse saystem Bt
works® {High cho%] nd Co'l'lege Levefl'-) e




.. “Fergi Goés I'nc‘ b -Lwa'lt D'isney !5roductions lﬁmm co'lor, 23 minutes, e/«197‘7‘. d

4 Students ]earn how capita'l s acqmred how advert1s1ng increases RRCEE
business~and.how incorporation protects the businessperson besides, '
_explaining the differences between a partnersmp -and a corporat on., o i
(H1gh1 School and Co‘i]ege l,?ve'l) s _ R

< o | < =
"Fergi Dwers1f1es" Na'lt 01sney Productions 16mm color, 25 mmute@d&??. L E

Students m'll ‘Iearn about d1str1but1on networks, mergers stock
-~salesy- and cap1ta'l expans':on 'Ioads (H1gh Schoo] and Co'l'lege Ll
Leve'l) . L _ ; "5
Sl . .-'“h, S ' - -v

" 5.4 "Ferg1 Meets the 'Ehaﬁ"e Na-'lt D1sney Product1ons lﬁmn co'lor\

nnnutes 1981& T :
As Fergi Inc continues to expand students Iearn hoiztusin sses
- cope:with- productssuccesses and'fa11ures ‘The -impor#ance of " .
r1sktak1ng and:-créative prob]em-so1v1ng -are _explored. - Fergi Inc.
must_recoup its: Tosses. from-a weak product and: conv1nce.st§§k-
-~ Holdevs “that : the ‘company-will=remain-strong. "Students leagh how -
L " “businesses:avoi dup]1cat1on of effort and-how management Hele~
gates: authoritys “=Jest: market1ng is_expiored as a-step toward’
mass-marketing: and- ‘students }earn. that Business neéds. cre t1ve
people-and_detail-oriented peeple; organizers and dec1s1
_ makers (High Schoo] and Co}1ege Leve]) T -

”"Fﬂés 0 cnooss SERIES Ty | _

. ’ ! ) : !
"TneiPower of the Market“ ﬂHo]n Pub]:c Communicat1ons. In / Films:
lﬁmn-color. 30 nnnutes 1980 e EE /7 { )

eeeee ; ————— Q.

Mﬂton Fr‘:edman. 1976 Nobe'l Laureate in economics ofjens the
series-with-a fasc1natjng Jook-at: how'-free markets wgrk S
. Friedman--explainsiAdam:Smith's idea that the:free: market < e
coordinates the: activit1es ‘of 'miTlions of people whp are
-$trangers to onezanotheri -The frée mafket;- combined w1th _
Jefferson's. dec'tarat'ion of.human: 1iberty , produced, econemic
- -miracles-in the-U:S: and a standard of 1iving thay is the ~
_envy of the world.-. The same miracle~is-taking pF ce today in
' Hong_ Kong, where- government has detiberately” cho en npt to.
ég ﬁ@ d1rect the_economy (H1gh Schoo] and Co]]ege Leve]) ‘ <

/’
- "‘—l'he Ty’ranny"of Contro'i"‘ No'ln Pubhc Colmmn'lcat*uons, Inc Films: 16mm
go‘l 0!‘, 30 n'L'lTlUteS 1980‘ ' T . T R JJ' '

.i

Nhat shou‘!d rnodern government do to protecthts domest':c i
1ndustr3es:arfrom competition:with’ cheaper fof _igﬁgmad”e products? e
. “Nothing” answers-Milton Friedman.- -The -1esgon- of. history is
.= c]ear Great Brit,ain became "great“ on'ly en it adopted free
. trade; LS I ProS f r ) cision of a hundred




. i} 1
.\-"’ ' 4
years ago to foliow the British model. ~(High School and College
Level) - - CoEe o F S
- ° o — | ‘ '
T ) - B . * ¥
. “Anatomg of Crisis"  Woln, Public Communications, Inc. Films: +16mh- .
<. . cotory 30 minutes;. f?BO.‘“' ¢ f R o a g ) :
theLvep T . : S Y St
. The “Great Depression" was directly caused by the failure v . ‘
-, af the Federal Reserve System to exercise its power.and . - X .

responsibility to prevent- runs .on b¥nks, bank clogings,
and a drastic-decline in the quantity of money.”: MiJton Friedman -
says that- the idea that capitalism-had failed is a myth many still

believé. Friedman also shows how-the depression was gxported

“to Eurgpe-and back again to the .$., through sthe't_nechanism of )

. the goid standard. the terrible drony-gf belief in thesfailure of : =

free enterprise. is that it leads directly "to another iyth: that

governiment shawld -cure the economy when, in fact, goverment .
intervention is the cause of -many economic i11s. ?ﬁigh School and .

e, College level) . -~ 4 . ' Y

L]

64 = "Er_‘om-'Cr‘éd]é to- Grave" Woln, Public. Communications, Inc. Films: 161rmi
colorP 30 minutess-1980. - IR

- The .welfare system-in the U.S. began with the best of motives”
\ and has ended.up-with deplorablé results.- Welfare is dangerous :
- and wasteful, says Milton Friedman..Recipients af welfare are T
v treated like ch¥ldren, with thdir decision-making power and
personal- freedom -taken-away.by well-meaning bureaucrats: — —— :
Bureaucrats cannot; -and-do.not, .spend your money as wisely as ’
you yourself and- welfare creates a large pot of money waiting
for: abuse. Friedman says-tHe best answer to the welfare mess
is a negative income .tax,.whicfi'would-assure a minimun) income

¢ toall.. (HighSchool and’College Level) :

el

"CreatedtEqual” Holn, Public Communications, Inc. Films; 16mn ¢olor; °
30 m?nutes—;*-‘lssoad%,__ ‘ . C

— A e, -—-.—-—--—.A—m--—.-—-—-‘--.-q- — —_— '{

" From daneing girls-in silks in the marble palace of @ rich-—- - - _ _ ¢

maharajah, .to the gritty alleys where India's poor live dut

their, Tives, Milton Friedman questions what is fair and what

is_equal. One of our most dangerous myths about equality is .

the belief that everyone'should be equal.in what he/she has, .
that“everyone ‘should.end in the same place. Friedman shows T

how this_distortion of the meaning-of, equality threatens our

freedom. -(High School and College Level)

L] L4

. “What's Wrong With Our Schools" Woln, Public Communications, Inc. Filis:
16mm colors -30.minutes;" 1980. S _

The: p_robl:emj igj'th Edutéﬁon in 'ﬁlﬁer}ca-_h'as; two Sources ,; says
Milton Friedman .‘——Cfpl'ﬁgo] over their children's education has
- been taken from parentS and there- ié‘ no relationship between

-




- 68

T . one-room schoothouse in Vermont: to.a Boston high school where

- - \ -
L -
» . \" kY

what’ pareats pay in ta,xes and the quahty of educatwn their ' .
, children receive. “A cure for both is-a voucher system. As’
- Friedman-explajns on a tour of American schools, from the iast

_ students are frisked when they cole to school in the mornin,
the voucher system would returp ‘educational decisions to a !
market basis, with schools as sellers competing for customers,.’ -
or students, who, in.turn}. are Jbuy*ung education, determined, -+ « <
to get their‘mqney!s worth. (ligh School and Co11ege Level) -

"Who Protects the Consumer?" No1n Pub11c Commun1cat1ons, In¢. Fi1m§
16mm color;, 30 minutes; 1980..

a Free markets are the best protection-for the cbnsumer; says
Milton Friedogn, not government.regulatory agencies. Taking
- his proof-from h1st§ry‘anﬁ the performance record of govern-
ment -agencies, rather than from.what they are supposed to have
done, Friedman . shows how government regu1at1ons and agency
watchdogs-.lead directiy to increased prices. The end resuilt
“is protection of oniy- spec1a1 groups of producers -and increased
= importance of buréaucratic organizations. And what about- the
Corvair, the car that led directly to the modern’ consumer
protection-movement? Who sa1d you had to buy one?/ {High School
and Collgge. Leve1) ' . .
. - : . ' = ) N N \ -
"Who Protects the Norker?“ Woin, Pub1ic Communicat1ons, Inc. Fiims®
16mm colory 30 m1nutes, 1980. . -

What do icensed phys1c1ans, sk111ed Yaborers and government
civil servants have in common? They are-a}l members of closed
shops says Milton Friedman. Friedman_shows -that: wpen they
gain, many more- of us jose. Employers lose; government pro-
tected unions.and minimum wage laws make h1r1ng ecohomicaily
¢ difficult and sometimes impossible. Blacks, teenagers and .
the poor losej/they are the ones not hired. Consumers 1ose,
they pay- highgr prices to offset higher wages. Taxpayers lose;
they pay for pveriy generous fringe benefits: for govetnment
workers. Thi best protection for the ‘worker, and for society
is_the worker's freedom. -to- choose. (H1gh Schoo] and College

6.9

wh

Level) %

.
LY

“How to Cure;Enf1ation“ No1n; Public Communications, Inc. Films: 16mm

shoy what money is and how it works. With fiim shot in London,
Tokyo, West Ber1ih ‘and Washington, Friedman provides the answer
inf¥at1on "Stop-the- presses‘“ The presses in this case
p?1nt mohey. Inflation, as Friedman expiains,-is the inevitabie
;/resuIt when the quantity of money -grows faster than goods and
services. are produced ' (High Schoo1 and Co]1ege Level)

color; 30 é}hutes 1380.
M:;Q? ‘Friedman visits a ghosf town and a tobacco grower to




ETR}

" "Hpw to Stay I'-'rea"“woin, Public Cﬁmuni'cations. Inc. Films: 16mm color; -
60 m’inqtes;rlg_gof» : : \ . o, } e,

"Wheo you stafid before a civil servant frem the tax office ¥s
) Jishere any real doubt in your]mind who is the servant and who -
-, ¥ the master?" asks Mitton Friedman. Concentrated power in =
. the hands of a few, éven elected- repiesentatjves. is the most
- serious threat to-freedom, as Friedman shows in the final :
‘program in the‘series. And we are to blame because we have /

o *

9.2 e Choose" Agency fo}r Ins?:‘ructiona‘l Television: 16mm color; 15

B ] ! . ) '
| algpggd_lt t0..hagpen;_we-must-stoplooking—to-govarnment—as ; T
.+ the source of all goqd things® (Hi. I\Schoo'l and College  _ L

! Leve.l) B M . - ) ) B

"Freedom 2000" Chamber of Commerce uf -the Um. ed States: 16mm color;
22 m’lnute_sf ' - . :

. S

In this Hanna -Barbera film, visitors from another.planet observe
the earth, discussing and-speculating about its future. This
science-fiction view of America and 'its economic system by
intelligent beings from another world-brings into focus the
history, problems, and priorities-of America and its bus\iqess
system as we near:the last quarter of the twentieth century.

: (High Schod.{ and College:level) | - . ‘

"Getting to Know Hawaii's Visitor Industry" - The Visitor Industry \\
| Educationai Council: :16mm color; 10 minutes; 1978. . '

1

| Colorful film_ taks “local entertainer Al Harrington, who
.. Stresses the imgportance of tourism as Hawaii's leading

industry in terms of employment, income, etc. (High School
and Co\'lege Le[v 1) .

1

GIVE AND TAKE SERIES-}--{— "~~~ _ . _ .
_'_TI—"\_N;; Choose" Agenéy or Instructional Television: 16nm.co'lo‘r; 15
. miputes; 1982. \ . _

* When two teenager _de¢ide to earn money over vacation
painting an- aparthent; they find they have difficulty
budgeting their timé and .managing’their money. They

. learn an easy five-step decisiop-making model that helps
them ;ind-gm‘:d solutiops to ‘their problems.# (Secondary
Level) - :

.

,-

R
d b e '

e

minutes; 1982.

A-luch-hour jayWalking -accident at schdol copfronts the .
© (. stodent coyncilwith'a conflict between” individual rights
| *» ' and social vesponsibilities. " Crossing guards are one \
.~ answer; but theére's no’mofiey to pay’for them. What to do?

-




___'1-_ )_ - ‘

i 9.3 .
—

- 9.4.
&
-

- "
5 9.5

- 9.6
i 9.7

L

They d1scover that, when the 1ssue is consumer protection, |

reconciling conf11ct1ng goals is not an easy task. (Secoridary Level) AR
e - / S

"Yot's Save" Agency for Instructional Television: 15mm co]or; 15,- - .=
- minutes; 1982. , S X
A rock trio dec1des it 1§ a.good trade~off to give .up movies, N
récords, and other of 1ife's pleasures to'save money for new-
.S QQLihtse__ihon_the.speclal_needs.of of.tha_group_s_nan_,,A__m_“ec e
.bers gives them other opportunity costs to consider.and a :

new decision to jhake. (Secondary Level) _ _;;
IG‘Qco'Ior; 15 ' \\

% f-’ . ) N

Agency for Instruct1ona1 Television:

8 ' .
There are many good’th1ngs about credit and a young spend-
thrift has discovered most: of them. But when her credit

" begins to rup qut, her parents, her best fr1end and even

her-1ittie sister try to convince her that she wou]d be i =
wise to-consider the opportun1ty costs of credit as well, - B
" {Secdndary- Level) s

"Creditwise"
minutes; 1982

\ oy
"Where Do Jobs Come From?" Agenty fon Instruct1onal Te1ev1s1on 16mm

color; 15 minutes; 1982.

When his mother Ioses her. job because the product she he]ps,—
manufacture is no longer in great demand, a yound man is /-
certain he made the right choice, -He will quit his job and
train for another in a field where the demand for a service
will keep him in demand, too.  But his sister faces, a tough 5
choice of whether to take a chance and begin a singing career s
or try more cau}1ous paths. (Secondary Level) ‘ o

"A Key to Productivity"

Agency for Instructional_Te1evision:
15 minutes; 1982. . '

16mm color;

Two friends find that learning a new job skill 1eads to
increased productivity and to better opportunities. When
the competition comes-looking for skilled workers, .each
boy begins a reevaluation of his career plans in 11ght of .
his newily-acquired worth; (Secondary Level) %

1y T

"Private or Public?"

\16mm color;
15 minutes; 1982.

Agency for Instructional ‘Talevision:

-

Everyone 1ikes the new park the sophomore class has created
on a privateiy-owned lot and now:a.businessman wants to buy
Shou]d the-park be sold to a private conces§ionaire for
h1s fast. food. tro]Tey or. should the city try to find the funds
to buy-it for a. pub]1c park should it be privqte or public?
,_(Secondary Leyel) . S .
' - 21 :3(3 oL .

L




xes" Agency for Instructional Television: 16mm color; 15 -y ‘_“_:;;_.;:;___

b b

ninutes;-1982: - T S B S R,
‘A teenager loses more :than his job when the city reduses
. -services after the-voters.approve a:tax-cut: - Wi thout
- -money to buy- a car, h¢ ¥ill:he visit his girl; who Jives

‘in-another city? : Romance receives an unexperted. benefit
when his father's refuse collection business expands in
+ . the wake”of ‘a“reduction ‘in-another city service and a new
_ . set ‘of wlieels-becomes .available: - (Secondary Level)

=

. "Market Prices" Agency “for Instructwﬁa] ‘Tele-'-;:*.;i,;m ¢ 16mm color; 15

- minutes; T982.° -1 e ’

© 7 This conbipation:of documenta ry-and. dramatic ‘vignettes
-explores -the many.effects-a change-in-the price of ~-

- sugar ‘has on ‘consuners and- the marketplace: { Secondary

™

107 - "The Thang in ﬁ?&arl(et“Ager&g vforlnstructionﬂ Te'levi’si(;nv 16mm cloi_O;‘;

- © -
- . -

- - -Three=teens- gorinta:business:for:themsel ves-and -find it is

+ not-always”éasy-to:balance supply:with-demand:" Fiyst the .
demand: for=their: new_uni=sex per fume" éxhausts. heir sapplies,
then a-drastic drop:i

.. to-sell their product. {Secondary Lew

“demand-"has-thein ?ea ching>for new-ways

_‘:_'-i' Agencyfor Ins truct1ona1Te]ev1si (")-n_:__- Iﬁnm _cd;lor;_ 15

minutess -

_- - -

R

“There:are-substitutions for 'al'mo_{::: everytiing--from new
-~ improved products:to-more ‘economital ones. -When the only
- deliverytruck=in a rural:community. is wrec ed, "a teen-.
T ‘aEqr_-';f-;ffi nds:a-way:to=save-his-heloved -horse:- He -proves

: * that sometimes;it:-makes~economic sense:to substitute old
- ways for:mew.: . (Secondary Level) . o U

s

- b = - L .- T S
E i T - A
e

“l:"_‘-"!'li iy Con ei.twn?,"Agency _Td_f'-:l'ln_sfruc-ti'—bn}afTe'i évisi_on\: 16nm color; 15 -
T o iminutes; 198275 R T T

R R -

. There’§ a-monopoly -at _the_school--concession stand- and prices
- arechigh - A"groupaf Students-detides .that Some_competition
- -could help the-entive student .body. It Works; the prices
- come-dowh -al1_tight, but" can™the- aroup operate-its busi

. this \p{'a_"y.for‘e"vet_"}‘--:(__Sefi:qndarjti'l;_ﬂe])_.'-'{--. e S




L E
T e Yoo
-

o _ e - _ A .
“The Great American Robbery: Can We Arrest Inflation?" McGraw-Hill Films:
'_Part II (30 m1nutes)

Part T and II, two_ reels, I6mm b]acE_and white; Part I (22 minutes) and

-

’ The made-foraTV news f11ms dea] w1th causes and poss1b1e cures
. for 1nf1at1on (H1gh SchooI and Co]]ege Leve])

PN

"Gross Hat1ona1 Produot" McGran-Hi]] Fi]ms* 16mm co]or. 10 mtnutes, 1971.

Th1s f11m 1ntroduces the not1on of product1on and consumpt1on
tof goods and services-with-a‘mixture of the kinds of products
which are produced:in ‘the United States, -It then defines.:the
" concept- of ‘Gross National Product and examines the contributions
Qf the consumer,,by51ness ~and- government sectors’ of the economy
to GNP. ' The .concepts-of. inflation and’ aggregate cemand are also
exp'ta1ned (Phgh Schoo'l and Co11ege Leve'l) :

4 e

“The Incred1b]e Bread Mach1ﬂe“ Nor]d Research Inc : 16nnfcoior; 54

'minutes 1975'

—— ]

. Begins w1th;ani1ntroduction by Ni'l'liam E. S'lmon, Secretary\
“of-the. Treasuryc. Then, ~the -filn-of 32 minutes itself is
shown. - It -1ooks at the connection between_persona] -and
economic. fireadon, -and- finally-discussions-are-conducted by
Dr-WalterzHelTer=and: DriiMilton Friedman with Dro Benjamin
*Ragge *(High Schoo] and Co]]ege Leve])

-,.'_.

-

llThe Inf]ation Fi]e“ Worid Research Inc 5, 16mm co]or, 26 mﬁnutes 1979

The fi]m traces the nork of detective ANery Mann as’ he’ ) . -
tack]es the-toughest” case of -his career; finding the: cause ‘
of!inflation.>The film-encourages. people: to- think, -to
quest1on what - they have-accepted-as the-causes .of: inf]at1on, )
to do-their own "investigation” of the false-causes and .
*understand what the sourcezof {hfiation 5,7 and why it will |
continue-as 1ong as-treatment is based on]y on fa]se causes.
(H1gh Schoo] and Cg]]ege Leve]) .

f -

“Learni_g Games and Simu]at1ons“ College of St Thomas Economic Education
Center 16mm b!ack and white 35’m1nutes 1972 : B

-

This fi]m provides thesguideifnes in the usexof learnin games
and’. s1mu1ations ‘Tt deals specifically with:the selection and
use of -games;,. and ‘the Timitations=and the problems- #ncountered N
during.-the- processes of—p]ay1ng games-and: the evaluation_ of y
.-behavioralichanges ‘in students:as a. result of game play. The
~ games : Starpower and-Marketplace -are used to illustrate game
: ;procegure written guid‘11nes accompany the film.  (College
Level -




- __“_':-'~"_' ,‘, o

~'“L1bra“ Horld Research Inc.-« 16mm color, 40 minutes 1970 '

_A free market space film that trumpets the “outrageous“
idea-that - free market. syStem is-more humane and less
oppressive than -bureaucratic: regulations arrd controls.
(ngh School and College Level) T

o - - _.A‘;e_

“Market in Mot1on New\York StockﬂExchange Ftlmf 16mm color, 12 minutes

Br1efly outlines the capital_fotmat1on process “and expla1ns
‘héw -individuals - play & role in. th1s otocess (High School.
e and College Level) Co

'\

\'- -
\_.

| ':g;§ Peabody s—Beach" Halt D1snay Product1ons Ismm.color; 24 minutes;

_ Thts f1lm 1s a practical course in the laws of supply and

© demand, - capital investment ‘and: depreciation; diminishing
‘returns, and: other-aspectsrofwbasic economics-when a
‘deserted- beach- i: developed:as’a profitable business' (High
-:ztSchool and Qollege 138 T ST

-

o "National?Economic quz"-’Aetna“Life'and Casualty IGmm color, 27-30 : ?t.-__
. minuf_s, 1976 f} _1_ - C

In the form of a qoiz, key_elements of- the American economy
such=as. consumer spendihg pattew alTocation:of 'scarce-

P -

3t f -taxation-and-ecenomic. =
balance are exploreth“Also the-vo

a,
_____ y1es;ofsthe’ codsumer;—
business and--goverpment are explained in terms of “our- "mixed"
: _economy (H1gh “School: Level) e o -

"One Company F1ghts the Battle“ ABC ﬂews Covers Part II of the c1ose-up
film._ 16mm color, 14 nﬁnutes ‘Phoenix Films, 1975L 5o

_ ’This filmsreports on the,current econom1c crisis of "stagflat1on“
-on one -company-and- one_worker and his family (High Schooj
and College Level) bl _
: _ e _7~g SR

_",_s- I

"One Man Band" New York Stock*Exchange_Film 16mm color, 13 minutes

"corporatjon'begins‘ grows, incoroorates, and {
b .g board " (High School and

Describes how
= rdis-eventually: l1sted on the
College Level}

= if “A Part of the Main" Sears 16_ color, 28 mtﬂptes Joint Counc1l on
Econom1c Educatﬂon_and Sears. Roebuck Foundation 1967 s




2.

‘ -affects the Iives of everyone There are. also sequences devoted
= -to the Joint Council and the affi11ate counc11s (H1gh Schoo]
' and Co]ieoe_Leve])

-~ _ _'w

PEOPLE ON MARKET’STREET SERIES

o -affect ﬂemand (High Schoo'l and: t:onege Leve'l)

"Market C]earing Price (Narket Price)“ 'Na]t D1sney Product1ons 16/m
: coIor, 23 nnnutes, 1977 I S

#

L]

“Cost“ Wa]t Disney Produetions IGmm co]or, 19 nnnutes. 1977. Lo

Exp1a1ns the concept of “opportunity cost" where: the cost
" -of any gaod, act,-onﬁservice “is-the" best alternative
oppurtunity given up.’-The cost of. giving a party is used
for 111ustration (HighchhooI and Coi]ege Level) -

R ‘_. .

", "Demand" Na'lt D1sney Productions +'16mm color; \251 minutes; 1977.

) Begins the_presentation of economic ana1ysis with an 3 I
- explanation of:the-law of: demand; - the more. something -
=CoSts,. the. 1ess peop]e want,of it In.addition to the

. ass wea]th,cfamlly 31ze tastes, and type of work‘a]so

' ExpTains how the prnce of a good equates the amount demanded
with’the amount supplied-of that- good.—*The film-also eyplains

. - the role of -inventories: in hejping to" provide reliable-supply
at more: predictab]e prices f(High Schoo] and Col]ege Leve])

¥

"Property R1g_ts and Pol]ution“ qait D1sney Product1ons 16mm co'or,~
Igmm'lnutes,w?? o R S j

N
Contrasts how the.exchange of we]] ef1ned P
direct goods to-their- highestavai ed : uses with_
encountered: uhen ‘property’ rights_are.not well defi

erty rights can =
difficultjes
or

- exchangeabte. > This-Ts.illustrated in the~context of air and

~ water usage. (High Schoo] and Co]Jege Leve])

rIi___ _51 S oz

"Scarcity and P]anni_gﬁ 'wait Dlsney Product1ons-_ 16mm oolor, 16 minutes;

1977.

Introduqes the conoept scarc1ty--that peopie ‘want more oods
“in terms -of quantity quality than~are available--and t e
economic prob]em ‘of ordanizing=and. coordinating the work o

many peoplée to achieve production of desired goods. (High choo]
and Col]ege Leve]) :




wSyn ]i-;u_ Walt gis,-,._ex :{Jf-oduci_;idns:-_ ‘16mm color; 19 minutes; 1977.

e 'Ehows_.hbﬁffhé--aﬁﬁédntf pi'to"ﬂ- _“uf:ed ‘and supplied résponds to
arket price »‘and. how: ahticipated sales, selling ﬁri_ces, ,
__costs, and profitsiguide a_potential producer. - (High ] .
" - _School and College Level) - . . S
+ I - ' v . .
"Wages and Prodaction” ‘Walt Disney Productions: lﬁm{co'lor; 18 minutes;

* Applies demand and supply principles to labor--how wage rates
’ affect the kinds and ‘amounts of- 1abor services offered and'
o -the ambunt demanded of -those services. Some factors affectirig
»i{ . : wa_ge_ r-a'[':g_s‘. 3!’83]50 t‘epmsented‘:& _ (High School and College LEVE!)

/ B

- o R . ‘- '__ _1_2--_ - , - !
. 7 "Scartiy" - Center for Economic Education, University of Hawaii: 16mn
. color; 23 minutes; -1969. N e T -

B Imed in . Hawaii this ﬁ'lm presents basic: concepts of ‘
.. /.. «economics “including scarcity ‘and opportunity costs. (High
-/~ -School.and ColTege Level) 5. = <. - S i

8.0 / "Serdog '-'\}JEDﬁck?_'éﬁd_-ﬁéie_y"' Ha'lt Disney Productions: 16mm color; 16
*’mnutes,i§7 S oo Lt - T

- Students“are edicated on -ecorami ¢ OF money matters with the

u$e-_of.ésc‘n’gs;;xd_ant_:e_'_:_'aif_ikj_'_'I,'_l,,\ie'ly."_'t:_hb_r;gse_s.;-,._ The historyof - ~ - ¢
Toney-and- a- basic-economic vocabulary. are discussed.-. Scrooge
~ © 7 teaches:the -concept of-liow money-:flow influences -inflation
- and deflation, and tiow both indi viduals: and the government
S myst b'tig{get-'theinji-ﬁydney',.i-f::SurpIu_s _chpita] is invested-and
‘wisely-used.” (Elementary and Intermediate Level) . -~

-, .- R -

- _"Some Call It Greed" 16mm color; 52 minutes; two rolls; LCA 80.
_“Perspective of how American_capitalism wasiborn=and S
~ how: it grew. . This_abSorbing: documentary contaifing _ S
. historical footage Seldom seen -befire, -covers. the : - -7
‘six-decade development of America's=power and wealth. = .
~ -Beginning~in- the:sarly :1900"s., the Film: traces the
impact -of . the - economi ¢ “growth of this country on_its
'people and on. the world. (High-School and College Level)
_The Quest and the Question" American Bankers Association:
30 minutesy 1970, . - .

26.0 "Stabflity:
1 mil color;

-Symptoms of economic nstability, definition of stability,
- “explanatjon -of t'.ho\_ﬂl'-_iga_sz_tea‘dx-'grow_ing;e‘cdn‘onn‘r_f:serve'; to
" benefit” he “American péople; “and :illustrations of how: fiscal ,
~=and-monetary policies.are ‘designed to promote stabl e, prices,
rowing in e |

comes’-are viewed. (High School

A ’

SRR “high employment and -
S o and College ‘Level)-:




»ok

This is the ILNU“ | n.nu Local 142 16m color; 15 minutes; 1973,

'.:shis film describes the structure and-goals. of the ILNU
in Hawaii (thh School and Collegp_!.eve”

S op v -

T S

e TRADE-DFFS SERIES

25.0 "All about Trade-offs" (Promotional) Agencv for Instructio_nal:l;elevi's_r_ion-:'
/16n'm color, 1978 - ) ‘- T

'l.

Gives good overview of all program components and a rationale
for why Trade-offs can be a. useful mstructional resource

- 28.1 “Choice" AQEncy for Instructional TeleV1sion 16nm col or, 1978

Introduces the miportant concept of: opportunity cost (Elementary Level)

- \'

82 "Mal colm Deci‘des" ) Agency for Instructiona’l Television 16mm color, 20
' minutes, 1‘37"5 : e R

Provides students with @ systematic process for making
personal choices (Elementary and ngh School Level)

28.3 "EE_Qe;Q_QE;_" 'n"g'en_cy for ins_truct_i__o_nal Te_levision: 16mn color; 20 minutes;
- BT8O U e A e et e e

Exannnes Soctal decision making (simnta}y'@mgh_ School
Level) : - : ) LT

. LR A : ST
“Give and Take" Agency for Instructinnal l‘elevision 16rnn_color; 20,
mnutesl _ _'

e _._- —T

Examines decisions 1nvolv1ng conflicting objectives and
indicates=that.-some decisions:do -notihave to- involve an
s all OnHOthiﬂg Ch°1 ""'(Elementary Level) N

"Less and More" Agency for Instructional Television - T6mm color; 20
m?nutes, 1§7§__ R L it SN e
Introduoeshthe general concept of increasing productivity
and the" acconpanying advanthges and disadvantages,/ (Elementary
':and Interrrediate Level) l L N ¢ -

- _"uorkin l'o ether" Agency for Instructional Television - 16mm c_olor;.z'il_:
- minutes 1978, oro e re e _‘._'

S per K —..'

Examines specialization and i:he division of labor as one: - -
z0f§ asing-f:produotivity !-(Elementary and Intermediate




- /_,—"__‘ ) :'__ T . . ) . '_-_ P
. “Does it ng_'?"' A’gency'f_or' Igstruct-iona'l Te'levi;;ion: 16rrm color; 20
'_rrnnutes, 1973.; S R

LY

DE'ET‘S"WTh 1nvesT1ng in. cabitai goods as one way of

" 1ncre1!§sing productw1ty (E'Iernentary and High School’
Leve ) _

-

/ e i,
L

-~ “Learning and Earnipng"
_ 20 m\nutes 1978 *

Aﬁency fo'r In.strhction_al Tel'evisi'on:
@ SRR '
Exammes mvestment an human cap1ta'l--the education and

train1ng of workers--as-one way: of - 1ncreas1ng productiv1ty
Q(Eiementary and Intermed1ate Level)

ﬁuhg Monez?“

19878, _ 4 :
About vo'luntary exchange and the coltvemence of moneya Peo 1e
'exchange‘thmgs because:both “sides- ‘expect: te: benefit from the
trade;-but direct: exchange without: the: :Use -0f -money: ‘can: -be

- _'c'lumsy, ‘time: consurrnng,, and inconvenient (E'Iementary ahd
".__‘Intermediate Leve'l) T S

. \’
A'gency fo_r._ In'étructionai ,Te'levision:_

e

wb ks

"To B"-V or: N°t to BUY" Agency for Instruct1ona'l Televis*uon 16mm color;:

20 rrnnutes _4978 R ? ____ R

Dea'ls with "market demand" and what 1s a market.. '(E’Ienie'ntarjf _

and High Schoo‘i Leve]) R
o

- "To Se'l'l -op Not to Se'l'l" Agency for Instruct1ona'l Te'levision*

) _16mm color;
20 m'inutes, 1978, ~

Th1s fﬂm fs about market supp'ly

(E'jementary and Intermediate -
Leve'l ) : .

e

LI -gﬁ

&

"t What nrice?" '

16mm colér; 20
_':'rrnnutes ; 1978 ' '

A

(_E'Iementary and
=, ‘

y

ngency_ _for -Ing;tructiona'l fe'levi_s.ion:

This 'Iesson 1s about market c'lear1ng prices
Intgr‘medaate Leve'l)

13
1t
.

"How Could That Hagpen" Agency for Inst“uctional Te'levis1on
2{} minutes 19?8

16m colors
'"'Thi § leSSOn emphasues the mterdependence of market pr1 ces -~

~"that markets, do not" operate in 1soTatfon. (Eiementary and
..__-_j--;_-Intermediate Leve]) . _

16mm color; -

16&.& oo'lor; 26 rrn‘nutg,s;

S

-

| L]




- _20 minytes; 19787 R

“Innocent Bystanders“ Agency for Instruct1ona1 Te]evision 16mm color;

This 1esson dea]s wzth ways of reducing the indirect cost

timt—ocTurs™ ple are harmtul tTo
cthera-not.directly 1nvo1ved (Elcmentarx,and Intermed1ate
Level) -, _ : )

-f

| _"He1 ing Out“ Age'cn
_ miﬁutes, I§78 L ;f\\

?

e
i

Th1s lesson dea]s with ways of 1ncreas1ng the 1nd1rect
benefits ithat-occur when ‘the actions -of.- some people are
helpful” to ‘others not d1rect1y invo]ved (E]ementary and
Intermed1ate Leve]) e T S -

“Hhat is Inf]ation?“ ABC News: Covers Part I of, the C]ose -up fi]m
lﬁnm c;%or, 13 minutes* Phoen1x F1lm5 1975 -

1

_‘E' -

depth_1nvest19at1on of the problem of'“stag-

s. 45 an'

:Inctroctjonai Tefovisioné 16m coior; 20~

N |
-f

flation" and. its- h1stor1ca1:and po]1t1ca1 background (High }

Schoo] andiCoiiege%teveT)

i woer H1thout Monex_ Ha]r
1970~ £ o T T g

. ,'fﬁagnts are’ acqua1nted w1th-the'economic concepts underiying _

cred1f“tards, ‘constructive consumer: patterns involving.the
use‘of credit -cards; and:}iabilities involved- in_ the “indis-
criminate use of’careless: hand11ng of such. cred1t cards

" (High" SchooI and Co]Tege Leve]) o .

b,

cow
B N

.5\. .

sney 'REE&Jcﬁ o_'n'é, : "_'i"aniﬁ_ .c_o_'l.or'; 14 minutes
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"HO4 ECONOMISTS CLASSIFY PRODUCTIVE RESOURCES

P A

sep e

" Intyoductipn: Priductive resé_uf‘i:es are us'ua'l"l)i ’E"I"assif'ied ag:c‘d?ding to three .
categories - land, labor, ‘and, capital.. This Jesson introduces the concept of

productive resodrces and helps students. discriminate among| the three classi-
fications used/by economists. - g L

Time Pequired: 45-50 migutes. _ o ' ’
EEE T

»

,'C'oﬁcegf:s: Productive fe.sourcés. Land, Labor, cg_pifai.

In'struci;,ionai Objecti\;}es: At the end of the ac-i:ivity. students wiil be able
to: "~ : S i~
1. Define the terms “land", “labor", and Teapital." .

2. Classify specific examples of productive resources according to

- . whether they-are.examples of land, labor, or capital. &

¥

Materials Re.quired:_ SHE o

1. Resources Horksheet.

2. Pizza Signals Worksheet. -~ = - o
S Procedure: | cn i

Y. Re_niind stn_dénfs" “that most Gf the goods- and services tMconsum
must first be 'produced,c-and-thaf-.tt_)e production process involves the
transformationof resource inputs- into.the -output of goods and ser-
vices. - o o . . ‘

-

2. Tell students that we usually di vide "prodlictiye'res/;urcés into three’

categories; ~ “land”, “labor", and "capital.:" .
3. Urite the -definitions of ‘1and", “labor",. and “capital" on the chalk-
board as follows: ' : '

it

LAND - Naf‘i’n&ra‘I ;éISOurc_es -6r gifts of nath?e, such as tree_s-,‘ fish,

. wild"animals, rain, and sunshine. - .

LABOR - Human effort 'Lised: i‘n_-‘r'llak-ing s_mef.h.ing.

e

TAPITAL - Human-made things that are’used- to make goods and/or services,

© such as-tools; ‘machines, -

- Yemd e . w R
TP DT -

4. .Oravi § picture of a’pineapple (or some ﬁl__er\g_oqd) on the chalkboard.
«  Ask students Yto name the-productive ‘resources that are used in the
.production off a pineapple. - Cue responses )’ if necessary; of LAND
- (sunghine, rain), LABOR (people who:plant; ténd,-and. harvest the
pineapples), and CAPIfAL (irrigation equipment, boxes, tools, h&e-
vesting machinery, ’tcfmck‘s » and the pineapple plant.)

I T
El -
a0,

/

[ - . B '

I~1

factories, and domesticated animals.




"‘-Hand outfRESOURCES HORKSHEET Giv /students 5 or 10 minutes to
_complete the uorksheet. :

After students have completed*the rksheet discuss the\answers and
the’ reas\ons for thei r p]aceraent i

am' ‘_t

. CAT EGORY

- «Cagi ta |

: _-Cnp_it_a] B 2

e I'_Land

7
y
,{f’i’i’_

RESOURCE' '

. axe

ol

a particu]ar category Answers

I:;@ﬂ'ldoze—r'-

;;‘ébns_t_fuc_ti on workers
factory. ®

- Labor . )
‘ ﬁg‘gi@]-‘ i

hanmer
- school‘“desk

_ teacher-

1

silverware

‘doctors

b

computer .

. ’ - r -] T

*Trees that grqw wﬂd are LANO, treel that are planted by people ..
- are_CAPITAL:- The same-is true of animals: Wild animals aré LAND,
'gﬁ}%ﬁdomsticated ammals -ave "hwnan-made" and hence. c]assiﬁed as

Pass out the PIZZA SIGHA!.S worksheat A'I'Ion students 10 minytes to
ﬁnish. "‘Answers ares - A ‘

. : : . -’

LABOR CAPITALY

LMO _ ._._'_- -
(Therve are no: land
resources Hsted o

- -‘______:_.=_'_-

" -clerk T -

. _ telephone
"-f;---f:_bie_f’ baker &l P

form

-i’i'sh" - | L

'_ scmwdriver < e




lea\ " LABOR CAPITAL
| * delivery: person - “dough ©]
. . _famers , - .. qve T S
. : 3 ' a board.-box
1 L o : te'lectrimty : : S
: o flour ' s
't . . meat
\ g ‘1o- 2 cardboard’
L - grain A
s L omin _
S L. salt o,
- ' sausage P
gasoline , A
1 o I paper ' U
‘Debrief the activity by: reviewing the- definitions of LA. D, LABQR

am:! CAPITM., and by- answering any fina] student ouestions

Source ofActiw This activity is based on a. ’lesson designed by’ Diane
- —and. Margit- McGuire=in"The Book Company, washington State, Counci] o
oL Economic Educatwn Adapted by pemission.-_-.— o _ _ﬁ \
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SR e - E
' ' ° T RESOURCES WORRSHEET
Look at the Tist of resources below. Then write what each of them is:_ ﬂf
“Tand, labor or cap1ta1. : . T
Category Resource ‘ '
. . ax o 4 N ;
. ) * “ &~ . -~ S . :
- . X 0il ' '
: , bul]dozer . K
’ '” . : E
. . construq;ion workers -3
, , ' _ factory ig
fish ' ' ¢
_ s . . T
hammer . '
2 school dask N
%; . ) . ; screwdriver *
E- ) . seaweed
. , '
. teacher
5 ‘ : - trees
S , . - silverware

doctors

computer J'i




' brzza SIENALS '

B e —

“You pick up. a telephone and order a large pizza for the fami ¥y, Within an’

. hour the de]1very person arrives at your door. You pay $4.50 and everyone

enjoys the pizza. .Simple, you say. Yes, on the surface, but did you wver

tealize that when you made‘the decision to buy that pizza, you set in motion .

a train Of events and communicated a series of messages along the economic °
line somewhat as you do when dialing a telephone number. Let's <follow the - :
sequence and see What happened to your order:

First of all, you order the pizza to satigfy your needs {you were hungry).
Immediately, you 1ifted the TELEPHONE {a service supplied by a public utility} °
and ordered the pizza. ‘The CLERK who took your order wrote it -on a FQRM and
passed 7t through the window. to the CHIEF BAKER. He/she looked at %, checked
which of his/her bakers was least busy and passed ft on. The baker proceeded

to mix the DOUGH and prepared his/her QVEN. Within an hour the- pizza was

ready. The baker put it in a CARDBOARD BOX, called for a DELIVERY PERSON

and within minutes ft was on its way to you. Sti1l1 simple, you say. Ves,

jt's still pretty much & process of hitting down one domino and the rest

fall. Let's~look a little closer, though.

-

Your original order used up ELECTRICITY, FLQUR, MEAT, CARDBOARD. etc. Every
pizza produced means so much more of these things used. If one pizza used
oné-half<pound of flour, 100 pizzas means a SACK of flour, which means SO °
much GRAIN ground a MILL and an increase in some planting, irrigating,
- and reaping activities by Fi FARMERS. Every single pizza is one part-of a
. larger decision to produce more flour. Every pizza bought is in fact a°
PN "vote"" for the production of more flgur. Every pizza bought flashes a mes-
= sage which reads: “more FLOUR, more SALT, more SAUSAGE, more ELECTRICITY,
more GASOLINE, more LABOR, more PAPERT“'end SO on.

Classify the resources that went into making p1zza pies by wr1ting the
. underlined words in the appropriate co]umn
.o . r

LAND : LABOR .} CAPITAL

L




WHAT*S—YOUR-CHOTLEED— - —

Introduction: Scarcity requires everyone to make choices "Opportunity
Cost™ means.that every time you make a choice, you must give up something;
or you must bear a cost. This lesson introduces the concept "opportunity

cost is opportunity lost." < X

T%me Required: 25 minutes.

Concep 3‘ Opportunity-éost. ‘ ' ' .

Instruct1ona1_DbaectiVe5° At the end of the activity, students will be able
*

too . 1 ‘
" 1. Define the term "opportunity. cost." X
\

'\2: Determine the opportunity cost of a given action. g

Explain why the cost of an act is the best alternative giVen'up. )

Material Required: .
1. $2,000 Windfall Worksheet.

Procedure;
[

definition on the chalkboard as follows:

OPPORTUNITY COST - a decision to do something resu]ting in giving
up something else in order to get it. -

2. On the chalkboard write examples of activities students are famiiiar

with such as surfing, football practice, part-time job, homework,

’ hula Jessons, band practice, etc. Ask students what is the "oppor-

- * tunity cost" of engaging in these-activities, e.g.:

* 2 hours sﬁrfing.vs. 2 hours homework
football practice vs.- part-time job’
. hula practice vs. band practice

3. Draw a chart on thegchaikboard Ask for student responses for
examples of opportunity cbst and record:them on the chart.

EXAMPLE:  (ACTIVITY {CHOICE] [ OPPORTORITY COST]

'
r . M
. " i
:

1

4. . Discuss with the class the reldtionship' between the1r persona] choices

and the opportun1ty cost.of each activity. .

"# 5. -Distribute worksheet: "$2,000 Hindfa!].“

4

<

1. Introduce the term "opportunity cost" to the class by writing the o .




_ - “6'.'- Instruct students to read the worksheet and to fﬂ'l out the choice
R and Opportunity cost columns. :

L . 9

Al

7 AI]ow students time to read and’ complete the worksheet. '(16 minutes)_

/

8 Afeer studenh have comp'leted the assfgnment, disgﬁgﬂ the students!
: responses T e -

e o4

9. Review with the c'lass the definition&fof opportunity cost and a deci-
*  sion of choice:- “in- re]atTon to 0pportuni y cost.. "Opportumty cost
is Opportunity ost oo Do

) H
’

_ "~ Source of Activity: Adapted from tegson Four In the Market lace, 0ffice of
the Superinﬁnaeﬂ% of Public Instruot'ion, Washingfon State. . Used with

permission.

LR
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- _below, p'lace your: choices 1n the 'Ieft-hand co}umn

.
T~

i

N.—l—l’
[=Atp RN

me the Hst of suggest1ons

L

_$400 to pay.: income tax owedr-can be deferned for another year.
-~ $800° for. braces for your teeth. - . N -
~.$600 - for-the college education fund :
. $800: Tor new dining ‘room-carpets. K :
«- -'$1,000_ for ‘dowh. p ment on‘a. beach Iot ~
$200 for a.motorbike.: _ . '
. $90-for-bicycle. forlyour sister. . -
~~$400. for vacation ‘to Disneyland: “for the- fhmi]y 1
$900 to ‘allow-your-father-to- finish his college degree.
- $1,500- for badly needed bedroom-added to house. -
. $850 for operatioh for- your motner--she has put it off for years.
. --$400 for Basketball Camp: T
~ $200 for niw’tires=for: fami]yﬂcar~-oid'ones are not safe anymore.
. -$450-for freezer.to. cut:down: on=food: costsx :
$600 for vacation trip.to seegrandparents Iiving in Bar Harbér, Maine--
- they are. e]derﬂy~and have not seen the fami]y for many years.
] $800§1'or sterdo-tape “system. -
$; 000 ‘to-sehd” “Mom - and Dad to Las Vegas for their si]ver wedding
R anni?ersanw

. =$1.200 for. new roof for house--o]d one starting to leak.
. "$500: for-new.clothes: for sch001
. f$200 for sav1ngs account T - . -
CHOICES © ' :oPPoRJUNITv COSTS
$_ “ : . List a]ternati es totaling $2,000 or
* ] less _that woul \have been your next - = __
: ,combination of choices. These are your -
$_ opportunity costs because they ave
' | desirable- choices that you could" Aot do
. - Y
$ $_'——'— |
$ s - 1) . \\\“\
- $ -
$ s, )
. T - - ) $ '.‘ ~ /
$ tota1 ($2 000 or. - i
S $ total {$2,000 or less)

1ess)f'
; E

'-'\.f




THE CITY COUNCIL'S PROBLEM

Introduction: Scarcity requires every society to make choices. Oppurtu- ii
nity cost refers to what must be given up when decisions are made to use

scarce productive resources to produce particular goods or services. A

.decis1on to produce one good means giving up the possxbility of producing .
.'something ®lse. This-activity is designed to introduce students to the

concept-of opportunity cost that all levels of government must resolve.

Time Required: 25 minutes, .

Concept and Skills: Opﬁortunity cost. . : %

“Ig§truct1ona1 0bgect1ves At t 1 end of the activity, students will be 3
able to: . :
7 LI

1. Define the tgrm "Opportunity Cost.™

2. Determine the opportunitﬁucost of a given action.

3." Explain why the cost of an act or decision is the best alternative
giv?h up. -

Material Required:” .
' 1. Thé Real Cost worksheet. \ , : ‘

Procedure.

1. Review with the-class the definition of the term “Opportunity
cost" and the concept of "opportunity cost is o?portun1ty lost."
Write definttjon of opportunity cost on the chaikboard as follows:

OPPORTUNITY COST : A decision to do someth1ng resulting in giving >
up something else in order to get 1t

2. D1stribute Horksheet. "The Real Cost.“‘

3. Instruct studentss to read the worksheet and to fill out the choice
and opportunity cost columns.

4. "Atlow students time to read and complete the worksheet (10 minutes).

' 5. After the students have.completed the assignment, draw the choice
opportunity cozt chart on the chalkboard. Ask students to explain
their choices and why the decision is the best alternative given
up. Fil1 in chart with students' responses.

+ 6. Discuss the relationship of the decision with the opportunity cost.
Ask students for examples of current problems fac1ng their local,

\ * »
.




_ portunity cLsts of the
_ dec1sions :( e:g.s U S. tax cut, hote room tax, r#pea] of the
-_4% tax on Food ° T - _ b

final

Source of Act1vity Adapted from Less n F1ve, 1In the Mark tp]ace, Office
of the Super1ntend nt of Public Ins uction, Washington State. Used with




THE REAL cost :
L A L ]

The city of Odessa, the county seat, has 10,800 peopie, most of whom
- work in‘?arnﬁng, small businesses and county government. It has recently
been -determined that-an-army-infantry training base will be located nearby. :
The base will bring to the town 10,000-more people over three years. . About-

5. a.mew sevage disposal plant 10.

100 fni'les of new roads "

The city counci] S prabiem is that it has the resources to provide
only-three of thése nusaded services by the ‘time the:base:is:finished. As.
a member of the c¢ity council, which would you provide - -and which would you
not provide?  Tell the benefits “the “town will receive and-explain the

opportunity costs involved in this decision.
~ decisions %o tﬁe class. .

-

Be prepared to explain your

CHOICES R

! OPPORTURITY COSTS
P . - ‘ ‘
. ) ' List. the 3 aiternatives you
‘ valued mosg, but were unable
to include:
] 1.
}“' * *
2. k 2.

3. \

half wil} turn over every twelve months. “T6- provide for this population -
growth tie city should provide the following services L
‘T." 10 new police officers ;5- new sewer Tines T ?;i

' 2.3 new po}ice_cars K :-?. T new school '//1:£:::)- Z?é

: 3. 10 new fire. fighters I 8, new Jibr«:{q w) . -
4. 2 new fire engines - - < 9. 20 more teachers . 3




'_ -'_E_':Q_L'foii_'l_éii guftﬁ-@ﬁéﬁ:’f i;uﬁhit'f"'chn. HE_ PRODUCE?

'J . -, L] -
S L .' I e

? 1ntroduction. A]i societies‘have to deal with the central economic prob]em
of "scarcity of‘productiue resources” and the "alJocation of their limited
resources.”" This activity relates-to the economic prob]em of scarcity and

' "ailocation of resources faced by'the ear]y colonists _ _

_Time Required 60 minutes 2;1' o 'b S

N , Con cept Scarcity, A]location of Productive Resources

: Instructionai Obaectives At the end of the activity, students ui]l be able °
to: S _ . .

a‘-"' R
) 1. Definethe terms "scarcity" and "productive resources w

2. 01a551fy specific examp]es of - productive resources according to
_whether they -are examples-of~ land, laQor, and capita] of the three
s;geographjc areasﬂof_colonial America _ IR ‘ -

'Materia'ls Required : R
"-f;,i ) :_qu Reading '“Life 1n Co]onia] America "-_ _

:2; _Reading ’"Crafts in Co]oniai ﬁmerica”“ T : '{

- 3. Ch t paper and mag1c*marker pens (optionai)
: Procedur_j 7 -f.-fﬁécg_j i;= ST

"
1. write the definitions of “scarcity“ and "productive resources“ on
,//the cha]kboerd as. fo]lows ' : : .

SGARCITY - Limited resources to satisfy human wants

PRODUCTIVE RESOURCES - Resources that can be used to produoe other
things (T e:s: Iand 1abor and capital)

~

2. L1St some °xamp]es of’]and, Iabor, and capita] .on the chalkboard
Ask the . students to- categorize -the examples info land, labor, and
capital. " (e.g.- ~LAND ¥ s0i1, favorable climate, natural harbor; -

LABOR - weavers, sh1pbui1ders farmers. CAPITAL - whate &1,
tobacco, | indigo ) s

3. Distrihute the 2 readings

= a, “Life in- 0pion1a1 America f{
'"Crafts in Co1onia1 America" ' :

-

4. Instruct students to f1nd exampies of land, labor, and capitai for
. each geographical area - New England Midd]e, Southern Colonies.




‘ -Sil_Aiiow students o1me to read the handoute (10 minutes)

6. After students have comp]eted the*readings, have students get into
groups- of fours, ‘Each group- is to make a chart 1isting the productive
resources of each colonial-geographic; ares into Categories of land,
1abor, -and’ capita1 from -the.. 1nformation on- the readings. -

‘1__ .

EXAMPLE T RIHTGEA‘D [ nmnus SOUTHE’RN—I

S T S F .:
L APITAI. SR T

7. Se]ect one student g:om each group to. report -to- the. c]ass their

findings Draw-a-sample -chart: oh~the cha]kboar or- have“each group

make a chart_on chart paper: with- marking»pen aye students fi]]
1n chart from their group.findings R

.o and: cap?ta] of each geograph1ca1 area

- ﬁﬁns ARE:” -

Cabinetmakers LT

S %“ii;;f;Coopers Y] S B =
S ,;Biaoksmlths -y K - .
N f;Sailmakers S . . <
CAPTTAL. | - Whaling . T feef ' baot ' :
» ' Shipbui]dnng .. Pork R{Ee f{mrt_w —

s t?"-- i T Felt 1 Indigo

- /o
9. For c]osare revjew the definitions of S;ARCITY, and PRODUCTIVéX
a'RESOURCES and ayiswer- any fina] student quest1ons '

»

Source*of Activi_y Adé;ted from a 1esson plan by Caro] Takamoto, Mi111ani
- High School. B ) _

,.
T
+ -
-
]
- =

8. - Discqss H1th the c]ass the“piacement of the categories of Iand Iabor,-

RER ' ENGLMD i Mmou: s --f-gqmgﬁﬂtie-_
- 'L@Np'- | ocean.. -%i=iff. 3*7"r Parts = L o T Rentilesoinf
S T e T L Fertﬂe Soﬂ* gﬂd CIimate SR
PR B .1';::-;3;:_"'_f:=; B Favorabie C]imate _ 1 U
% fuasor. T cabudrs atters . < | Goopers..

-t N B ot --_iShiwr'lghts N Traders . _ 'f-'B'Iack S'!aves ) L




I - CRAFTS IN COLONIA_I; ' ,AHERICA_\ o
. \. s - - - // : .
 The art1san was-an important member of the community in_colonial times.
At f1rst. many ‘crafts: such as: baking and weaving weve -carried on in each:
colanist's home - As ‘thepopulation ‘grew, proféssional artisans established
businessés “in-towns and: .villages.. Setting up shop required Tittle_more than
tools; materials, and a:place-to work.- Often this was the ground floor of
the artisan S house._ ‘Usually: the' artisan did thé work by hand perhaps w1t
the help of family members.and one or-two -apprentices. . -
In larger ‘towns’ the-artisan was a shopkeeper as well as a skilled vorker.
A sign over-the door-of the shop: picturing: the- ‘product made, alony with a good
reputation, were -often tbe only advertisement needed. Artisans in a typical
colonial town included cabinet-makers; weavers, dyers, brick1eyers, shoe-
makers, -and bakers. -“Other ski11ed norkers 1nc1uded coopers or barre1mdkers.
: hatters, ‘and shipbuilders. e :
“The: cooper-was-one of - the most 1mportant udrkers in ‘the southern colo-

, nies,- Before crops.such as wheat, flour; rice, and tobacco- could leave the
plantation, they had to:be ‘packed. into casksy: ‘boxes., .and.barrels.” Coopers
also played an - important-role in-Cities: Every househo]d ‘had to keep: kegs
for storing away_butter, salted fishi- and-meat. . The manufacture of these
containers- (coopering)-was’a small-igdustry-in itself,: em£1oying many skilled
people.- Most -of2the artisanszon ithe plantation were- 81ac slaves.

Coopering-involvéd- several’ steps.  Long: pieces’ of ‘wood were split into
thin- sTats called staves, - These were trimmed:to.proper width and:shape
and-were stood Upright:in a “circulariframe.. - Metal-hoops -were placed, around
the ends: of ‘theistaves. £o:hold them tightly:together.. -The woodwwas- steamed

t? make 1t bend and take shape' Then the ]1ds and_the bottoms were put into

placey : T s ' R

Another impontant craft. especia11y in New-York,- uas-hatmak1ng. The
hatter-was. skilled in turning” fur intozfelt and-shaping the felt. into top

~ -hats ‘called: beaver-hats.  ‘Creating a beaver-hat took a great deal of .work.

- First a felt foundation was m%de.hy compactingsmall: particles of rabbit fd

onto pieces of wet 1inén cloth, ~Next: came-the dipping; drying, ‘'shrinking, |

and stiffening of .the foundation, ¥ollowed: by the addition-of beaver fur or
 outside, .Finally, the-hat:was:blocked,: dyed, and. finished. - -
Hats ‘were worn:by -both  the.rich:.and:the-poor, whether-they were working,

_ playing, walking, or riding. Hatmaking became such a successful trade in/the

'co}on}es that Eng]and passed a 1aw prohibiting the export1ng of hats fr the

'COOHQSs_- ST = "
- -Perhaps’ the most demanding of a]] “the* crafts was that of the New E g]and

shtpbuilder. ‘Building a-ship took a year, and many artl;g;s were involyed,

[

Among - these- were -shipwrights, carvers, cabinetmakers. ers, and blagk-
. smiths.- Before the-vessel-could: be- 1aunched “the skills. bf the sail
- and rigger.were needed. Large canvas sheets were. cut, stitched, and itted
proper]y. When they were ready. the sat15'were rigged. or atta:hed

mast.

New ships were always needed to carry on +he gr@ming trade befween the
colonies and -countries. overseas. ‘So. shipbuilding and trade becamé a major
part of the coldnial-economy. As a matter of- fact, more than h f the ships

-that piied the waters between the co]onies and EngTand were mag in America.

Sourte. Adapted'from James B. 0 Nei]l trate ies for Te hing_%sd%imﬁ;ui° -
Uni ted States History: Inda h* 1980 Jo nt CounciT_on conomic Education.
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LIFE IN COLONIAL AMERICA

I

The New England, middle, and southern colonies shared many similarities
and were distinguished by many differences. In general, the New England
colonies had been founded by*groups of people, who formed a religious commu-

“nity. Yhey hid agreed to cooperate in discussing and drawing up laws for the )

common good. Since the rocky New England soil was not suitable for large-
scale agriculture, people usually raised only enough food for thejpown use.
Many depended on fishing and whaljng or shipbuilding and trading #or théir
livelihood. New Englanders tended .to settle in towns, where they Yived in
closely knit ‘'social groups. This led to a form of local government called
the tewn meeting. Herg the citizens of the community met to discuss town
business, vote on local laws, and elect town officials.
' In the southern colonies, the mild climate and fertile }and made it
possible to establish plantations where tobacco, rice and indigo {a plant
used for making blue dye) were grown. These crops were then shipped to
England ard’ exchanged for manufactured products.. Many of these colonies were
founded by people who hadwee€ived land ftom the king. Because people 1ived
scattered-about on large land holdings, fhe country was the local political
unit. A county court, made up of justices of the peace appointed by the
governor, passed local laws and tried civil and criminal cases. : -
Because of their central location and excellent ports, the middle colo-
nies carried on coastal trade-with the New England and southern colonies.
Here the excellent soil and favorable climate made wheat an important and
profitable crop. Large amounts of beef and pork were also produced and
shipped to southern Europe and the West Indies. In the middle colonies there
were both.county and tewn,units of local government. R .
No-matter where a cotonist lived; certain aspects of domestic 1ife were
the same. For example, fireplaces provided the only way to cook and heat the
house. Candles, whale 0il lamps, in addijtion to the fireplace, were usually -

“the only, sources of -1ight. But depending upon the location of the colony and

the social status-of the colonist, differences in life-styles did exist. A
typical southern house” on a plantation was often located on a h§11. There S
wera\gardens and orchards to supply fresh fruits and vegetables. The kitchen,
Jaundry, and smokehouse were located in separate buildings near the house.

And much of the household labor was supplied by slaves.

- * Northern houses usually had small rooms with low ceilings to help keep
them warm.’\ In addition to fireplaces portable heating devices filled with
charcoal’ vere used to help fight the bitter cold. | - T ‘

Another importaht aspect of daily life that varied from region to region
was education. The close-knit seftlements of New England made the founding of
schools for children of townspeople practical. Because Bible reading was so
important to the Puritans, town leaders in Massachusetts and Connecticut were.
legally bound to provide elementary schools. Next to-Massachusetts, Pennsyi-
vania was tHe colony tha: ‘took the most active role in education. .Emphasis
was put on learning useful skills. ds well as reading and writing. In the

- southern_colonies there were fewer educational institutions because settle-
ments were scattered. The wealthy students.usually had private teachers.

. Students who wer= able to continue their education entered one of the
colonial colleges, such as Yale, Harvard, or William and Mary, or went to

England for further training. ' Young colonials yho wished to Tearn a craft

_-...,,/ 48 - . >
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for themselves.

il

Source of Act1V1ty

Adapted from - trateg1ea for Teaching Economicg:

!

Un;ti

States History (Secondary), James By O'Netll, Chairperson Joint unc11‘on
" Economjc Education. \ s A
b4




WHAT IS PROFIT? '

Introduction: Profits can be defined as the amount a firm has left after

padying its expenses including taxes. The desire to increase profit is also

what leads a firm to produce particular goods and services and how they will

be produced. It is imporiant to realize that firms cannot stay in business

if they do not'make a profit in the Jong run. After tax profits have aver-
_aged about 6 jercent as a share tjn'a\tional income.

Time Required: Two class periodd of 40 minutes.

Concept: Profit. ' , .
- ’ . : . £
' Instructional ijectivesr- At the end of the activity, students will be able

to:

1. Define the term profit.

2. ‘Distinguish (identifs) between examples and non-examples of profit.

* Materials Required: ' -

1. _Attitude survey "What Do You Know About Profit?" (2 copies per student.)
2. Worksheet: “What Is Profit?""

_ 3. Worksheet: "What Isn't Profit?";
f._ 4. Reading: "How Big Are Profits?"

. Procedure:

1. Hand out attitude survey "What Do You Know About Profit?" to students.
Allow students time (10 minutes) to complete survey.

2. A%tér students have completed the;ﬁurvay;sdistribute worksheet "What
. Is Profit?" toithe.students. Allow students time (10 minutes) to -
read and answe;\the questions with a yes or no answer. -

3. After students have completed the worksheat, write possible defini-
‘ tions of pro(it on the chalkboard. Possible definitions are the |,

following:

o ' a&. Profit is thé’ﬂifference between the price a company
pays for a' particular product and the price it charges
for that product.

B . b. Profit is what remains for the owners of a company
P X after all the expenses, including taxes, have been
paid. '

o1
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c. Profit is the monBy used to pay the sa]aries of the
managers of-a bus1ness- Rl

d. Profit is the amount of money a business owner decides
to take from the business.-

T T . e, Profit is the money business persons make by charging
high prices for the goods they sell.

Add any def1n1t1ons students may offer to the 11st on the
.chalkboard.

—— ——

4, -Before d1scussing whtch ig the accurate definition of profit, dis-
tribute worksheet "What. Isn't Profit?". Have students read the
situations on the worksheet. Allow students 5 minutes to complete
reading of examples A-D. After studerts have completed the reading,
watch and discuss the definitions of profits given in the previous

- activity that may illustrate some of the common nnsconceptions of
profits

5. Then discuss with the students the prOper, accurate definition of
profit written on the chalkboard. Circie #b on the chalkboard as
, ' the correct definition. .

"Profit is what remains for the-owners of a comparny after
all the expenses, including taxes, have been paid."

6. Distribute reading "How Big Are Profits?“. Allow students 5 minutes
- to compiéte their reading. .

Second Day:

1. Hand out attitude survey "What'Do You Know About Profits?". Explain
‘to students that they may have changed their attitude toward profit
after yesterday's lesson. Allow studernts time (10 minutes) to com-
piete survey. .

. 2. Retugn the original survey to the students so that they can see how _»--
: | they y have ‘changed their attitude.

3. Discuss with the students which' changes are greatest and why Ask .
. the students why they answered the way they did and request that
‘ they present some "facts" to support their opinion.

NOTE: Where students are reluctant td have their opinions dis-
cussed, take the mean on the pre-test. After the post-test,
- take the mean again. 'Discuss the differences in attitude
with the class.

Soufce of Activity: Adapted fron material from the Chamber of Commerce of
the United States of America, 1975.




. WHAT DO YQU KNOW ABOUT PRUFITS?
(Atgitude Survey)
. " :

— . .
Instructions Listed below are ten statements related to profits. Please
indicate whether you agree or disagree with these.statements by answering
each item as follows:

strongly -agree
agree ih generail

am uncertain
disadreé in general
strongly disagree TG

= WP
| I D SN B |

ey

1. Every business produci?g’goods or services is entitled to a profit.
2. The entreﬁeeneur deserves a profit because heﬁ;he*takes risks~

3. The profit motive underltes the exploitation of workers.

i -

4. The entrepreneur performs a needed function in a market economy.

A\
. '\‘ .
5. Profits are unnecessary. .

Wt
. ' §
¢

6. Some $ystem§ operate without anyone acting as entrepreneurs.,

N

7. Many large companies make large profits.

<

—— 8. 'Profits are a legitimate cost of producing goods‘EBd services,

9. Consumers should boycott companies which make large profits. -

g

10. The economy wouid be better off if prof1ts were more heavily .
taxed.

Lé
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§}tuation:

Q

Note:

4

LY

- WHAT IS PROFIT? = * ,

Let's. imagine for a moment that you have suddenly come into a '
large sum of money. After resisting the immediate “mpulse to
run right out and spend it, you ‘decide to invest it. Now the
question is; "What will you do?" ! _ . 4

' f

Instructions:, Answer the following statements with either a YES or NO.

|

lotion for horses, electric coffee spaons, {fur-1ined rdt cages,

and sardine flavored cake frosting?

- -—-- L. —Will-you- invest it in a 66mpanywhich—manuaactures after-shave

~ L}

1 : ¢
Wil &ou invest it in a company whose produGts cost three times

as much to produce as almost identical products made by another
cOi'I’Ipal'ly? ’ '

Will you invest it in a company which promises. o return only ‘
your annual investment to you at the end of gach yegr? -

l

If you answered "NO" to each or the guestions, you have a good chance
of seeing your nJney grow, for you aiready have E basic understanding
of how a business works. For example, you know that (1) no business
can succeed if it makes products nobody wants, (2) no business can
succeed if it can't compete with similar businesses, and {(3) no busi-
ness can succeed for very long iﬁ it doesn't makr a profit.

N
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JEXAMPLE 1: | ' _ :

- $40. She pays a wholesale distributor about ‘$25 for each dress.

" WHAT ISN'T PROFIT?

" g

* Instructions: Match the situations to the definitioﬁs of..profits given in

the pfevipus artivity: and written on the chalkboard.

Malia Kedlcha, a dress shop owner, sells fashionable dresses for about
If she sells
each $25 dress for $40, she pakes $15, or 37,5% profit. * .

EXAMPLE 2: ' ' vy

- §. 5 to the newspapér,

.- Pobert Lopaka and Stephen Chang are partners in-the Gung-Ho Home Improve-
ment tompany. Both have sons who will be starting college next year, To
finance their sons' education, Lopaka and Chang decide that they will increase
their profits by 10% in the coming year. : ’

EXAMPLE 3:

BN Nakamura is one of-dozens'of young men ard wpmeﬁ‘who deliver The
Daily. Islander to the citizens of rura]_OFahu_;jﬁry morning, There are 100

customers on his route. Each customer pays him/15¢ Renyiséue,'11i¢-of.which
_ Bi1l would 1ike to increase his profit by charging
each customer 16¢ per issue, giving him 44¢ per issue profit rather than 3i¢.
- TS - - - : .

EXAMPLE 4: .

' * -
Econo-Markets, a national discount department store, did not have a very
good year last year.. Consequentfy, this year its managers had to take a
reduction in pay. ,

*

% .




w3,

2.

. running the dress shop -~ salaries, rent, lighting, e

WHAT ISN'T PROFIT? -~

' {Answer Sheet)
Example 1: # ' . : :
p a j =

The 37.5% is gross profit. Out of that 37.5% ﬁ3§£~ao

the money for
ipment, display
racks, etc. K ]

Example 2: #d

Genefa]]y a business must sell more products, or complete \more services,
to increase profits. Prices can be increased, but the business thdgh'
risks competition from businesses with Tower prices.

)

Example 3: #e ' . _ LT, \
e delivery person, or §aiesperson, cannot raise the price of é\product;
Only the company can do that. S

SRR~

Exzmple 4: #c

A store would probably have a “ery difficult time lowering wages. It may
be necessary to reduce the number of employees or close unprofitable
stores. :




« HOW BIG ARE PROFITS?

-To get an accurate idea of the size of profits, one has to consider more
than specific sums of money. Four million dollars may be a huge profit in one
business and quite sm211 in another. To decPde how large or small profits are,
you must compare them with something, to arrive at a percentage.

Profits are determined by two methods of comparison. One method' compares

profits with total amounts paid by consumers, or profits as percentage of sales.

-For example, if a store owner pays a wholesaler $2 for an item and sells it in
his/her store for $4, the profit would seem to be 100%. However, out of the
gross profit he/she pays, perhaps $1.80, toward rent, salaries, advertising,
maintenance, utilities, interest, supplies and other costs of operating his/her
business. This ieaves 20¢ net profit, or 5% as percentage of sales.

The second method compares profits with the amounts owners have invested
in the business,. or profits as percentage of owners' investment. For instance,
if a man invests $100,000 in his own business in the course of a year and his
‘net income {what's left after all expenses, incliding taxes, have been paid)
1s $18,200, his profit as percentage of owner investment is 18.2%.

*

-




PROFIT-AND-LOSS STATEMENT .

\

Introduction?’ Profits are classified as gross profits or net proﬁts and are
o H:;:irmined by completing a profit-and-loss <tatement also called an income
Eall _ statement

. Time R'equir‘ed: 45 nl'inutes.

Instructional Objectives? The student will be able to:
s
1. Complete a p’roft-and-'loss étatement.
2. -Determine net.profit or 1oss.

- 3. Compute gross and net profit as a percent of sales.

L Materials Required: A
i _ ,Horksheet' “Opofit-and-Loss Statement.”

2*.” Set. of probiems. .

;‘ | // 3. Diagram of the relationship of sales, costs, anf;;l' profits. .
e / 1. Explain the items on the income statement.

2. Students complete a profit-and-'loss statement for each problem.

ﬁ% 3. Students compute gross or net profit as a percent of sales as in the
following examples. )

Example:

If a store earns a gross profit of $€4 ,000 on sa'les of $160 ,000,
what is the percent of gross profit?

$64,000 . -
e < 0

. If a supermarket selis $150,000 worth of merchandise and has a/n/et
] profit of $1,600, then the net profi éis what percent of the sales?

} , N
5 1_’500 0106 = 1.1% -

) i
Source of Activity: Adapted from lesson plan by Shoshana Yerzig, Moanalua
High §choo1. | ' LT :
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PROFIT-AND-L0SS STATEMENT

O . Company

Quarterly Income Statement
June 30, 19 __

Income

Ngt Sates )

Cost of Goods Sold ‘ _ \

Gross Profit

)
Sraar

Operating Expenses

Labor

- Rent ™ -

Utilities

Advertising

i Démage and Theft

Deprectation C\

Instirance

Shipment and Dg]ivéry '

Tota} Operating Expenses -

* Net Profit or Loss

¥

*Note: The expression "the bottom 1ine" comes from he last line
of an income statement. In other words, after ali the
details are said and done what is the final verdict, is
there a profit or 2 loss? .




SALES

4 . | | GROSS PROFIT

-

c COST OF GOODS SOLD

. . OPERATING NET PROFIT
T EXPERSES

L&




SET OF PROBLEMS ;

1. The Shave lce Co, showed sales of $200,000. They paid wages and salaries
of $130,000, rent $10,000, utilities $800, insurancg $700, and advertising /J
$500. The cost of the goods sold was $48,000, and depreciation was
calculated at $2,000, Complete a quarterly inC9me statement for fhis
company, o .
The gross profit is what percent of the sales?
The "etJPr°fiE§§F what percent of the sales?

—- L4

2. The E-2 Discount Co, had total sales of $7.5 million. Cost of-goods soid
totaled $5.4 million. Operating expenses are rent $0.2 million,
depreciation $0.2 million, interest on loans $0.1 million, wages and . =
salaries $1.1 million, shipment chargey $0.05 million, and adveftising - <
$0.15 million. Complete a quarterly iK;ET? statement: and compute the o t'f
. gross and net profit as a % of sales. ) Z*Lf

3. Classy 8lothiers Co. had total sales of $151,5Q0 and returns of $1,500,
wages $20,000, rent $5,000, interest on loan $2,000, theft$31,000, and

. miscellaneous $2,000, Tiwe merchandise sold cost $90,000. Complete a °
quarterly iﬁcome statement and compute the gross and net profit as a
% of net sales,

61
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2.

3.

1‘

_Net proflt is 4% of sales: 2.1 - (2, W24 1 + 1,1 + .05 + 15)

. Gross profit $150, 000 $90 000 = 560 000 .

o - ANSHERS TO PROBLEMS
Bross ﬁrof;t is: |
200 000 48 000 = $152 000 -
Net prof1t is: _
152 000 - (130 ,000 + 10, 000 + 800 + 700 + 500 + 2,000) = $8,000

Gross profit is 76% of sales: 152,000 6 = 76
Net profit is 4% of sa]es- ' _ |

;7 8,000
. = 08243 g

Gross profit is $2.1 million. . A ' o

Gross profit is 28% of sa1es 1 =

[y

'7—5-— 0434%* j;*' s ) - ,- “’

151 500 1 590 a 1:0,000 net sa1es

Gross profit is 40%. of net sales: 60,000

m'mm’ 40 = 40x

,ﬂetkproﬁt is: _‘_s'.' L )
60,000 ~ 30° %bo = $30,000 ' ) ’

Net profit is 20% of net sales: Tg%'%% .20 = 20%

4§




HOW MyCH? S %,

Introduction: This activity is designed to enable high school
students to understand how changing conditions can change the demand for a
good 1n a macket. Special attention’is given time-related factors and the
availability 'of substityte goods. Students will become sensitive to the
difficult task producers and sugp]iers have in predicting how much of a
good or service consumers wi]! uy at vardous prices. Hypothesizing also

_ has a motivational effect in this activity by giving students a psychological
stake in the outcomes of the.activity. It'will be useful in showing how
;qngvat1on h§5 altered traditional business and production arrangements in

istory. '

Time Required:+ 45 minutes. . &

. Economic Concepts/Ski]is: Demand, Interpretation of a Demand Curve.

Instructional Objectives: At the end of the activity, students will be able

. to: . .-
1. Hypothesize the demand for a good in the class and collect data
to test their hypotheses.
. ) } .
2. Hypothesize the effect on demand of the availability of a substitute
".good and collect-data to test their hypotheses.
Materials Required: S ) C 55
1. Several oranges or apples or any commodity such as candy, crack- -
seed, gum, etc. . . :
Procedure :

1. Auction off an orange {or something else) to your students. Ham it
up a little with the idea of generatings£ome student interest. After
" auctioning off the orange, ask how many others would 1like an orange.
Tell the students that you will supply some but first you want to

determine the demand for cranges.
2. Introduce the. concept of demand as economists would define it:

" Demand - a list of duantities“(amounté) of a good'or service that an

_iﬁawviduai or group is willing and able to purchase at different prices.
" ' Yo
3. Ask the students to assist you in determining the demand for oranges !

. in this class today. Put a demand chart on the board 1ike the one on
~ following page.




Price Quantity
£ s0¢ _ \
. 25 .

15

5
10
Ask the class how many oranges each person will buy at 30¢ per
orange and each succeeding lower price. A show of hands-and fingers
should facilitate quick data collection. An assistant i1l aiso
help. Emphasize that each student must indicate the quantity at
each price which he or she will buy. Once a student indicates a
willingness to buy, that student must raise his or her hand at each
lower price.- The quantity demanded may not increase, but a will-
ingness to buy must be expressed, Emphasize that the oranges
they are willing to buy must be consumed by- the huyer and his or g
-her family and .close friends. - - ' .

The following is the data from this activity in a particular class:
S .
Price’ Quantity

30¢ ) 0
25 2
20 -~ 5
15 g
10 21

5 45

1 79

Explain ghﬁt this 1ist of prices and related quantities illustrates
demand as economists define it. A quantity at a particular price 15\
called quantity demanded. . . C

INustratevhow demand curves ar;\aenerated by graphing, the class data
on the chalkboard: . '

p

| Q | t;;::)
Ask the students to discuss the following questidis:

a} Why were some students willing to pay a higher ﬁé}ce than others?
b} Why is the demand -curve almost vertical at high prices and almost
horizontal at low pricesty




1.

12.

¢) How would the demand schedule of an:8:30 a.m. class compare to an
11:30 a.m. class or a 3:00 p.m. class? Why would they differ?
(Depending on what you sold, another comparison might make more
sense,) If you have data from othey classes, graph the demand curves
arid have students test their hypotheses.

6) Mhat other goods or services are characterized by greater demand
at certain times?  (Examples: flowers on Valentine's Day, dinner °
out on Mother's Day, tinsel at Christmas). How could Jou verify
these observations? o

. 1
Ask students to predict the demand for oranges and the demand for apples

given that they can purchase either or both. Students are to record
their predictions on the handout. Put a chart 1ike the ones below on
the board leaving room for student predictions.

Demand for Oranges i Demand for "Apples,
Price = Quantity | Price Quantity
30¢ . . 30¢
25 , 25 .
20 . 20 .
15 ' 15
10 . .- . 10 _
5 5
1 ” 1 - -

Now ask the class how 'many oranges they want and fill out the chart on
the board. Identify the demand.for apples in a similar manner.

Graph.the demand curve for oranges with apples available on the same
coordinate axes With the earlier demand cyrve for orandes. Ask students
to articulate why the demand for oranges has declined. Point out that
apples are a substitute good. Define term "substitute good" on the
chalkboard.

. “;\ . demand
‘\' f ¢ § 1 1
Q

Have students graph their predicted demand for oranges and have them
expiain why they were or were not reasonably accurate.

Ask students for examp1e§ of goods and services that may be syb-
stituted. (Examples: bus rides and taxi rides, chicken and beef,
hamburge;s and hot dogs, TV movies and local theater movies, bicycles
and cars).

Source of Activity: Adapted from Wetdenaar and Weiler, Instructor's Resource

Guide to Econdémics: An Introduction to:the World Around You, 1976, Addison

Wesley Publishing Company, Inc. Reprinted with permission.

™
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HOW MAHY SHOULD WE BUY?

Introduction: Demand is the quantity of a good or service a buyer or group
of buyers would be willing and able to purchase at various prices at any
given time. -,

Time Required: 45 minutes._

Concepts and Skills: Demand, Plotting a Demand Graph,

Instfuctiohal:Objectives: At the end of the activity, students will be
able to: .

1. Identify the quantity of a good they would be willing and able co
buy. X 5

2. Collectively construct a chart (schedu]e) illustrating the ciass
demand for the good.

3.  Collectively construct a graph depicting a dEmand curve, using the
c]ass _demand chart (schedu1eg

Materials Required.

1. An apple. _ o .
Copies of student response-sheet - "My Demand".
Transparency - "Class Demand".

2
3
4. QOverhead projector.
d

1. The teacher brings to class an apple gnd shows the apple to the
class. After describing the apple and Tetting students examine
it, the teacher asks, "Have you ever bought an apple before?”
"Would you be willing to buy such an apple?"

2. Distribute the response sheet, "My Demand,” to ¢lass members and
- explain that in the column entitled "quantity" they will be
wr:ting thé number of apples they would buy at each of the listed
prices .

3. As the teacher asks the question, "How many apples would you Luy
if the apples were ¢ each,” for gach price on the "My Demand"
sheet, vach student fills in the number of apples he/she would
buy. Explain how the sheet is to be completed. Point out that if
a person would be willing to buy two app]es at 30¢ each, he/she
would be willing to buy at least two appies {and perhaps more} at
25¢ per apple,




‘ |

4, Upon comp]etmn of indwidua] demarid sheets, the L'Iass collectively . .
“(and perhaps orally) adds up individual reSponseﬂ for the total '
nurber of apples demanded by the class at each price. As totals .
g;e dgrivnd the information is added to the tra'Sparenqy, "Class

mand., "

= p—

5. On the grapn paper below, draw a cemand curve from-the demand
schedule. A graph such as the one illustrated pelow can be con-
structed on the chalkboard or presented in transparency form.
Select students to plot points on the graph 111ustrat1ng the class

demand at each price. Connect the points. /
f

Price
per
apple

50¢

=
et b — b 4]

45¢ ‘

| 404 X ' / * :
. . i
35¢ ! / : =

30¢ g

n_r-_—---—
l"'-._,___-

25¢ , ’ P

20¢

15¢ _ !

10¢ _ 3

5¢ _ : :

o0 20 30 40 50 60 70 80 20 100

' Quantity the Class Would Buy

L 67
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6. Ask questions requiring students to read an
For example:

a)
b)
c)
d)
e)

f)

7. Follow-up:

a)

b)

c)

interpret the graph.

How many apg]es was the class willing to buy at 25¢ per apple?
At what price was the class willing tof buy apples?

As the price of each apple went up, what happened to the number
of apples the class would buy?
As the price of each apple goes down,f what happens to the num-
ber of apples the class would buy?
What general statement can you make gbout how the price of
apples influence the nu ber of apples the class would buy?

Do you think these statements are t*  for other goods (candy,
cars, hats)? How could you find out:

o

If the teacher would 1ike to give/individua} practice at plot-
ting a graph, each student could jnake a graph of his/her
individual demand. The teacher would e3p1a1n that:

side of the graph paper (as/per the chalkboard example).
There should be an egual a? unt of spacing between any two
prices.

1) The various prices are 11stzd vert1ca11y on the left hand

2) Tie nurber of apples the individual was willing to buy are
Tisted horizontally along the bottom of the paper. Number
of apples should be in a et sequence (e.g., 0, 2, 4, 6, 8;
not 0, 2, 5, 6, 10) with, the same amount of spacing oetween
any two numbers 1isted. /

3) Titles should be compodgd for the column of prices and row
of numbers, A title should be created for the entire
graph.

4) Plot ihe responses Arom your individual "My Demand" sheet.

Encourage abler students to conduct a survey of the demand of
several (at Ieast)jﬂve) persons for a different product. Their
graphs illustrating dewand for the products could then be pre-
sented to the class.

Introduce information to the class which would change the demand
of apples (e.g., consumers suddenly have more income, oranges
are on sale, etc.). Speculate as to the effect these new cir-
cumstances would nave on the demand for apples.

Source of Activity: Adapted from Workshop leader's Handbook, Joint Council

on Ecoromic Education, New York, 1978, pp. 85-86. Reprinted by permission.




PRICE PER APPLE
504 *

~

45¢

25¢
20¢
' 15¢
10¢

5¢

1¢

MY _DEMAND

*

- QUANTITY'I WOULD BUY

P
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PRICE PER APPLE

)

50¢

85¢ -

40¢

35¢
30¢
26¢ -

20¢

15¢

- 10¢

“5¢

I¢

'CLASS_DEMAND

i,

QUANTITY THE ENTIRE
CLASS WOULD BUY
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"~ Procedure:

OEHAND~SUPPLY DYNAMICS
- - /l

Introduction:” After you have tau?ht your students the basics of supply and
demand, they will need some practice in applying:¥upply and demand to "real
world" situations. The following worksheets are designed to give them this
practice. Before attempting these exercises students should gave a thorough
understanding of supply, demand, the determinants of supply and demand,
equilibrdum price and quantity, and should understand the distinction be-
tween changes in supply or demand on the one hand, and changes in quantity
supplied- or quantity demaﬁged on the other

Time Reg_jred. Each worksheet will take 20- 30 minutes to complete. Review
of answers will take another 20-30 minutes.

Concepts and Skills: Supply, Demand, Equilibrium, Graphing.

Instructional Objectives: Given specific situations students should be
able to: '

-

1. pecify“whether or. Qot a determinant of supp]y or demand has
changed.

.f -L
2. Cite the specific determinant invo]ved in the given situation,

3. Predict the effect of the change 1n determinant on both ‘equili-
brium and quantity.

4, Show the direction of change bv shifting the proper curve in the
appropriate d}rection

Material Required ‘f
1. Demand-Supply Worksheet.
. “

”,

1. Conduct & brief review of the basics of demand and supply. Remind

. students of the distinction between changes in demand or Supply on

the one hand, and changes in quantity demanded or supplied on %the.
other.

2. Review the determinants of démand and supply. Although different
' textbooks may classify these determinants in slightly different
ways, the determinants are most often listed as: - .

DEMAND - (1) Tastes, (2) Number of buyers, .(3) Price and avail-
-~ ability of related goods (substitutes or complements)
(4) Income, (5) Expectations, (6) Other -

SUPPLY - {1) Prite of 1nputs, (2) Technology, (3) Number of sellers,

.. 4) Expectations, (5) Other

71
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DETERMINANTS OF SUPPLY

I. Cost of production \

A. Natural resource cost :

. B. Human made resource cost . " Price of Tpputs
C. Human resource cost :

D, Availability of inputs {example: act of nature)

E. Advance or decline in technology ‘

F. Interest costs

G. Taxes

H. Government'azgulations

1 I N/

II. Increased or decreased competition L
A. Change in number of sellers «
B. Input tariffs or other input restrictions

/
DETERMINANT S OF DEMAND

I. Consumers' 1ncome -
II. Price and/or availability of substitutes {substitutes and complements , -
III. Price and/or availability of complements are often called "related
f%& . goods®)
Iv. tes (changes in popularity)
V. Quality of p¥#luct {changes in quality)
VI. Decreases or increases in papulation

3. Remind students that if one of the determinants of demand or supply
changes, the appropriate curve will shift. If no determinant changei,
. the curve will remain fixed.

4.. Hand out the worksheet. Tell students that in every prablem except
ane, the supply.or dematd curve will shift due to a change in one of
the determinants. In one of the problems neither of the curves will
shift, but rather a legal price restriction will result in a shortage
or surpius. . . '

5. Instruct students to read each Situation, specify the determinant
involved, shift the curve in the praoper direction, then specify the
effect orn equiibrium price and quantity. Give them 20-30 minuies to

. finish. v

. .
6. Review the answers with students (See answers on following pagef).

Source of Activity: This activity deveioped by Steve Jackstadt, UH Center for |
Econgmic Education and Shoshana Herzig, Moanalua High Schaal.

*
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OEVAND/SUPPLY WORKSHEES #1 ~

WALL STREET. JOURNAL - AUGUST 11, 1969
Bras - U.§ -~
: "Gett1ng Things Off their Chests ~ Girls . S
Take t& No-Bra Fad." Women's tastes shift
in favor of bra-less fashions.,

Determinant y
Effect yiiihri_um P o
 Effect o Equilibrium, Q

-

Bat Guano -~ World

New, easily. accessible supplie$ of bat
guano are found 1 :

"Fantastic," says .Intern;
President Manuel Yuef ger uﬂ]] we
need the expensive ¢quipment to mine the O
guano. We can do this job with shove]s'“ <

Determinant B

Effect on Equilibrium-P .

rEffect on Equilibrium Q . L o "%?
L.A. TIMES - MAY 1971 . /,‘

Bowl of Rice - Hong Kong - S -2

"Bowl of Rice Has Lost Prestige in Hong Kong"
Prosperity is no longer just a full;bowl of
rice in Hong Kong. HNow it can be a bowl of
Japanese instant. noodles, Danish ham or Aus-
{ralian beef. Consumption of ricg is steadily
declining as eating habits change and super-
markets become more popular. According to
government statistics, rice consumption has.
been declining since 1963 despite a steady
increase in the predominantly Chinese popu~
« lation. ‘%

Determinant

Effect on Equilibrium P

Effect on Equilibrium Q

373
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S.F. CHRONICLE, SEPTEMBER 12, 1977
Chicken - u S, \

Chicken prices drop as summer turns|into
fall,  Fewer outdoor meals and beginn1ng
of school are cited as factors, \

|

Determinant ) T

, Effect on Equilibrium P

Effect on Equilibrium Q

Shrinp ~ U.S.

Jellyfish beset
Gulf shrimpers

By the Assotiated Prexs
Galveston, Texas
Gulf shrimpers long have
faced such hazards as
fogz-and storm, but now
they hive “andthér prod. v
lem—jellyfish, - R
- Mass migpation by jelly-
fish’ through the Gulf of
Maxico at this time of the
year causes thousands of ) ‘
doliars’ damage to shrimp &
netg  and _‘-sometimes -
rakes it impouib!e to
T e tl'lWI: :
The shrimp season opens
in, March and closes in
December, -

Detérminant

Effect ‘on Equilibrium P

Effect on Equilibrium Q

4

Fish - England

Potato famine reduces supply of potatoes
and sends potato prices soaring, (Hint:
Fish .and chips is a very popular dish in
England.)

‘Determinant

Effect on Equilibrium P

Effect on Squilibrium Q
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Orchids -~ Hawaii

' & TheXisland of Hawaii has experienced ex-"
= P - tremdly bad weather this year. There
A ¥ - were several severe storms and gusts up to

7. 75 mph. Many of Hawaii's flower crops
‘ have been damabed especia]]y the delicate
orchids. . .
Determinanf‘
Effect on Equ111br1um P """"
-7 Effdct on EquilibriumQ - : : j
. g
F1gs - U.S. _
% Comp1a1nts from U.S. Fig fanners that "we
‘can't earn adecent Tiving with fig prices
8. at current gquilibrium Tevels," have caused
Congress %o enact a law fixing the price of
figs'at $1.00 per basket. (Note: - Equili-
brium price in graph at left is originally
$.80 per basket. )
Determfnant
- JEffect on Equilibrium P’
" Effect on EquilibriumQ -
’ HONOLULU STAR BULLETIN - JULY 6, 1972 .
Beef ~"U.S.
9,

No end seen to soar1ng meat prices'unti]
next year, if at all. The reason behind
- higher prices is an increase in demand for
meat with fio increase in supply. Demand

is up because ghe buying power of Anericans
is greater than ever before.

Peterminant

Effect on'Equi1ibﬁ?um P

~ Effect on Equilibrium @

-y

75 ¢
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Determinant
| Effect on Equilibrium P _
Effect on Equilibrium g

z

4

' Strawberries ~ U.S,

L,
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. ANSHERS TO SUPPLY/DEMAND WORKSHEET # 1~ - -
. ) | \ - , .‘ll
. ‘ WALL STREET JOURNAL - AUGUST 11, 1969 -

. .Bras - _U.5°

"Getting Things OFf their Chests - Girls
Take to No-Bra Fad ™ Homen's tastes shift
in favor of bra-less fashions.

peterminant __ C-HANGE 10 TME?S !
Effect on Equilivriun P _DDWN "
Effect on Equilibritn q . LOUN
Q% . @ -
The bra-less Washion trend will cause the demand for bras to fall, ras
shown by a shift in the demand curve to the 1eft. The determinant here is -

tastes. The shift in the demand curve to B' will result in a lower equili-
Erium price and a,lower equilibrium quantity.

* 4

Bat Guano -~ World

New, easily accessib]e supphes of bat :
guano are found in Peru's central !nghlands.
"Fantastic,” says International Guano's

President Manuel Yuer, “no longer will we
need the expensive equipment to mine the
guano. We'can do this job with shovels!"

Determinant : ?BDDUC&(N G)STJ'

Effect on Equilibrium P %j&)ﬂ '
Effect on Equi]ibriumq' ' UD

QE Qe‘ Q

The fact that new, more easily acces1b1e supplies of guano (bat droppings)
have been found means that the world supply of bat guano will increase. The
determinant is change in production costs, since the guano can now be mined
using less éxpensive equipment. The supply curve will shift to the right, to
S', creating a new lower equilibrium price and a larger equﬂibrwm quantity.

L ]
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y Lo L.A. TIMES - MAY 1971
/7 % - Bowl of Rice - Hong Kong

"“Bowl of Rice Has Lost Prestige in Hong Kong®
Prosperity &s no longer just a fuli bowl of-
* : rice in Hong Kong. HNow it can be a bowl of
Japanese instant roodles, Danish ham or Aus-
tralian beef. Consumption of rice is steadily
Jdeclining as eating-habits change and ‘supar-
) . markets become more popular. According to
P ) government statistics, rice consumption has
T been dealining since 1963 despite a steady
:iin(;rease in the predominantly Chinese uopu-
ation. ' : A

Pot~ ; o _ Determinant TASTES ,

VAR N Effect ofMEquiTibriun P _LOWA)

S 2 L Effect on Equilibriun Q —qui\)

i Qe Ge 0 ' ~ -
A‘;hénge'i'h' .tastes away from rice~in favor of noodies and other food R

products will vesult in a leftward shift in the demand curve for rice in

Hong Kong. The shift to B* will ‘mean 2 lower equilibrium price, and a lower
. Quantity of rice boﬁ{ht and sold. ' o

IS
-

. S.F. CHRONICLE, SERTEMBER 12, 1977
: cken ~ U.g;_ ‘

hicken prices drop as summer turns into
11. Fewer outdoor meals and beginning
of school are cited+as factors,

Determinant T%TG-S

Effect on Equilibrium P ib}”hl y
. Effect on Eduﬂibrium-q IEM}M

Q ‘ : .
The dema-nd‘for chicken is typicaly high in the summer. Chicken, es-
pecially fried, is a real popular item in outdcor lunches and dinners. Kids

who are on vacation love chicken too! Changing taste is the determiqant
ds both price and quantity fall.

LY

. 48
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: . ' © Shrinp - U.S.

- Jellyfish bese: .
" Gulf shrimpers

By the Associnted Press,
Galveston, Texas
Gult shrimpPers long have
faced such hazards as
fogs and storm:, but now
they have, snother probe
- : lem—~jelyfish,
; Mauss migration by jelly.
iish thwugh ihe Gul£ of
Mexico at this time of the

year causes thousands of

dollars’ damage to shyimp

nets ard  soractimes

makes it impOssthe to

" - trawl

#? The shrimp season opens
in-March and closés in

’ Decembor
Determinant I&MQ E@m@l\]@(ﬂ

Effect on Equilibrium P . L)'D

Effect on Equilibrium Q Ib_\éltl

Since the jelly¥ish have damaged the shrimpers' nets and have often
prievented traw11ng, the supply of shrimp on U.S. markets will decline.
y This is shown by a leftward shift of the supply curve. The determinant
‘here is increased production costs, since shrimpers will have to buy new
nets, burn more fuel trying to trawl, and pay higher wages to t*:ir crews
for longer hours at sea. The price of shrimp will rise and eq Tibrium
quantity will fail.




Fish - England

Potato famine reduces supply of potatoes
and sends potato prices soaring. (Hint:
Fish and chips is a very popular dish in
England.) :

|
psseminare DRKE S AVABLITY OF 08D
.Effect on Equilibrium P ik}!“&

Effect on Equilibrium Q DOW l\!

Potatoes and fish are complements. They are used together to make fish
and chips, one of the most popular dishes in England. * High potato prices
will mean higher prices for fish and chips, all things equal. At higher
prices, fewer orders of fish and chips will be s0l1d, and that will reduce
the demand for fis§£ Thus, the demand curve for fish will shift to the

ieft, creating a lgver equilibrium price for fish and 2 lower equilibrium
quantity. The detBrminant is price and availability of related goods {com-
p]ement{. kemember, when the price of something goes up, demand for its
compiement will go down. An analogy here would be beer and pretzels. If

beer prices go up, people drink less beer and therefore consume fewer pretzels.

" Orchids - Hawafi

The isiand of Hawaii has experienced ex-
tremely bad weather this year. There

viere several severe storms and gusts-up to
75 mph. .Many of Hawaii's flower crops

have been damaged, especially the ‘delicate
orchids. '

Detern;i nant‘mtu\j GDSQ

Effect on Equilibrium P "k}E)' )

Effect on Equilibriun g Do N

The physical destruction of some orchids means a_reduction iﬁ“their SUpp1¥,
as shown by a leftward shift in the supply curve. This results in highar orchid

prices, and 2 lower equilibrium quantity. The determinant here is higher pro-
duction costs, aTthough you my simply want to cite physical destruction as the

déterminang.




Figs - U.S. °

v  Complaints from U.S. Fig Tarmers that fwe
T P ) can’t earn a decent Viving with fig prices

. at current equilibrium levels,” have caused
Congress to enact a law fixing the price of
figs at $1.00 per basket. (Note: Equili-
brium price in graph at left is originally
$.80 per basket.)

Determinant ,\)ONQ T
Effect on Eqpi]ibripm P":'§J1}¥
Effect on Equilibrium @ NLA

Po.

Since no determinant of either demand or supply has changed, students
should not show a shift in either of the curves. The legal support price
of $1.00 per basket of figs simply puts the market out of equilibrium. At
a price of $1.00 per basket the quantity of figs supplied is greater than
a fig surplus equal to size of the gap between the supply and demand curves
.3t a price of $1.00 {Qs - Qp). Fig prices have gone up, but fewer figs are
Jsold. - -
Support prices always create surpluses, which is why the U.S. government

has developed surplus~purchase and crop-restriction programs for crops such
as wheat and sugar, which are price-supported. . :

HONOLULU STAR BULLETIN - JULY 6, 1972
- o "Beef -"U.S. )

px=1

No end seen to soaring meat prices until
next year, if at all. The reason behind
higher prices is an increase in demand for
meat with no increase in supply. Demand

is up because the buying power of Americans
is greater than ever before.

Determinent _ {NCDN\G
Effect on Equilibrium P - \){ s
Effect on Equilibriun q _ )P

Snaring meat prices are the result of higher consumer incomes, which
causes the demand curve to shift to the right. The equilibrium price of ™\
meat will be higher, and will the equilibrium quantity. .

| 81
11-26




10._ Strawberries — U.8.

e, \
Determi na;nt ‘MBQQ.T Mla'()’\‘

Effect on Equilibrium P

Effect on Equilibrium Q C

L)

The curtailment of strawberry imports will reduce the suppiy of straw-
berries in the U.S., as shown by a leftward shift 1n_the supply curve. The
result is higher prices and lower equilibrium quanities.

y 11-27 °




DEMAND/SUPPLY WORKSHEET #2

~
) e © NEW YORX TIMES-OCTOBER 7, 1979
P. ) Bikes - U.S. .
\ A Banner Year for the Btke,
B aliadadndedy Schwmn Plansa Connnuter Model
1
i Spu.rred apparently Dy the gasoline
L . shortageand fears of another, the bicy-
l . P cle is having one of its bast years ever.
$ "+ Sales i approaching $i billion — are
running 3 percentahiend o! last year's
Qg Q X rate.
) - Determinant | - y
’ Effect on Equilibrium P '
" Effect on Equilibrium Q .
& . . %
©» HONOLULU STAR BULLETIN-DECEMBER 9, 1979 | o

Worst papaya crop
since 75 predicted

P (Data and lnterpretahons from
- Bauvk of Hawall)

gaya yroduction is estimated : S
by the Papaya Administrative
Commitiee to declite to an ssti.
mated 40 million pounds this year,

the Iawest level tince 1975, The
sharp decline from the 64 million -
pounds groduced during 1978 was
causaed by a number of factorsiin- |
¢luding heavy spring rains abnd
flocding, subsequent high levels of
post-harvest diseases and ship-.
“ping disruptions resulting from a

* series of strikes by chain wire-

housad, truckers und airtines.
Deterainant -
——s
Effect on Equilibrium P : . -
Effect on Equilibrium @ \ .
LY " &

|
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BulTet-Proof Glass - Horld R

s L.A. TIMES - DECEMBER 27, 1979 L.
"Terrorism Spurs Growth for Bullet-Proo’ -
Products." World wide terrorism has

+ inspired higher demand and higher prices
-~ . bullet resistant glass. - Most of the

= I.- . increase in demand comes from banks,

. armored car companies, and credit unions.

\ " Determinant’
p Effect on. Equilibrium P

Q Effect on Equilibrium Q

3
. /
-

Chicken - U.S. |

g HONOLULU ADVERTISER - JANUARY'8, 1980 - ¢
"Scientific Break-through To Lower Prices" :

Poultry scientists at - Sotith GCarolins's
& Clemson University may soon make
chicken pluciing extinct. The reseavcliers "
bave hatched a Hock of featherless ¢hicks s
that they say will Le tastier ond cheaper

-than the regular variety = chaaper be-
cause they'll withstand high temperatures
better than their plumed cousins and tasti-
er because the sbsence of festher follicles
in their skin will permi: the juices to re- -
main inside during cooking.

Determinant

Effect Equilibrium-P .
Effect Equilibrium @

-
-

Flashlights.— Hawaii v

HONOLULU ADVERTISER - JANUARY 9, 198J
"Freak Storm Rakes lilands: Flashlights
Scarce." Hotels and individuals have been
Buying flashlights by the dozen, according
to 1acal hardware stores. “They've heen
going. 1ike hotcakes," said Alice Zane, a,
cashier at Ace hardware in Kaimuki. The
sales zre in response to widespread outages
on Dahu.

Determinant :
"o Effect on Equilibrium P

* 3

D

E- II.
er-—-

D\ _  Effect on Equilibrium Ql;

O R 84. "




4 HONOLULU STAR BULLETIN ~ JANUARY 9, 1980
’ Fi.].m - U. 8.

Kodak Film Prices
to. Increase Again

NEW YORK (AP) — Clting the
soaring cost of silver. Eastmap
Kodak Ce. yesterday impozed in. .
creases of up to 75 percent in fiim
' prices,
The increases come on top of those
* snnounced in’Octoder and roplace
price boosts dhnounced just twe'
weeks ago. They take effect Jan. 2.
"What we have done is to revise
¢ previous.increases to reflect the
even higher prices of silver.,” said
Henry J. Kaska. a Kodak spokesman ¢
it Rochester. ’ . . )
Hodek is the werld's jeading
maker of {iim. and its price changes
are often followed by smalier
colfpanies. - ’

1 ' ) " Determinant % '
' ' Effect on Equitibrium P '
. Effect on Equilibrium Q ‘ ' '
- L VA o -~ s .
. k Ll HONOLULU STAR BULLETIN ~ JANUARY 9,\\980
. 7. '.:'/ ' Egss - Hawaili T, ) . ’_f"
Storm huris poultry P
o Hawaii's poultry farms were -
among the hardest hit of the agricul. *

tural industry in Jast week's storr.
» The Hawall Agrituitural Reporting

- Service said power -fallure, broken® .
pipes- and damage to buildings
“ereated-hardships to poultry, dairy
and oiker kvestock farins.” -

Hawali's egglaying chiekens als
ready were on the decline iast year,
with 2 percent_ fewer laYers in
November than a year earlies. -

. Determinant
. Effect on Equil‘thrium P g ;

Effect on Equilibrium Q

11-30 85
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PACIFIC pUSINESS NEWS ~.DECEMBER 10, 1979
Sashini -~ Hawaii

{
H
f

$ashlml to cost $15 a lb.

i you're planning to serve -
+ sashimi this Christmas sea-
son, preparé i pay a high
price for it. -

A Sli.per-pound price for
ahi fillels ie being predicted
by fish buyers iizre, and they

_say it could go-higher.

Sashimi, or raw fish, is an
oriental delicaiy that has be-
come 2 holidry tradition in

. Hawail. Thin, coolslices
* from an ahi {yellowfin tuna)
fillet are the preferied fare,
althongh other fish can be
substituted, .
. Every year at Christmas-
time the price for ahi goes up
as demand increasgs,

i
L
1

L

‘Determinant

Effect on £qu111briun P

Effect on. Equilxbr1um Q

13

.L.ﬁ. SUN-TIMES. JANUARY 1, 1981 =
Rental'Units - L.A. County

"Rent Rollback Takes Effect". All rents
in Los Angeles must be reduced by 10%
effective today. The roliback is the
result of a new rent control law passed
by the Board of Supervisors. .

Betgrminant » ' 2
Effect on Equilibriun P

Effect on Equilibrium Q




ANSWERS TO DEMAND/SUPPLY WORKSHEET # 2

) . NEW YORK TIMES-OCTOBER 7, 1979
Bikes - U.S. '

APanne r’S?ean:ftr*iile::xﬂsfg ;
Schwmn Plans a Commuter IV'odel ‘

D’ | o

- Spurr-il appatently by the gasoline .
shortageand fearsof another, the bicy.
D © cleishaving oneo?its Lest vears ever,
- Sales apprcachicg $t billion — are

Q r:;uﬁmao permaheadot Iastyea:’s '

Determinant 293_3 S ARARLTY QF?Q,[;‘(EDQ@ :

gffect on Equ111br1um P,

. J

. i

Effect on Equilibrium Q . i
J)_P e

-

Higher gasolire prices and uncertainty over the reliability of gas
supplies has increased the demand for bikes. The demand curve will shift
to the}f1ght causing higher prices and a Iarger quant1ty of b1qyc1es bought;
and soid

Higher gasoline prices and uncertainty over the reliability of gas
supplies has increased the demand for b1kes The demand curve will shift
to the right, causing ighe pr1ces and a larger quant1ty of bicycles bought,
and sold.

i

\ [
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HONOLULU STAR BULLETIN-DEC:—.MBER 9. 1979 e

Worst papaya c:mp
sinice 75 predicted -

Papaya - Hawaii

?s

(Data and Interprexazfom from
" Bank of Hamali)

' Pagaya production is estimatad

Papaya Administrative
Comm;ttee to decline to an estix
mated 40 million pousds this yeas,
the lowest level since 1973, The
sharp ducline frem the 64 m n
pounds g'oduced during 1978 was
caused'by a numbor of factors in.

.cliding nezvy spring -raing ang
flocding, subseqrent, iiigh levels of
post-harvest disenses and ship»

"piog dssmptions esuiting from &

! Qe Q

Determinant

Effect on Equ1?‘br11m P

*series of sm?’a% chﬁn ware- |
alriinss, .

houm. e

P : E

* Effect on Ethbn un'Q _m:\‘ .\] ' _ —

. Various ca]qgities and disruptions have reduced the supply of papayas.

The supply curve
and a lower eQU111br1um quantity.

i11 shift fo the left, resulting in higher papaya prices
You may cite physical destruction or the

1ike as a determinant,’although increased broduction costs would prgpab]y

he better,




Bullet-Proof ‘Glass - World

g L.A. TIMES - DECEMBER 27, 1979
“Terrori sm Spurs Growth for Bullet-Proof
. Products.” World wide terrorism has
. inspired higher demand and higher prices
bullet resistant glass. Most of the

: increase in demand comes from banks
- 'D' armored car companies, .and credit unions.

Detemﬂant _Mi

1) Effect on Equilibrium P UE
q Effect on Equilibrium Q _ JyP

% Qe

The upsurge in terrﬁ;*usm'haﬁ caused an increase in the demand for bullet-

proof glass. The best determinant here would probably be tastes. As the
demand curve shifts to the right, a 1ghe equﬂ]brium price and quantity
are created.

* - 'Chicken - 4.8,

g HONOLULY ADVERTISER -  JANUARY 8, 1980-
"Scientific Br-eak-through Tc Lowar Prices™

s Pouln'y sclertists at "South Carolina’s
Clemson University may soor i1zzka

chicken plucking extinet. The researchers
have hatched a fiack of featheriess chicls
that they say will be tastier and cheaper
than the regular variety — cheaner be.
cause they'll withstand high temperatures

tier than their plumed cousins and tasti-

T because the shsgf ,._1* f [2ather fofticles .

in their skin will pSRdit the juices to re-

Effect Equilibrium P Lowe.e.
\Effect Equilibrium Q H—IGH'EE.

kS

New techno'logx has enabled Clemson scientists to breed featherless
chickens, Since processars will no 'Iongkr‘ have co hire chicken pluckers,
they can save money in the pr‘oduct1 on pr‘oc\.e\.ss The supply curve will move
out to the right, resulting in lower chicken prices and a higher equilibrium
quantity. ‘ ’ S .

. II-34 . \

main inside during cuo ‘
Determinant L !g“g ;m.o [%g
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F'Iash'hghts - Hawaii

HONOLULU ADVERTISER - JANUARY 9, 1980
"Freak Storm Rakes Islands: Flashhghts
Scatrce.” Hotels and individuals have been
buying flashlights by the dozen, according
Pl e e D to local hardware stores. "They've been

€ , 'gomg 1ike hotcakes," said Alice Zane, a
\wacashier at Ace harduare in Kaimuki. The
sales are in response to widespread outages

pon Dahu.
‘ Determinant M‘) A‘\’Wﬂﬁ bF'RaJifa)
. QEffect on Equilibrium P __\)D

< Effect on Equilibrium Q \IP

S

The freak storm which caused power outages also caused an increase in
the demand for flashlights. The determinant is price and availability of .
related goods. Electricity,.a substitute for flashlights, is not available!
The demand cturve for flashlights:shifts to the right.” The price of flash-
“1ights goes up, as does the quantity,

1-35




HONOLULY STAR BULLETIN - JANUARY 9, 1950
Film - U. 8§, ’

Kodak Fﬁm Prices

- to. Increase Again
P o s!

NEW YORK (AP) — Citing the
soaring cost of silver, Eastman

S Kodak Co. yesterday imposen in-
creases of up to I5 parcent in film

prices.
? t - . Theincreases come on top of those
(A ~ . announced in Qctobsr and replace
price boosts aunounced just twn’
‘weeks ago. Thay take effect Jan. 26.
- = “What we have.done is-to revise

"+ the previous inersases to reflect the
even higher prices gof silver' said
Henry J. Kaska, a ak spokesman .
in Rochester. - ]

D

Kodak is the werld's leading
maker of fitm, and its price changes
sre often followed by smaller

C%l‘ Qe ‘ Q compauies,

- - _— Bete';'mi_nant ?%mm C_;ST

Effect on Equilibrium P ﬁ}%’;ﬁr B
Effect on Equilibrium Q

-

The price of siiver, an important component in the production of film
has gone up. This will cause a decrease in the supply of film, as shown
by a leftward shift in the supply curve for film. The result is higher
film prices and a lower equilibrium Guantity. Deterﬂépant is production

. costs.

-




HONOLULY STAR BULLEVIN - JANUARY 9, ]‘980
i - U © Eggs - Hawaii '
Storm hurts pouliry

« Hawaii's poultey farms were
among the hardest hit of the agrisul.

: p ' N ) tural industry in last week's storm.
e - + The Hawali Agricultnral Reporting
Service said power failure. proken
pipes and damage o buildiags
*¢reatad hardships to poullry, dairy

and other Lvestonk farms." -

Hawaii's egglaying chickens al-

ready were cn the decline last year,

~ with 2 percent fewe. layers in
D' November than a year earller,

Qﬁf Qe Q * * ]
Oeterminant Mm COST'

Effect on Equilibrium P H1Ghes

Effect on Eaquilibrium O hQW_g

/s

&

The supply of eggs in Hawaii has been diminished by the storm (the same
storm that caused the power outages in #5). The resulting damage to facili-
ties, etc. means higher nroduction costs for poultry farmers. The supply
curve for eggs in Hawali shifts to the left, creating a higher price and

lower equilibrium quantity.

11-37 .,
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equi Iorium price, and a higher equilibrium cunatity.

e

rACIFIC BUSINESS NEWS - DECEMBER 10, ]979*
Sashimi ~ Hawaii

T

‘Sashimi to cost $15alb. .

¥ you're planning to setve
sashimt this Christmas sta-
son, prepate ¢ pay a high
price for it. - .
A $15-perpound price for
" ghi fillets is being predicted
by fish buyers here, and they
_say it could go higher,
Sashimi, or raw fish, is an
oriental delicacy that has b=
come 2 holiday tradition in
" Hawaii. Thin, cool slices
from an ahi {vellowfin tann)
fillet ace the prefecred fars,
elthough other fish can be
substituied,
. Every year at Christmase
time the price for ahi goes up
as demnand increasgs.

f Beterminant TP@-S

Effect on Equilibrium ¢ _ )

Effect on Equilibritm @ _ \]P

the hofidays mean & greater demand for sashimi. The determiqant is
tastes and a rightward movement of the demand curve will mean a higher




+

' L.A. SUN-TIMES, JANUARY 1, 1981
p Rental Units * L.A. County

"Rent Rollback Takes Effect”. A1l rents
in Los Angeles must be rediced by 10%
effective today. The rollback is the
result of a new rent control law Passed .
» by the Board of Supervisors.

peterminant N ONE
Effect on Equilibrium P IU/A-

D. Effect on‘Equilibrium Q FJIFFA
¥

This is the case of a legal price ceiling on rentai‘housing.l ﬁo
determinant of demand Or Supply has changed. The new price, Pr ("r" for
"rollback”) is 10% below -the 01d price of Pg. At price. Py, the demand for
rental units exceeds the Supply and the result is a shortage of rental
housing. _ - . _

- Since rent controls have taken effect in Los Angeles, the quantity
of vental housing has declined. Mew units are not being built and old
) units are being converted to condominiums at a rapid rate.

£ T 11-39
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SUBSTITUTES AND COMPLEMENTS

Introduction: The price and availability of substitutes and complements is

an important determinant of the demand for all types of goods and services.
This lession is designed to introduce students to the concepts of "substitute"
and "complement" and to give them ‘practice in determining how changes in the
price of a substitute or comp]ement affect the demand for spec:fic goods and
services.

Time Required: One hour. -~

Concepts: Subst{*utes, Complements.

Instructional Objectives: Following the lessoﬁ students will be able to:

1. Define the term "substitute."

2. Define the term :éomplement;“ -

3. Give examples of goods and/or services that are substitutes.
4, Give examples of goods and/or services that are complements.
5.

Specify whether certain pairs of goods and/or services are substitutes
or complements. .

6. Specify the effect on the demand for a good or service caused by a
change in the price of a related good or service (substltute or
complement).

~—

Materials Required:

\
1. Substitute or Complement Worksheet #1,

2. Subst1tutes andComp?ements Worksheet #2.
3. Substitutes andComplements Worksheet .#3.
Procedure:

1. MHrite the word SUBSTITUTE on the chalkboard in bold letters, and
ask students what the word means. Accept and record responses on
' the board. Ask students to cite specific ways in which they have
. heard the term SUBSTITUTE used (such as "substitute teacher" or
“substitute for an injured football player"). Lead students to
agree that SUBSTITUTE means "something used in place-of s?methlng
else.’ .

2, MNext, write the word COMPLEMENT on the board and follow the same
procedure. (Be sure to distinguish between "compliment,” with an
"i" and "complement," with an "e"). Lead students to ayrec that
COMPLEMENT means "something used with something e)se."

95 .
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Now that students understand and agree on the everyday uses of
these words, give them the economist's definitions of "“substitute"
and "complement." For SUBSTITUTE, write the following definition

on the hoard: N

e

SUBSTITUTE: When the price of a good or service goes
?p (d?wn), the demarrd for its substitute will go up
down}.

Clarify the definition with several exampies such as oranges and
apples, beer and wine, potato chips and corn chips.

Next, give them the definition for CGMPLEMENT:

COMPLEMENT: When the price of a good or service goes
?p (dgwn), the demand for its complement will go up
down } . .

Clarify the definition with examples such as milk and cookies,
beer and pretzels, shoes and shoe 3laces.

When students have grasped the econowic meaning of the terms, pass

out Worksheet #1 and tell students t> indicate whether the pairs of
goods listed are substitutes or complements. {The only one you may .
have trouble with is number 310, wood and steel. Although wood and
steel are used together in building and are therefore compiements
according to ordinary usage, it is also true that they are substitutes.
If the price of wood were to soar, steel would doubtless be used as

a substitute in building. This pair can be either substitutes or
complements, although substitute would seem the better answer.)

Pass out Worksheet #2 and see how imaginative your students are when it
comes to thinking up substitutes and compliements. Numbers 8 through

10 ar® blank in order that you or your students be aliowed to fill

in your own examples. )

Last, pass out Workshéet #3. Agdain, all the answers are pretty evident
except rumber 8, During the "gas crisis" of 1973-74, when people had
trouble getting-gasoline, the demand for frozen foods of all types

went up. Instead of making several trips to the store in order to

get fresh foods, or driving t0 restaurants, consumers tcok one trip

to the store and stocked up on frozen foods in order to save gas.
Therefore, the answer is "up."

EOUrcébe Activity: Developed by Steve Jackstadt, Director, Center for Economic
Education, University of Hawaii. : - .

36
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" SUBSTITUTE OR COMPLEMENT -

L , Yorkstieet 1
_ . A .‘ . c .
: 1. coffee . sugar comylement

] . ‘_‘ i ’ .
IQ . ‘ ' .l ]“- '\. ) \ .,

2. coffee « - tea ) © substitute,

5. milk Tup_ e

. -

. Q. v
7. tcé'ssé_tte tape - LP re&\r-d co
T . "."'- - TTrT T e T ) e 7 .

8. be.efs.teak — 1ambchop
" f

. X . %
) - - .- - " - -
« ) - . %
- - @ : - .l .. . . -

- I

* 9. cotton Lo dar.},f"oia ) ' ' e

19. wood- " steel.
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SUBSTITUTES AND COMPLEMENTS .
Worksheet 3 . - .
1. Price of beer goes up; . S
Cemand f'o.r' winé goes L . .
R _ .
. " ) . - - )
, - . " . 7
2. Price of lumbev goés.down,’ . . :
Deimand for paint goes ) - ..
o - . ‘ -. - ’ * )
3. Price of gasoline goes up,
+ Demané for tires goes - .-
4, Price of coffee goes up, . CT T e
---.~Demand for tea goes . . .
N [ s
.. i -
i .
5. Price of stereo records goes down, )
Demand for stereos go\es .
i o ¢ ?
6. Price of cloth goes up, T
~Demand for thread goes . ‘ .
- i ¢ )
i
7. Price of Datsuns goes down, ‘ 4
Demand for Fords goes .
‘8. Price.of gasoline gees up, S
‘Pemand for TV _dinners goes . t .
. . ,
© N [ . .
-\ o -
N
= __";.! N - ’ ] - '
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UNIT VS, Mnss_pnooucmo . AN EDIBLE ECON?ICS ACTVITY LT T

Introduction; This activity 1s des1gned to give “students the 0pportun1ty -

_ to compare the -advantages and d1sadvantages of unit production :ith mass o .
productlon . )

- . - 3} = - . '
* \ ., v
. . . .

Time Required:‘.one-qlese period-of 40-50 minutes.
Concegts: Divisien bf'fabor,'mahs“produetion, Unit>pioduction;

Instruct1ona1 Objectives: At the'end of the activity, students mi?? be able

tO ok k
» * ' ' T * ‘ ) ad .
1. Compare the differences between unit and mass production L e -
2. Compare the dnfferences between d1v1s1on bf iabor versus single. '
worker pmduct':on ) . .o
Materiblsakequired: R . i o L . &
' L N ¢ : AN

T Package of crackers, jar of peanut butter, jar of marshmaliow TIUFE; o
two bread and butter knives, four aprons or coverups (because pro-
gect.m1ght be messy); clock with a second hand.

2. Onhe lorg, covered table.
 t %

. .
. - . . . "] . s
. N .

Procedures—~ ~ -

1. Assemble the following on a long, covered tabie in front of the
classroom: package of cratkers, jar of peanut butter, jar of
marshmaliow fluff, two .bread and butter knives, four aprons.

2. Nrite directions on board: "Take one cracker and put a dab of N
peanut butter on it. Take'another cracker and put a deb of marsh-
mallow fluff on it. Join the two crackers together for a *sandwich'."

3. Tell students they will be making “Fiuffernutters" today Read the
) rules of production from the board. .

4. Select one student to come to the tabie. After student puts on
aprop or coverup, tell student to make as many "Fluffernutters" as®
poss1b1e in 30 seconds. _(Teacher is time keeper. } e

- 5. Repeat this procedure with three other students, with each one hav1ng
[ » - 30 seconds to make the treats. Total pant1c1pants will be foup stu-
- ' _dents. Total time will be two minutes.

6. Add up the total "Fluffernutters” made on this unit production basis.
Write the total number. completed on the chaikboard.

i60
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7. Select four students who form a "production 1ine." First student
puts out -crackers, second puts on peanut -butter, third puts on
marshmailow fluff and fourth puts two crackers together. Total

' time is two minutes. i
8. .Add up- total "F]uffernutters" made on_a mass prod}§t1on basis.
. -Write the total numbar completed on the chalkboard.
s Compare'product1on outputs by the two methods -of product1on In
terms: of dutput, discldss: the differences between unit and mass
#production and between division of labor versus single worker pro-
‘duction. Also, discuss how mass production affects costs and
*, profits. o . . .
' . . " v
. 10. , Pass out the ‘treats. . ot

11. . Form a‘c]ean—up‘product%on Iinp

. »
Sourue of Activity: Adapted from a lesson p]an by Enmett J. Cotter, Social
Studies Department, City of Warwick Public Schools, Warwick, Rhode Island as

- appeared in Economically Speaking, Center for the Developrient of Economics

“4ducation, University of the Pacific, StoEkton, Ca11fornia
AN .
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S LANM;' S DILEMMA. -

[

! : /
- * '
Intnj;uctton This lesson is designed to help students* define the concept
" of 'opportun1ty cost" &nd te formulate a replacement industry for-the
island of Lanai. ~Students will also identify and analyze the “opportunity ,
cost* of this newly formulated industry. Opportunity cost is the decision
*to produce bne good which necessitates giving up the possibility of pro-
ducing something else.

t
A"
2 .

Time Required° 45 manutes P ..
ncept Opportun1ty cost. Y ///// (

Instruct1ona1 0b3ect1ves After the act1v1ty, students w111 be able- to:

1. . Define term "opportun1ty cost." . ° .
2. Determine tﬁé dbportun1§y cost of;g given action. \
3. Explain why the cost of an act is the best alternativp giveén up.

|
-

Materials Required:

T -Q
i. Read1ng- “Pineapp]e, Bananas” or th,tgg Young Keep Leaving L1Pa1.

) T- 2. The Real. Cost.worksheet

I

Procedure:

* 1. On chalkboard, write. in bold letters the term “OPPORTdNITY cosT."
Next to the term-» write the following definition as stated:
. * The cost of an econgmic action as determined by the value of
the oppartunities foregone. Or simply, opportunity cost 1s
‘ opportunity lost. : ’ _

2. 'Exp1a1n the def1n1t1on and make any c]artfacations (if necessary)
' to the students.

Ed

3. Fo]]ow .up with a 015cussion to provide an apportunity for the stu-
. fﬁnts to reTate what is the opportunity cost involved with the

1lowing examples:

summer job - picking pineapples -

& e - -

- atteénding college . BN

eating hamﬁﬁrgers

renting é home . ©e .

a
3
- 3
Fo
L]
- -
- - [
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4.
5.
- - Young_Keep- Leaying La%a1 by San Francisco Wall Street Journa |

. b.

~S. T

-

Have students relate any examp]es of oppertunity cost of their
_own and share them with members of the c]ass .

‘Pass out the art1c1e handout, Ejneapp]es Bananas Or Why the

wrater, Kathryn Ghmis
~ them to read silent]y to

en (May
hemselves.

*81) ‘to each student. Inform-
{Allow 10-15 minutes,)

As soon as they appeared to be done reading the article, randomly -

select students to recall the major highlights of the article.
Discuss ‘the maaoh 1deas of the aht1c1e with the c]ass. i

Instruct students to construct Gains and Losses column _
sheet of paper. —-(kelate to them the fact that Cgs}ﬂe an%nCuoke

+
’

" {C & C) now owas 98% of Lanai's 141'square miles and there is .

only.one major industry, Pireapple Agrncu]ture by C & C on the
island.) Undér each column,- they are to 1ist those things

( people, bus1nesses, etc.) which they feel are “benefiting™ or
"losing" from C & C's large ownership of the island with’ the
present “so]e“ p1neapp1e 1ndustry Allow shem 10 minutes.

C&C's Pine_ppie Industry on: Lana1

Gains VS. ! Losses

o (TR L
L L N

T

o2

. “safe & qu1et“ atmosphere 5.

existing (oniy) doctor- * young keep.leaving 1siand

existing (only) dentist ° -"high“ cost-of 11v1ng

C & C Industry *'- ‘poor" inter-island f11ght
L schedule

existing stores & banks 4. lack of qualitative med1ca1
.services °
‘shontage of housing

"winding, narrow & pockmarked"
roads 3

“heyday“ of Rawait's yester—
day

nep

Construct Ga1ns and Losses co?unns ort the blackboard. When
students have completed the assignment, randomly select s tudents %
to share some of thei® viewpoints and record them undar the:
respect1ve €oTumnS on the | b]ackboand“”“lf‘possib1e“‘retrieve—as )
many responses from the students. D1scuss responses with the
students

, .
I . 11 -

Romework ass1gnment Rand out wbnﬁsheet The Real Cost to each :
student. Inform them that they may either work singly or in pairs.
Go over the directions with the students and maké sure each student
is aware oﬁmthe worksheet's objectives and expectations. When the
assignment 'is completed, each person or pair will deliver a presen-
tation to the class. ; . .

L P
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. "DINEAPPLES, BANANAS, OR WHY THE YOUNG KEEP LEAVING LANAI"

On Saturdays when nQ 5 a. m whistle b]ows to Stmmon Iabnrers to the
e

'paneapnle f1e1ds, Sec1nardo Bueno and his F111p1n0 riends gather'at the two

weathered Bﬁcn1c tables Fntthe grassy town square S1tting on.sardboard

they spend the morn1ng 1az11y shar*ng gossrp, a half-pint of Seagram's and

» -

a can of 7-Up‘ L. . f .
"
"This is the best*p]ace in t?e Unifted States,“ says Mr Bueno a s11ght.
silver-haired man who has 1ived on th1s island for\more than na?f his 60

years. " "1t is the one p]ace)nhere Jife is safe and quiet It does not -

.
[}

change Here we depend only on the r1pen1ng ‘of . the p1neapp1e " _,

this hump of olcahic *
! \ ‘ ’ '
Iand for $1 1 m11130n and transformed Lanai--de§£ribed a century ago by ’y

S,
Mormon m:ssionary as "a hea]ed-up ulcer . . . an ancigjit puzphbowi of mo1ten

So 1t has been s1nce 1922, when Jxm Doie bought

;
earth"--into a huge p1neapp1e pl\ntat1on ¥ Cast]e & Cooke Inc., the Honolulu-

based company that selis p1neapp1e under the Dole brand now ownsa98% of
R 4

Lanai's 141 sqGare miles, making the 1s1and the on]y inhabted one in the

. ;#L__” : ;.
Off the Tourist Traék T ..

‘/ ' .

seeking sun-

state still under single owngrship.

While other Hawa11an islands swarm with jet-age tourists
3

drdnched surf—s]apped beaches, Lanai, with 1ts steep and rdugh coastf1ne,

‘remains the p1cture of 2 p]antat1on settlement. P1neapp1e f1e1ds, ;h‘red

so11 rich w1th 1ron and zinc, b]anket one side of the island. On the other,
"windward s3 side, h111s of brush and scrubby -grass s]ope gbwn to a dense over-
growfh of bushy k1awe,trees. The two sides gre separated by a ridge of

A

transplanted Norfolk Istand®pines, ' /{’ -

S

‘\\-\

mats to protect the1r clothing from.the 1ron red dir;’baked 1nto the tables,

v
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- .ﬁb.out-'hajf -of the 2,100 residents stﬂ] hve in. sma]], company»owned d
blue, green or‘plnk woaden houses " The islgnd's three paveﬂ roads are
wxnoxng, nerrow and deep]y'pockmarked. mahino premature re]jcs'of enything : :{

" less sturdy than four-wheel-drive vehicles. Life revolves toially around '
the-oeet"p1neapp1e f*e]ds where the fruxt is p]anted and picked by hand,"

i< gand to call Lanai quiet is an understatement. But this sesmingly serené f

3y ocean iéle is rippling with worry: It is_]osihg its children.(™

"He've been exparting two-things off this ?s]ano for years--pineapples

and/}ids." says Duane B]ack rEven when our ch11dren-want to stay here, and rf}
many ‘do, wa.can't offer- them the jobs they want." Tomd ‘Mitsunaga, who camo _éj

P . o Lanai in i925, agrees, "Th1s ‘island isn't 11ke széhi and if we were

S

}g‘:- se1f1sh we would keep it that way.“ he says. “But oyt number of young people =
: . - " o =0
is shr1nk1ng. and that 1s bad for a]] of us here " ; ) ) )

If Lanai's tota] reliance upon pineapplés is responsib]e for 1ts pristine

r : L
};_ : ex1stance that re11ance is-also sapping the island of its vita11ty Each I

year, “the averagé age of the re51dent work force _already in the 50's, grows

B

fg ' another year older, castle & Cooke says, and more seasonal workers must be
: \ imported v - 4 \
B : v ATarmed, Casfle & Cool® ‘and others on_Lanai are resurrecting a plan

shelved severa] years ago that calls for “low-deﬁsity. high—class" Pesort and

_i', ¢~ fields without spo111ng their pastoral island, but whether the plan will even

_;;____ be,undertaken-won—t"be clear fo&hsome -time. T "‘““““','

Meaﬂwh11e, it 1s obvious why‘Lanai's youths are f]eeing to the mﬁ11tary

breﬂgﬁes or to other islands where bright 11ghts d tourists prom1se more

< ~excitement and easier money. "This is real plantation 1€Ving, there .is no
- N

|- outside 1nf1uence," says Richard P?ttsinger adm1nistrator of the 14-bed
. ' . ’ '> .
' : II-50 ’
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hospita] owned androperated by the state. “"Our ypung people haVe to ﬂeave,
e A

tpey go bananas if they stay here too fong " . I N

o

MbreOVer teenagers here know how tedious tne plantation jobs are.

‘weﬁmhhany begin work1ng part t1me in the f1e1ds at 15, and tﬁey abhor the pro- . S
\\, ] \ . Lot .'__
spect ofxpicking fruat for the rest of their 1ives. 3 e, ‘Tf;

‘Haryesting of\pineapples has changed little 1n the past 35 years, La- _ -~il

borers-wadéhslowiy through the dense. wa1st-h1&h p]ants to handpick.the fruat\ ’ ) "y
They gent]y drop’ the pridk]y pineapp]es onto aﬁconveyor belt that-extends, _ ff
Iike an.arm, from 2 machine that rides atop a truck'with a fruit ban Despiter 4~
the 0ppress1ye neat; the work gangs are heaviiy clothed to keep from being

scratched merci]ess]y b the p]ants Some wear floppy hats and wr P bandannas

around their faces beca Setof the dust, For eight hours, they p od, th ough

nthe—thick"fieids to-earn-wages-based-on—tow many seven-ton bins the -f”T“

An experienced picker working on

. Durang the peak harVest ti rough August. the‘[anaa plan~
tatiorr wﬂ] sh1p 15 000 to 17, 00$yr

& Cooke's Honolulu cannery. Hore than 1,300 'Iab s will be in the fields,

product1ve gang earns about $8. 59 an hour.

N d-June\;b

ns of p1neapp1es weekiy by barge to Castie

a- and at 1east 500 of those w111 be noﬁLLana1 res1dents The summer invasion _

of 'so- many outs1ders, who 1ive in barracks scattered around town, d1srupts

1§jand life very little. Host of..the hewcomers are members of organized

_groups and are prqh1biteq ~from soc1a11z1ng with local residents who prefer it

« | that vay. &_@“ S . T ~
A]ready 120 high schoo] boys . from the mainland are here recryited by a

SR Sa]t Lake City firm that rece1ves-$100 for each worker 1t sends. *The.young

‘", men pay their. own way to the island, work s1x months at the m1n1mum wage plus

" incentives, and attend bh&l{ .own school a% night. Most, including 17 yeard

" old Ron I»hricks came because “Hawa11 sounded. 1ike a dood place o spend six




monthsaffjuumping with exhaust1on after a-day in the field, the young

CaTifornfan says that the experience’“ls good for’ ,.but this place sure
A iy
—*""“sn t my Idea_nf what a %awa11an is]and’uould be."

For'bthers, Néna1 1s one of the few reha1n1ng examples of what Hawa11 )
once was. Rem1nders of the past are everywhere ¥ h111top cemetery where
’ unmarked woodenJcrosses protrude crooked]y from roch§p11es, a rusted ship |
grounded on Sh1pwreck Reef on the is]and's un1nhab1ted northeast side, '
ancﬁent rock garrings, yet to be deo1phered At ong,x1me dur1ng the hey-

~ day of mdssaongr r1ghteousness,_tana1 was des1gnated a co]ony for conv1cte&

_adulteresses a _tatus that Iasted on]y unti]sa nearby 1siand co]ony of ?'T
aduﬁterers bu11t*

anoes to rescue+the women

5 ﬁ?

e }_ Those Lana1 _ s1dents who advocate br1ng1ng 11m1ted resort 1ndustry here

-~ ~——-c ntend_that_smn 't1'es‘of the past wou]J endure and even rev1ve The

—

d Zen genera] store that rim the town squa+e wou]d probab]y continue the1r L

1dday habit of c]os1ng for an hour or: so, hey say, and verhaps smneone
wou]d\reopen the bowling a]]ey or the movie theater Mayhe a vetertnaqtan,
'y

a Iawyer or ‘an accountSQt wou]d move to the 1s1and too, e11minattng the
_expense*ofitrave11ng to Eono]u]u | for such rvices Nearly everyone takes

Al

some confort in Cast]e & Cooke s a]most total ownershﬁp of Lanat, suggest1ng T

\_,
that the b1g company 15 11he1y to protect he island from being overrun by ;
0

oy

'sunburned tourists., > ~— - . . P

. ’#
Buggthe strongest argument for chénge is offered by schoo] 11brar1an¢

Sylvia, Mitsunaga, who asserts\that Lanat * can’t- afford 'to ma1nta1n its akoof

. isolation 1f ®he price gs beco 1ng a co]ony of-senior c1t1zens _(
R
~ "For now, th1s‘ﬁhoks Very Kretty and charm1ng,“ she says as tw111ght
U

enve1ops Lana1 S enchant1ng beac . “But 20 years from now, then what? Uhere

i will we be’ then?It R

10/
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Sour-ce. The Na]'l Stree't qourn«ﬂ May ‘11,.;1981 Article written by
Katﬁryn Chmstensen, Staff\ Reporter of The Ha'll Street Journal.

R “““"‘—""f‘ N

FullToxt Provided by ERIC.
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- 7 THE REAL COST .o T
“Directions: You' pay work -on- this assignnent sing'ly or in pairs. This o
7 assignment-is-due-tomorrow. Presentation,of your fi ndings S
=, should be typed or-legible. “You-will be allowed 3 minutes
to present your findings to- the c]ass o
S \%\ _ L
K Christensen presented $n her articie Lanai 'S possible destiny (Senior o
- CitizZen's refuge) if-another industry :is_not'developed. One alternative s
or solution vited in the article is -a proposed hotel-resort on the island's . .o
I popu]ar coastline,. beach-front, Manele-l-loiupoe Bay: area.” - N
o e T " Lo T ' 2 ,/Jj._""‘-”

;;M@M”;H:,;;_\_;_; T

o DeveIOp a profitabie 1ndustry which a]so considers these .
T criteria*' Cn s : . :

USESZS-].'Ltt'Ie or.-mi‘ima] water - . L
(Lanai ' water. reserves have capacity for 12, 000 member R

pOpU]iinﬂ _On]y__) - -:\;‘-1 R

PR

‘c. '?)oes not_.:_drasticaliy P! hange ’oyamper the present hfestyie
of the peopl,e of- Lana - o

- -

d .-Expiain the Opporturfity cost mv&ved in your choice of
soo.t industryiiniless than 350-words. - (Also eXplain the-

- possible-"gains-and los es" mth the deve]oped industry )

A e.;‘f?if;;i

600D LUCK!
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"« ROAD TO THE AGE OF DISCOVERY
Introducticn: All societies have to deal with the economic problem of .
Scarcity. The allocation of a society's linited resources have .an effect

“on the supply and demand of ‘goods. This lesson. gives the students’ pract1ce .

_1n ana]yz1ng the “economic")motives'behind histor1ca] events.

—

Time Required A 40-50 n/pﬁ{ec R ’ lx-'“f

Conc_pts and Skills: Scarcity, Supp]y, Demand and Predicting Changes on
Supply-Dema@ _ _ /

ra ‘ |
. InstructionaLfOE;fctives At- the end of the activity. students il be,
. able to:-; ,

* r

Define the term scarcity in.re]ation to wants and ava11ab1e
resources. " .

Predict changes in equi]ibrium price and' quantity when given a
_change in- a‘determinant of demand or supply.

Hateriais Requiredo ' o
' }7‘ \x\l. Rev1ew of- Terms- Handout :

\2. Historicai Horksheet (Quotes taken ‘from A Histor of 6ur
American Repubiic, Slenn . Linden, taid]aw Brothers, 1979 )

Procedure ,

1. Distribute‘;Revdew of Terns”- handout to students. .Discuss the
terms on the handout with the class. 3 _

2.. Divide the class into -groups ‘of three and have a person be the
© group: Ieader and recorder.

3. Handout the "Historical Worksheet.” Read the introduction and
- directions to the class. : :

4.5 Aﬂidw students 15-20 minutes to work in their groups.
~ i,

5. After students havd conpleted '
.. the worksheet, have each
recorder share th érqfindinas by drawing the original, ggagg
and the predrcted Ch&ﬂgﬁSP1n the -graph on the chatkboard.

A

b

-




6. Discuss the @nswers With the ‘#ass and Fe review the terms- scarci ty

~ and the deter:mnants of suppLy and demand. g :
. Possib'le summar‘y QUestions.f ‘- Lo ) "“-, " ,,
a. why were sp1ces ‘and precious mEta‘]*s in such high demaml in
Europe? -

b. .th,were thpse conmod*uties as we'l-‘ﬁas other Asian Tuxuries
$0 scarce in Europe during the Middle Ages?

Explain’ Fiow the-scarﬁty-of-sm:h wanted gtyads motivated indi-
_viduals and nations to'seek new solutions{'.

List five.technological advances that resulte from_-_Europe s
effor'ts to obtam scarce comd1ties. T .

8_‘—!“
p
>

ja R

@

Source of Actiwty Adapted from a 'Iesson p'I an by L. Kamaﬂe Shu'ltz,
Mﬂﬂam _High School. - ' , ,

. "




o . o
I i ‘REVIEW OF- TERMS ST A
.w- - \::“. . - o
- ~ h\.\ ' ) . Lo
' . \ e .
Scarcifgg: avai]ab]e ‘econbmic reseurcks are 1nadequate to sat1sfy all ‘ o -.
: -. ‘human wants. - . ‘ S
mgd the buyer sidé of the market it reﬂects the abﬂity and the
wﬂhngness to buy something you want to have. . -
‘__,/ = ) . . ; TR =
Supply: the seller side of the market; it reflects the wi]]'i.ngness of
~ . sellers to sell. :
v , }% t
.Determinants: those things that affect the supply or demand of a good
o or service. .
5 determinants of demand: | 1. (Own)-Price A
2. Income of the community RS
3:_ Prices. of other goods (suhstitutes
. and complements) Do
‘-..\\“‘\‘\
4. Tastes and’ preferences e
N 5. Everything else = .
2 . . \ -
5 determinants of supply: 1. (Qwn) Price
. '2. Prices of input (factors of prodt.\,
- tion, resourcesj) i _
3. Avallability of 1npfuts ‘m ' v
- S “t p
; . 4. TYechnology . f
: f
\ 5. Everything else . ; " , ;

/. . N

*, -
J b :




§
ISTRICAL oRksheer .
. . . — ]\ ,
Introduct1on‘ Th1s iesson is.'to give you the OppOrtun1ty to app]y the ¢ .
economic cuncepts you've learned to the historic events jus prior to the
"Age of Discovery". when,. due to scarcities of spices and precious metals,
European natidhs embarked upon great voyages of exploration. You will be
asked to draw conclusions about jow economic needs iprovide a mgtivating
factor in history. K . ‘

Proce_dure'

1. Read the fo]]ow1ng paragraphs and draw the effect it would have on
the demand and supply curve.

_ 2. Ident1fy the determinant of the change. Remember that you must
first dec{de whether the.paragraph jndicates a change in the supp]y
\cur\m or -the demand curvefor both

£

N

3. Determine whéther there would bé an increase or a decrease in the -
Equ1ttbr1um Price and, tﬂh Equitibrium Quant1ty -

I'd

A The manufacture of EurOpean goods.

“Between 1000 and 1300 “the - Crusades - a series of holy wars - were
fought in the Middle Fast.s Crusaders returning to Europe brought goods from
the Middle East back with them. In thi§ way-the Crusades helped to revive
trade in Western Europe, which had greatly decreased during the Middle Ages.
With the growth of trade, agriculture and the manufacture of handmade goods
also increased." .

=~ Determinant ‘e

Effect on Eqai1ibrium P

Effect on Equilibrium Q

-3

I

, - . Q
B. Spices and E?ip1ous metals.

o

'... when the Turks gained control of the Middle East in the 1400's, they
hﬂocked many .of the land routes over which these goods were transported. As
a result, goods ~ such as spices and precious metals - from Asia dwindled in
Western Europe at.a time when the demand for these items was 1ncreas1ng "

, S = .
f [ \ , // '/~ Determinant
~ "I« Effect on Equitibrium P
Effect on Equilibrium Q




. . ~
c. Pr?eci_ous metals needed, . - ' C ' ; . o
" Mith the growth of tréde and co;merce in Western Europe, more and more
. cgins were needed for financial transactions. Demand for precious: metals
from which to make coins out-stripped the mine supplies in Western Europe.” .

yl

. Determi nén't

v
v
-~ .

-~

‘ ' Effect on Equilibrium P

| D Effect on Equilibrium Q _
i ' s : —
)

: \ ‘D. Other Eumpegg'seek to break 'tyhe Ita1'iam"J f’bnopcﬂy’ (on spices, etc.), '
( "Other Europeans resented the Italian mon'oﬁow‘(a market where ther'e is
\ only one seller'who is free to set any price and produce any quantity that
is desired} on trangporting.goods from, the Middle East. As a result, in
\Pthé late 1400's voyages to 's?arch ra rgater route to China were sponsored
y some Europeans nafions . {The water route was found.)"
AN P i.v L ' ! ' h

i .

Deferminant

Effect on Equilibrium P sa_

D - Effect on Equilibrium g

— e v ——— .I

LT N

v Qe ,

E. New ideas and new technology lead to more trade {spices, etc.).

b ] .
"Once kings and merchants in other European countries understood that
better ships, more accurate instfuments, and improved maps made jonger
I voyages possible, they too began to sponsor voyages of explovation. Their
- goal was not mainly to find new lands, but rather to find a sea route to the
Far East and thus increase their wealth through trade with this area {Asia).

S . .
. o
Determinant _ . —_ -

Effect on Equilibrium P
Effect on Equilibrium




: . .
ANSHWERS TO HISTORICAL WORKSHEET °

*

-

N

. J-‘ ;}\
i

ﬁé; .

el
o T

- d
tao
-

g -
’ \
] - : *
. Introduction of spices, <
Determ1nant crisades . .o

; "Effect on Equi]1briUm‘P Higher

Effect on Equilibrium Q_Highep

AY
%

\

(’Tu rks\eﬁnt of trade.

Determinant_ routes Tn Middle East -

Effect on Equi]ibrium P Higher ]

Effect on Equi]iﬁrium Q_Lower |

Italians monopolize  *
erminant Asian trade -

Effec+ on Equilibrium P Higher E
Effect on Equilibrium Q_ Lower

!

-
. N

Determinant Mew water routes to Asia

Effect on quﬁ]ib}fam P_ Lowet

Effect on Equilibrium Q_ Higher

N %
L] .
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ANYBODY FOR MONOPOLY?

. N -

Introduction. Monopo]y (single firm industry) can be 1dent1f ed as an .

industry having no close substitutes, being & price maker, blocking entry

of new firms, and engaging i goodwill advertising. - A monopoly has effects .

on price and output by mafntaining control ovér supply to keep out brice- Coa
cutting éompetitors and trying to increase demard. This lesson Jintroduces

the concepts of monopoly and competdtive markets and»he]ps the students to .
differentiate the two market mpdels

=

Time Reouired. 60 minutes . . - ' r

ConceEts: Honopoly, COmpetitive Market$: - . .

Instructional 0b3ectives. At the end of the activity, students will be able
toz i . . o .

// _____ 1.__Define "monopo]y”, and-- "competitiue market." e ST
2. List the character1st1cs of a monopoly and a competitive,market.
3. Differentiate between examples of monopoly and competitive market
4, App]y the conceptua] terms of monopoly. and competitive market to

new examp]es.

4 L3

w»

Materials Req_ired.
' 1. Monopolistic/Competitive Situations Worksheet.

3

2. Models of Market Structures Handout.
3. A Case Study. Fort Harri son - Worksheet .

- . ™

Procedure;

/ 1: On the chalkboard def1ne the terms "monopoly” and "competitive

.
o e

—market'as foltows:

MONOPOLY - A market where there is only one seller; price setter.

-

COMPETITIVE MARKET - A market where there are 1 umbers of
buyers)and se11ers, price~takers (accepts the/ﬁrice that the market
gives

2. HNext to the definitions of monopoly and competitlve market, list
' the characteristics of each market model as follows:

MONOPOLY - (1) one seller, (2) no close substitutes, (3) entry to
market restricted, (4) price-setter

A R T T

I11-1




(3)_unrestricted entry to_market, (4) price taker., -\ Y
- L
3. For re1nforcgment, distr1bute sheet on monopo]y/ccmpet1t1ve situations
asking each Student to.label each situat1on as monopolistic or |
competitive~and 1ndicate which of the defﬁn1ng attributes they
11steﬂ 1n step ]4are present. , ‘ ] / 3

- ;
e COMPETITIVE gARKET - (1) many buyers anc¥ sellers, (2; varied pr7ducts,

&‘ . 4. -Ask students to speculate about conditions=giving rise to monopo]y
oo : or competitive markets and conditions which-result from monOpoiy
: or competitive markets . : .;Q

5. Drawing upon gwen attributes and student ideas, create models, repre-
senting a monopo]y‘market and competitive market. Discuss these
models w1th the class. (See examples be]ow.) _ e

r

6. Have students create and share with their class exampies of: monopo]y ]

and competitive markets in their Ioca1ity, just1fy1ng the1r catE~
- gbrizations. .

---_.,__‘_

" 7. Distribute. the Fort’ Harr1son case’ stud), ask1ng studeats tB find '
1nstances of monopo]y and cnmpetitfve markets. .

consp1rator1a1 busifness practices. Abk them-what inciden
* poly in: Fort Harrison probably resulted from such conspiracies and
what incidents did not.. Ask students to describe. monOpo} s.which
were -not -a_result:of: consp1raCy (Students-should observe  that-
government may encourage munopo]ies 1nsuti1ities or in.mass trans-
portation ‘for example.. -It should:-alse be noted that~mdnopo]ies .
may occur naturally when. the market wight not support ?ﬂre -than one
efficient supplier or services -~ i.e., only one veterfhartan in

{ 8. Students frequentiy be]ieve that all monopo]ies are the rgsuit of ~

“For Teaching Socia) studies Methods With Economics, Purduq Unjversitg Center

.;:' B ) . v o N / . . .
Py . m . ‘ ’ '
_- £ .

of mono~

of Economic Education, Dennis Weidenaar, Director, 1981.  /Used With permission. ;:

" a lightly populated area.) _ /
‘ 9. Ask students to. 1dent1fy the probab]e source’ of monopd]y power *in
z the events 1dentif1ed in steps.2 or 5. . - / . '
__,___,.____e______JLL_mlnhpreparataon_ior_a_future_lessnns_ﬁékqstudents to determ1ne whether 'ﬁi
5 ¥ . they see advantages or disadvantages for the consumer in a monopo]istj =
oo o . situation. 5 ‘ S
;;  Source of- this Activ1ty* “This activ1ty devetoped by D. Févé and E. Melvin




Directions:

at

. /
nanopo1istic}Competitive Situations

trite the word moropo11st1c“or ‘competitive® in the biank to

the left of each item, depending on the nature of the g1ven v

Si tuatwn

t

f

-

Snyders has the exc]usive franchise to market Tuzuk1
motorcycles .in this country v :

2. Sageway begins giving trading stamps in an attempt to try to:

" encourage more customers ‘to shop- there.

+ "

3. Oaly one a1r11ne has direct f11ghts froh Pittsburgh to
C?eve'land | :

which brand to buy. CR.

5. Dr. Hartwell is the oniy'veterinarian in the area.

6. A manufactur1ng company discovers that one supplier controis

the bauxite needed For production of its best selling
a]um1num product. . :

7. Fidelity Bank inst1tutes longer hours ‘and adds a drive-in

window to0 attract more customers

8. When Mrs. Brown- decides to- buy a new color television, she y

__ 9, Only one dealer in 4 hundred-nﬁ}e rad1us seils a particular '

.o -finds that three stores: carry the brand and model she.would
i 11ké.

‘-', b ]

make of foreign car.

10? Three calleges and, universities in a state offer majors in
drama, but—onlymone offers 2 paaor 1n chemical eng1neér1ng.

n. The city's eight gas stations all se11 regular gas, at the
same price, :

12, Howard's Market runs two-page ads week]y. featuring los - '

pr1ces and coupon ;specials,

hen shOppers go to the store for coffea, -they can't decide




o

/ IR

Y. Y7 7. HODELS OF MARKET STRUCTURES

. . .
'f K . o . s
- - t
oo | ‘ SO |
. - ) - ..
" N [ . 'j‘.\ ] "

. .r-Example A: Honopdlistic Market T I A SRR B
o _ N absence -0f :pri_cgf‘- : . - _
presence of sipgle| | compétitign: - i1egal agreement - | .

- tamong_producers-to limit y - <%

or small number . 1. . P
* of ‘supp'li'er"S"‘ g / price icompetitwn

. e - ~Monopolistic AR S
abtIity o proclucer tc_) &> HMarket S, m1n1mal need to advertise
: : for produr.t competition

contrg] market price . j i 1 \ o :(

P

Timited market entryk - ._ nes'mgwle market

potgnti_al for new firms | (price Tigher an pressure for efﬁc‘iEnCy

) -supply lower.than|- - -
...} under competitive|

a market - _

e

toa

Example B: Competjfive Market

_ price 1s a function
. i1 of supply/demand | - :
price competition . . I fadvertisement price |
, Land variety present| e I / specials are common
Competitive - competition in services -
Market «&—> |as well as in prices

E \ markéi: -pl-r"ess—urehTor“ G

"

fno firm oy collection
of firms able to
co;nt'_ro‘l prices

-~ 1 competitive efficiency

o _Pr‘es;enc.ehﬁoitmang.,

" {varied producers / _ T -
; eT‘t1ve1y unrestricted ]
\ of service . . < entry to market for new | _
o __producers
. - 120 -

[P
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7 fact

]

. %#m?m.r not a metropo)
horse town. ; In addition to

the public high schigol, there are tw

- .
a

- &
=
[N

is, Fork Harrison is far from ..a.ﬂau/v one-

private

high schools: one Catholic, and one-Lutheran.< The city even kas two"

. television stations and two daiTy hewspapers, althoiigh bot

newspapers are

~tuned by the same -family. City residents.obtgin ®leatricity from.a city-

ovmed| plant; moreover,  there

phone| company in the locality. The cil ¢
+, With Tast.food chains, gas stations, and taverns. In fact, residents

s service from one water company and one
The city's main traffic artery is dotted

+  in-this part

point with ironic pride fo the fact that.the
and “thurches.in the town.

e is-an equal number of bars

The city's residents also-point with pride to

Harrigon-Memorial, the only hospital in a forty-mile radius, and to the

t' their hospital staff includes the only cardiologist and allergist

.

}

the state. - With the presence of £ ,
an"unysually high number of general practitioners and family practice.
~~.  specialists for a town of ‘its:sizé,: unlike nearby Greenville which has
~ . “been seeking a local doctor for:three years..

am hospital, the area has

“ City gourmets also savor the

delicacies from "Au Petit Paris,” thé only authentic French restaurant in .

the-state, . Weekends, cars from as

far-away as-three hu dred miles can be

seen i the restaurant’s parking lot. Yet, townspeople agrée, Fort Harrison
is-a vﬂmna‘ good place if .people come ‘that far Just to eat a meaj.

-t

R

N .
~

/‘




S oRksHEER L

\

Categomze the fol]owmg ‘mdustﬁes accorchpg, to whethen they shou]d )
. be labeled pure. competxtj_o_n, monopolistm compeptwn, ohgopo]y,‘ or pure
. monopoiy I A o .

Y 7.2, Telephone Service. . I R T
. | - . - - - PR .. q \". ‘ . T_:
N e

.* 3. Razor Bj_acie% : L. :

- - - - .
- - . [ ] R

© 77 T# chocolate Candy. T - X M

S N Detergents . e

S ot : .

6. _Homén"'s Clothes - R
- 7. commercial Printing < s

8. Petroleum Refé’ni)ng T S

P X 'Tires\and_"r-'ubes . ) L
105 Restaurants - |




-

Introduction: Many economic actions anecb peopie who are nat directly
nvolved in those actions. These effects are called extarral costs
and external benefits. Pollution destroying ;1sh1ng grounds it an
example of.external cost for people who engage in fishing. External
benefits Wight result when a vaca ot is converted into a mini-park.
Even people not involved in the use of the park might cain a benefit

from -increased land values.. Externa]*costs and berefits are faced N Lo

ihenever people live in groups thérefore, this'lesson can be inte-

grated into a unit of study-in which people are faced with mak1ng -

decisions about the use  of their environment. ‘
This simulation is an activity in which secondary students analyze

and evaluate a problem by playing the roles -of commuiity leaders, con-

concerned citizens and other members of the community. The activity

requires the students to make dec1s1ons related to external costs.

¥

Time Requ1red: 60 minutes,
- Concepts: " .

&~ 1. _social or external cost. ; _ - ‘
: 2. Sheial or :%ternai benefit. :

Instruct1ona1 ObJEO
to:,

ives: At the end of the activity, students uif& be able

1. Define apd give examples of social costs. ) ¢
2. Define and give examp]es of social benef1ts.

~

‘Materiais Requ1red ' - .

Sl A28 x 36" eniargemenf of the map of Pleasantville or overhead -
- transparency of the map. .

-

2. Fact sheet on ‘the background of P1easantv111e.
Procedure: - Co .

1. ‘Exp1a1n to the ciass that they wilil be assuming roles of community
leaders, concerngd citizens and other members of the community of
P1easantv111e and will be making decisions about probiems in this

city. - " . ™

2. Introduce the'concept of external costs (See Introduction).

3. Have students read backgound ‘information on Pieasantville \Nﬁhﬁs——-
* information can be displayed through either an overhead transparency
or dittoed student copies. (Se° Backgreupd Information. )
5

L




Source - of Activity Adapted from lesson 13 of In_the Marketplace State

.=tShow students thé’map of P]easantv111e by

5,

b) -Which interest g -
) Which group will-suffer the greatest ‘external. costs?# Hhich

. .-groups=opposed=to the::final plan-will still-benefi

-a) Posting the enlarged map of P]easantv111e at the front of the

room, .-
b} Displaying the map through an. overhead projection or \
Distributing d1ttoed CDp1eS of the map )

After the c1ass has read ‘the background information and stud1ed
the map of Pleasantv1l]e, the teacher - 1dent1fies six_groups of

'students who w111 represent earh of the 1nterest groups.

Let- students meet in their groups for fifteen (15) minutes to or-
ganize their thinking- in- opder-to develop a statement of support

‘or action(s) deemed des1rab1e for the1r 1nterest group.

problem and t-they :are responsible for conducting the town
meeting, - h1s involves:the physical layout of the meetJng such as |

Te]l c1ty 000201] nembers thaEy eﬁ Shouldi necome familiar uith the )
1
chair arrangements; a table for_the-council, keeping order’ al]owinq

__equa] speak ng opportunities for a]l groups etc.

After groups have worked together fornfifteen—fﬂs}kmjnutes te11 the ‘

'city counc11 to ca]] the town meeting to order

Eroximateiy:fifteen nnnutes before the end of the class period )
the city-council té-confer. for five (5) minutes and render o

_:their ‘decision” on. the proﬁ1em.;:;._j¢,;

.-gApproximateTy ten (TO) minutes ‘beéfore the end of'the c1ass period
‘;::have students discuss'tre.foiiowing ) : g

_. a) Do you think the c1ty counc11 made a fa1r dec1sion7 th or why :i _

e

oty s
roup was the most 1nf1uentia19 Nhy?

< ‘group wilT receive the. greatest external benefits? " -(Notes
External . costs and benefits- should-accrue “to peopje. oth
thosezwho: infiuenced-the -actual-decision. - For ex ; what

d) -Identify several: éxamples of external ‘costs and

Sfits accruing from; actions undertaken in the Ioca1 community or :i =

_state. - o ‘L L

Department of Education, Olympia Nashington 19784 pp 117 122. Used with
.“'permission : _ - *\ .

‘ ~
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' a*C%TEB ANYWHERE 1N THE UNITED STATES. PUPULATIGH
13 75,000 AND INCREASING, CAUSING DEMANDS FOR /

" GITY COUNCIL TO REZONE A SECTION OF THE DOUNTOWY |
|
* FOUR-LANE MAIN ARTERY ~OF THE CITY. . PROPERTY |
 ‘IHCLUDES A PGRTION OF A CITY PARK AND A LOW Rsaf
" APPROXIMATELY ONE~HALF OF ONE_CITY BLOCK AND wq tL )_HE§

<, PARK 400 CARS. THE-INTEREST GROUPS INVOLVED I}
" THIS PROPOSAL ARE:

N

BACKGROUND II\.FORMRTTU‘I

PtEﬁSAHTV!LL@,IS A CITY 0N THE JAGKSON RIVER,

&“PITIUNAL DOWNTOWN- PARKING. THE BUSINESS PERSOHS®
£3SGCIATION OF PLEESANTVILLE HAS_REQUESTED THE
AREA-FOR A LARGE PARKINB GARAGE. | THE PROPERTY

{3 QUESTION 1S LOGATED IN. THE EIT ENTER ON A

APARTMENT COMPLEX. THE: REZONE: REQUEST IS FOR

A) BUSINESS PERSONS®. AssnLWATlnN (8PA)
B) SAVE OUR PARKS COMMITTEE (SOP) [
¢y CITY STREET |NPROVENENT COMMITTEE® |
D) APARTMENT DVELLERS , -

“-E) GITY PLANNING COMMISSION |
F. CITY COUNCHL | ' _

ADBITIBHAL 1NFORMAT! OH ABOUT THE PROBLEM:
A) THE PARK.1S THE ONLY GREEN BELT -

|
|
1N THE AREA. »

e h“v:-”- **,__* % =ty :-{-‘-,"_ 126 E f

t B) PRESENT PARK!NB SPACE N THIS AREA/

ALt e IV




. PUBLIC GOOD

-

Introduction: There are tines when the government must hecome involved in.
market activities such as supplying goods and services, setting prices, de
making production and distribution decisions. This is often the case with
"public goods." A public good is a ggod or service whose consumption by one
percon does not exclude consumption by others. The concept of public good
is closely relatéd to external costs -- a third party receives benefits.
Th1sélesson is designed to introduce the concept of public good to the
students. . .

LY

Time Required: 30 minutes.

!

Concept: Public Good. ) -4

Instructional Objective: At the end of the activity, students will be able
to: ’

1. Define term "public good "

2.’ Distinguish (identify) between examples and non-examples of public
goods

,Mater1a4 Requ1red

1. Public Goods Worksheet.

Procedure: ' o
1. " Introduce the term “pub11c‘good" to the c]ass by writing the defini~
tion on the chalkboard as follows:

PUBLIC GOOD ~ A good or service Jhose consumption by one person does
not exclude consumption by others.

<
2. List some examples and non-examp]es of public goods on the chalkboard,
. e.g. .
candy bar }\ - non-example
sunset - example :
lighthouse - - example
. television reception - example”
national defense - example

‘Big Mac' rion-example

3. Hand out Worksheet "Public Goods."

d. Instruct students to read the worksheet and to complete the answers.
(Allow 10 minutes) '




After students haﬁg completed thé;workshéet,-go-one;~zhg_gnswers
with the class, Answers are: - g

A copy-'of Newsweek : L non-exanmple

A Harvard.University. Edutation’ .. non-example

A-University of Hawaii -Education " non~example

The Pacific Ocean -~ - example =

A candfed apple at -the Punahou Carnival * non~example

A seat’ at the. 4th of July fireworks show non-example

at Aloha Stadium - _ _ - ‘

A Chevrolet: _ o . non-example . .
Smoke. pollution from a steel mill ron-example (not a good) .
A painting. in a museum ] "~ example T
Police protection , : example

-

— ' .
O 00~ OY O o dad I wd

. Ask students if_exampies correlate to the defikition of public good;.
if not, why -doesn't it fit the dé;cription? A

.. FoF review disciss with the class the definition ofa publc good
and the benefit of public,goods in relation to the cost of goods
‘and services., - ' . ' : .

L9

Source of Activity: This activfty deyeloped by Gail Tanaribuchi, King
Intermedfate School. . .
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Public Goods

Lt A

Which of the following are examples of public goods. Explain each of your

answers wWith a sentence or two.

1. A copy of Newsweek . : . }

2. A Harvard University education T

L
1

3. K University of Hawaii education : . "
H

4. The Pacific Ocean ' L d
5. A candied ‘apple at the Punahou Carnival ' o

6.° A seat at the 4th of July fireworks show'at Aloha Stadium

1

7. A Chevrolet

¥

8. Smoke po:lution from a steel mill

9, A painting in a museum .

-

‘18." Police protection ) -

PPN .
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Public Goods
o= 1
Which of the following . are examples of public goods. Explain each of your o
- Tanswers With g sentence of tvo. ° T T 0 bR
z-j‘ ' X * .
) 1. A copy of Hewsweek _ : . : i
z T N \\\ ! . =L
. - ¥ *
L '5 ) R . - -
2. A Harvard University' education
,K ' ’ i< -
3. A University of Hawaii education ,-
* - [} ;- t
4, The Pacijic Ocean o ot
___ o, gf ) . i L T - 7
P : : : '
- 5. A candied apple. at tha Punshou Carnival ]
" .6.. A seat at the-4th of July fireworks show at Aloha Stadium : )
/” . » A
-~ * ‘ &
- 7. A Chevrolet
. 8. Smoke pollution from a steel mill €
_-_” < 9. A painting in 2 museum )
10. Police i‘rotection_ .
#
*
T T T - mom————— v-4 » e - m— I -
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ECONOMIC GOALS =

e

4 Materials Required:

(

~ Introduction: This lesson is designed to encourage secondary students to

jdentify the igportant outcomes expected from our economic system. In the
end, the students 4hould be prepared to stipulate what economic gbals are
the most important to thew and why. "In- addition to gaining. insights into
their own values about our economic system, they wiil explore more closely
society's economic goals and become aware of the difficulties involved .in
achieving these goals in a pluralistic society. '

Time Required: 45 minutes,

Concept: Economic Goals. ) ' D

Instructionai Objectives: The students will demonstrate their understanding
of the difficulties of systematic economic goal-setting in a pluralistic
society by: X .

1. fdentifying the goals they believe ‘their economic system should -
: .
. . !

achi
2. Obsg¢rving the relationship between speCific goals and abstract,
1ized goals. - ; _ R

“multiple economic goals.
4, Analyzing the va!ues under]y"ng each economic goal.

5. Ordering economic ggafé according to iheir_own be]iefs-anq yalues.

-y

1. Chalk and chalkboard (or overhead projector, transparency, and pen).'

"2. Teacher background material {concepts for evaluating économic
actions and policies).

Procedure: ] N

1. Ask the stuJEnts to suggest in their own words what they want
the economic system to achieve. As these goals are suggested, write
them on the chalkboard or overhead preojector. After 10-20 have been
suggested, review them to identify goals which are basically the
same and rewrite them as a single goal. Identify those Student
suggested goals which are really not goals, but means to achieving
unspecified goals. For example, a student might suggest “lower
taxes" as a goal. In reality, he/she may mean larger disposable
income or a higher standard or 1iving; he/she may mean more economic
freedom with a smaller role for goverament. )

dentifying the conflicts and- trade-offs involved in achieving 4

&

"~

=

—_— s - LY L ] 3 1 g
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cha]kboa.z_ or overhead: . 1

: d) Economm growth—-an increasi 9 ; étawda*d of 1iving

b) Economic security—-protection from physica] and economic . e
hazards - . . / _

€) Economic freedom--the right 1;6 make un.,onstrained decisions as
producers and consumers / P i ‘ o

d) Economic Just1ce--freedom from discrimnation in economic
activities ~ v | ,

I 'HIJ et '-I‘:"u-:‘ L ]

€) Economic stabﬂity--fu'l'l fp'loyment mthout inflation

#3, You may wish to add economc 'fficiency or some sther goal to this

list, e.g., an acceptable environment. Examine the goals Tisted '
-by the_students, and have them 1ist-each goal _under one of these- i
broad goals. -In.almost every case, the student-suggested goals LB

. will be a subset of one of: he aﬁs-tract goa]s defined-above.

4.~k the students to rank order the goals according to their ¢ own G
values and- beliefs-on a stret of paper - _ L

5. Ask the stuJents to ident/ fy examplés of how attempts to achieve a
specified goal {e.g., sogial legislation,. minimum wage Iaws, etc.)
come into conﬂict mth other econormc goals. '

Source of-‘Activity: Adapted from Weidenaar and Heﬂer, Economics An_Intro-
duction to the World Around You, Addison-Wesley Publishing Co., Inc., 1976.
Used_with permisswn. 3

[
Y
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ECONOMIC POLICIES, GOALS CONFLICT AND iRADE-O#FS

")

. N _ Bl
Introduction: iThis lésson is designed. to teach students the important lesson
that when government action is taken to promote tne desirable goal, it is
often. found to come into conflict with another desirable goal.

1Y

LTime Required; Two 45-minute periods.

Concepts: Economic Goals, Trade-Offs.

Instructional Obdectiveﬁ Given a 1ist of government actions and desirables
economic goals the student will be aDle to demonstratg his/her understanding of P
the conflicting resuits of these actions by: Lo

1. Identifying which desired goal is enhanced and at the same time
which desired goai is hindered.

2. Observing that quite often more than two goals are affected.

3. (Observing that when government policies are formu]ated difficult
trade-offs\must be. made. , A

. Mater1als.Requ1red . . /

1. List of broad goals (these come from A Framewark for Teachiqg
Economics: .Basic Concepts, Part I, Joint Council on thgpmic '\
Education, pp. 25-26, Eiue Book]etf

2. Vorksheet: "Conflicting Goals."
Procedure: -
First Day:

1. Pass out list of broad goais ‘After students have read fhis, go
over the meaning of the goals. ‘ -

2.- Add to the list Environmental Needs and Health & Safety.
3. Have students form small groups of three students each.
4. Pass out worksheet, "Conflicting Goals."

5. 6o over the example given on social security. .
6. HavelgrDUps start oh worksheet.

* Second Day:

1. Students continue working on worksheet until they are finished.
Students should be able to explain their answers.

V-3 | 133
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2. Each group picks a spokesperson. N

- 3""Thé“teacher*goes-through-thewiist of the various governmenta] -act? ora, :
each time ca]]ing on a different group.

4, Answers may vary, and the. students may have some difficu]ty compieting
’ the worksheet, thus the teacher- should explain again the meaningof - _
- these goa]s Aimost all, if not alil, of the actions affect the goais ~ L

L of economic fveedom and growth.

Conclusion: It shou]d be 901nted out to students that it is not a matter of
whether an action taken is good or bad, what is important is weighirng the
conseEUencesf?f actions taken It i"'iwax important to examine the costs .
and -the benefits. ' v
Therefore at the end of this activity the student shouid understand the . %
costs/benefits ratio approach to economic thinking. L -

Source of Activit Adapted from lesson plan by Shoshana Her21g, Moanalua
High School.




CONCEPTS FOR EVALUATING ECONO&[C ACTIONS AND POLICIES °

union, and to go on strike, the freedom to establish a business and-to decide
- what to produce and-when to change the pattern of production, the freedom of .

dnput. This does not necessarily indicate the most appropriate choice, how-

,available resources. Actions should be undertaken if the benefits exceed

Broad Sogial Goats Y p

The heart of econom1c§ is dec1s1on—mak1ng--choos1ng among alternatives
Economic decisions are not made in a vacuum. Rather, they are made in the
light of a set of goals.. These goals vary from one society to another, and
they vary among groups and individuals within societies. The goals evident
in the modern world,. and. part1cu1ar1y in American society are: freedom,
economic efficiency, equity, security, stability (fu]] employment and the
absence of inflation), and growth. . . :
) These goals or criteria provide weans for eva]uating the performance of .
economic systems and parts of them, as well as the desirability of existing
programs and newly proposed policies.

1. Freedom .

N ¥

Econom1c freedoms are those of the marketplace--the freedom of consumers
to decide how they wish to allocate_their spending among various goods and
services, ‘the freedom of workers to choose to change their job, to join a

savers and investors to decide how much to savé and where -to-invest thelr
savings. = i . S

Econ¥mists are concerned about. the freedom of 1ndividua1s and groups, : ]
especially insofar as particular actions open up or restrict freedom in the
market p]ace and affect the other goals of economic efficiency, equity, :
stability, growth, and security. Some argue that more goyernmental regu]iilon
1imits the:freedom of people to make individual choices.- At the same time,
however, such policies may free other peqp]e to take greater advantage of the
opportunities provided in a market economy.  In short, it is essential to
define the kinds of freedom under discussion and whose behavior is most Jikely
to be affected. : .. _ .

2. Economic Efficiency ? ST

There are several dimensions to efficiengy. The first is technical °
efficiency which concerns using the least amount of resource inputs to obtain
a given output, or obtaining the Targest output with a given amount of resolrce

ever, because it fails to consider the different costs of various inputs or
the different benefits of various outputs . Economic efficiency goes beyond
technical effitiency and considers thejtotai costs and total benefits of |,
various decisions. Economic efficiency means getting the most out of

the costs; they should not be undertaken if the costs exceed the benefits.
The concept of economic efficiendy is central. in economics, and it shou]d
receive heavy emphasxs in both individual and social decis10n-mak1ng.

3. Equ1ty . LA - :
Equity is an elusive concept. There is‘Tittle agreement on what is

135




equitable; people differ in their conception of what represents equity or
v fairness. -In evaluating-economic performance, the concept serves.as a .
_ reminder to investigate.who. or what kinds of people are made better or worse L
off as a result, for example, of a change in prices or the implementation of _ -

"]

-

-a-sew-governmeni-program.—Though-two-actions- might appear.to be equally . . .-
, -efficient from an economic standpoint, one might; for example, benefit the - <=
. rich and another the -poori-one might benefit-consumers and_-another producers.,...
and so on. Many -people would not-be indifferent as to the results, since. - @

\ they harbor some concept of whet. is more or-less eguitable. Ultimately,- = <=
the concept of equity manifests itself in the distribution of income and. .

\ wealth. A more neutral way.of dealing with this concept is simply to-talk
about the income distribution effects of economic actions: Who gains.and

who loses? . STl -

* 4.7 Ful1- EnipToyment o N
. Full employment means that all.of -an _ecoﬁop's-_resourc_es are fully ..
utiljzed. In practice, an unemployment rate which reflects nonmal- frictional
unemployment has come to be viewed as the operational measure of Tull. empicy-
ment’,\ with continuing. debate as_to what rate -in- the 3-6:percent rangé is_
indicative’ of full employmient. Theigoal of full employment recognizes the -
heavy costs in’ lost dutpuf that accompany higher rates. of. unemployment , as

" - well as the costs~toindi ﬁi,c_ipq,ls%;t_hrpt]‘g_h:jggoggnj_cfharasﬁip'.- L
5.0 Price Stability =~ - 5 o U T s e

 -Price. stability--the absence of inflation==is-alsoza.go:l. | While. = - -

reasonable price stability might involve an upward creep of prices. (perhaps,
2 percent per year) substantial rates of increase‘often r_eguire individuals ,
and businesses’ to make costly adjustments to offset the effects of rising. ..
prices. - . . T 7 TTom Trm e T
.6, Security - _ o
The goal of economic security concerns the desire-of people for protectior
against economic risks, such as unemployment, ‘destitution in old age, business-
failures,.bank failures, and precipitous price declines for one'gshpr:od_uc . The.:
¥ desire for security has led to a variety of public programs and'policiey -
including unemployment compehsation,.social- security, federal bank depgsit .
insurance, farm price supports, and FHA-guaranteed housing loans.. Ecgfiomic
security also results from private efforts, such a$ saving and insurafice . -
purchases, as well as from the growth of ~the economy which provides the mass
of the people with more material wealth. Nations-also engage in the quest - -
for economic security by seeking through international agreements yo assure
themselves of-access to-key resources -_E_e.g_. s. the Sovi. t-American-grain
agreement) or of -ddequate prices for their exports (e.g., intern

tin agreement}. -

5 . L3 ..-r""'-_—__‘h

7. Growth

_ "What effect i this policy or pr'og}_am have on econo c"growth?': isa ©
. -frequently asked question. Though this criterion is most fiequently dis>
cussed in thinKing about a nation's economic growth, indjyiduals and firms

- -

R o




"~ also-take account of how their actions and. thost of others will affect their
own “future economic well-being, as reflected in higher incomes and increased,

profits. ‘Growth i's.a long-=run‘goal, to be_thought of in years and decades. |

Whereas .growth has typically been' viewed as producing a broad range of ,

benefits; att ntion has. recently been called to the various costs that®

accompany economic: growth. -Consequently, growth is a less univisaily . :
accepted goal -today- than’ it:was a (decade ago,: T

8. Other Goals: Environmenta]“Neads, Health & Safety

_ At times there a?e[othérgoa'lsmportantin the consideration of specific
problems or questions, -This listing simply reminds readers that they should

, . . consider other-possible goals’ that Fit. the issue. . 7

“Sourcei Adapted rrom A Framework for Teaching Economics: Basic Concepts,
Part T, Joint Council on Econom¥c Educa ion,. pp.- 29-26, :
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" CONFLICTING GOALS

_ “Action Taken - "goal Helped | Gal Hindered
 Example: . . I S S - TE

) Increase in social security  Security - ~ Price Stab 1ty. _(social
benefits. o secu 1ty ]s maJor spending - itemr.;
' in thg federal budget contributi

v - , " { to past budget deficits, Budget | .
- N _ deficits are generaily considered =
> ' - .. - |tobe E major cause of inflation! );;g

~ 1. Increase in minimum : _ Co T
wage. - - ' -

. Tariffs on imports. . .

"3, Hage'and~price ¢onttoie.- - ] - '

I

p et

U e

4. Affirmative action,

™M

R

. - Farm prige supports.

v

1
-
W
~

6o Increased unemployment
compensation.

R A B NUARE VAN

7. Pollution cqntrei Tawis. |

R T
Lt

pa 7 b . o

4
£

S - 8. 1ncreased welfare ' : - .
i . .payments. : '

9, Consumer protection
. laws. :




SRS o :
CANSHERS U :
" {other answers possible) | 7 o b
. N R £
Action Taken Goal Helped' | ‘6oaT Hindered _,
1. »Increase in minimum Equity (greater Y Full Employment (fewer
. Wage. . /fairness in pay) unskilled workers hired,
- ' ‘machines replace workers).
: v ). 2. Price Stability (prices
T rise to cover labor costs).

3. Freedom: (employer canhot
pay what he/she wishes).’

2. Tariffs on imports. | Full Employment 1. Price Stability (pr1ces go

up on imported products;- - ' %
prices.stay high on domestic A
- products}. - 73
. 2. Economic Efficiency (reduced s
, competition ~reduces- quality, S
! and relfeves the pressure to =
§ - ' get more output for given =
z ~ : ) ipputs].i .- .
- 3. Hage and price - Price Stabi]ity ‘1. Prige stability in the long- e
: cantro]s. (in the short-run) run. e
i ' 2. Freedom, =
== 4, Affirmative action Equity . " | 1. Economic Efficiency (since ‘
.+ .programs for hiring some workers hired.are not
i employees. \ . necessarily- hired on merit’
L ) . S . alone).
T ) ; 2, Freedom.
S 5. Farm price supports. Security 1. Price Stability.
X ' : - -
- 6. Increased unemployment | Security - . Full Employment (the more
= compensation. . © 1 ©  money paid for not working
O . _ _ the less the incentive to
= : ‘ find and accept jobs).




ANSUERS
(continuad)

I ! -
N L t' Ir . ’ -
Action Taken | Goal Helped Goal Hindered '
' 7 ] s
7. Pollution contro Environmenta’ 1. Price Stability (controls =
' laws. needs add to] the cost of products). -
C : . ) 2. Economic Efficiency (more e
</ resources used as inputs for = =~
. - the same output_in the pro- v
) ductiap process). 2
8. Increased welfare /Eﬂﬁ}ty, Security 1. PriceL%tah?]ity ﬁadds to =
- pPayments’ / o | ...budget deficits ' see social
/ securfity example): T
' K‘ ;/' 2. FuTI?Emp]oyment {see #6). s
—_— T — ; — =
9. %0n$umet protection | Health & Safety - | Same as ﬁo]]ution controls. . %
aws, ) ‘ o o E
/ J | s
;//. . i : l
R
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PRODUCTIVITY

>

Introduction: Productivity is the ratio of output to input.
way of saying this is, what you get out for what you-put in. The inputs aof
production, or the,factors of production are land, labor, and capital. Thus,
if one company can put out more widgets per man-hou¥ than another company,
that company has a higher labor productivity. If oOne.company can produce
more widgets per dollar’ than another company, then that company has a higher
total productivity.

T Productivity should not be confused with pfoduct1on Production is how
many widgets a company produces, what 1ts output is. Productivity is what is
its output compared to its input, that is, output per mach1ne-hour, man-hour,
or per dollar. ,

Another simpler

Time Required: 50 minutes.
= gonceptsy Productivity. . i |

Instructicnal Object{ves: The student will. be able to:

1. Define productivity. .
2. Compute labor productivity.
}. Compute total productivity.
Materials Required: ° -
1. Worksheet: “Productivity." ;\\
Procedure:
1. Explain the_productivity ratio: {%%EE%%l.
2. Explain the difference between nroductivity and production.
3. " Show how labor productivity is computed. ’
Example:
) Output: 1600 widgets
Input: 260 man-hours
g ?:;ﬂgt Iggg = 5 widgets/per man-hour
4, Show how total productivjty 'is outputed.
Example:
P ’ Qutput: 1000 widgets

VI-11 141
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£ ’ . & ¢ N
. ‘ ' , .
- Inputs: 30 1bs. of copper. ati$20 a 1b. i L
) 40 machine-hours at $I0 an hour .
200 man~-hours at $5 an hour .
Qutput: 1000 widgets ' h ,
Inputs: Raw material: 30 x $20 = $600
: _ Machine cost: 40 x $;0 =$ $400
: S Laboy costs: 200 x $5 =$1,000
/ ) ‘ ) Total =%2,000
——E—I;';ug - Sopgpagets - 1/2 widget/$1.00 - L
— Source of Activity: ‘Adapted from lesson plan by Shoshana Herzig, Moana]ua '
High School. ‘
_“ . < :
A ' :
i \
- ' L ’
!5“ « ‘
- o ‘
s/
© r (
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R T PRODUCTIVITY. HORKSHEET A

. COMPANY X . L COMPANY Y
Outputs: ° 4000 widgets per week . 12,000 widgets per week ‘ %
Inputs: 1 ton metal at $680/ton *4 tons plastic at $500/ton
' 80 machine~hours at $9/hour 400 machine~hours at $10/hour
PO . ‘ - _
*400 man-hours at $4/hour " 800 man~hours at $2,50/hour
" .. . . | { -

Questions: 1. What i5 the labor productivity for company X ;nd Y?

"

2. What is the total productivity for €ompany X .and ¥?

. x - -
ST . « ' , "
3. Which company is more” efficient? -

Fl
- " -

4. If 6 men fake.24 widgets in one eight hour day, thén
. their Yabor productivity is .

)

§. If 3 men make 18,widgets in & hours, then their labor
. productivity is .

g




- - —ANSWERS-TO -PRODUCTIVITY_WORKSHEET .- ...

1. Labor productivity fér'

company X = - 3000 _ 10 lwicig\‘atslman-lwulr-
/O

['4
‘company y = %ﬁ%g—q 15 widgets/man hour
. : 3 ) ¥ .
2. Tota1 productivity for: ‘ \ '
;Bmpany Y = 4000 ; ' "\\';;
680 +720 +1600 _ - N
. - %-gg =11/3 widgets/$1.00 :
’ %Lg%% . 1172 widgets/$1.00 ° S
} ot ‘ . s
o . . ) . ‘ . -
3. Moreefficient -- company Y. , '
- ’ . . &
4 '6%%’3' = % = 1/2 widget/man-hour : ~
3. -31-3—5 ='—%%- =1 widgét/nlan;hour
: } ("‘\,
o ’ S 44
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N e o cee. - THE CPT AND CORRECTING INCOME FOR INFLATION

~

'
i -

Introductien: The Consumer Price Index (CPI) measures price changes of goods
and services purchased by the average urban family. Another way of Yooking

at this, is to say that the CPI measures the purchasing power of urban can-
sumers. Thus it is important to distinguish between current income and real
income. ,Current income is the actual number of doilars that a person receives.
If the base year is 1972, and you convert current income to real income, you
will knsw how many 1972 doilars Yoy mow earn.

Time Beq%ﬂggg:\\ 0_ inutes.

Concepts: Pricé level changes.

}
Instructi&ha} Objectives: The student will be abi'e to:

1. Define CPIL:

e ———— — -

2. Distinguish between current income and real income.

3. Convert current income into real income {often called income in
* constant doilars).

Materials Required:

I. Worksheet: "Converting to Real Income.”
Procedure:

1. Explain the meaning of the terms'CPI, current income, real income,
purchasing power, and base year;z

2. Using the proporticn shown on t
the chart. ~

. 3. Answer the question at the bottom of the worksheet. Was he/she
financially better or worse off in 1580, 1981, 1982?

Source df Activity: -Adépted from lesson pian by Shoshana Herzié, Moanalua
High School. . R . ‘

VI-15 #
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worksheet have the students complete




\ ) .
. N\
N\
P . 'CONVERT TO REAL INCOME
Income " Pl
Year (in_currenti dollars) (1972 = i00) Real Income <
1972 ) $12,000 100 $12,000 ° '
- 1976 $16,000 136 —$11,765
© 1380 $25,000 201 ?
= . ’ — -
1981 $26 ,000 . 216 ? N
1982 $27,000 - *230 ? ?

t

Income_in Current Oollars . feal Income

e Current CPI " Base Year CPI

_"2 ¥

The following proportion shows how the real income was determined for
1976. :

- 1600 N 0V
136 100

136N = 1,600,000

y = 1:600,000

N=2%11,765
B .
Based on the data above, the person was worse off financially in 1976,
since in terms of 1972 dollars he/she could only buy $11,765 worth of

goods; whereas in 1972, he/she could buy $12,000 worth of goods. Was
he/she financially better or worse off in 19807 1In 19317 In 19827

»

* This is the estimated CPI for 1982.




S & L
oz = - =
-

1980
25,000

N
T =100

. 2,500,000

N =T
N = $12,438 |
™ In 1980, he/she had $12,438 - 1872 dollars.

-~

| MNSWERS. o

301N = 2,500,000 - o

1981, |
26,000 : N

% =190 .

. 216N = 2,600,000 - 3
B oo 2,600,000
AR Pal 3 S

K = $12,037

-

T

-

In 1981, hefshe had $12,037 - 1972 dollars.

£ 230N = 2,700,000 \ - ‘
Sy = 2,790,000

236
N = $11,739 LA
- In 1982, he/she had $11,739 .- -T972 dollars.

L

‘n

In 1980, he/she was financially better off than in 1972.
In 1981, he/ste was financially better off -than in 1972.
In 1982, he/she was financialIy.worsexsff than in 1972.

Y
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AGGREGATE DENAND-AGGREGATE SUPPLY -

-

T o e ——

A

Introduction: This activity is deéignéd to give students practice in

" analyzing-the effects of changes in aggregate -démand and supply on the
levels-of national output and pricesy and in manipulatinhg aggregate demand

and supply curves, . -

~

-Time Required: 45 minuteg.l &

Instructional Qbjectives: GivenC{sstancéé of changing levels af aggre-
gate demand and aggregate supply,\students should be able to:
-

- ’ T - ' ' :
Conicepts and Skills: Aggregate Demand, Aggregate Supply, Graphing. -

Specify whether the given jnstances_rEpresent. & change in
aggregate demand or aggregate supply. =« Y

2. Show the direﬁtion of change by shifting-the appropriate curve
in the proper dire;tioqf ' T o

3. fhscribq the efféct of the change on the levels of output and
prices. . - ' :

Matgrial‘ Required:
1. AD-AS Worksheet. - .

Procedure:

1. Review the basics of aggregate supply and;Eggregate demand wi th
your students. . .

-#. Hand out the AD-AS Worksheet. ‘ Te]1 students to show the effects

of the various instances of change in-AD or AS on the levels of

" prices and real GNP by shifting the appropriate curve in the proper

direction,
3. Give students about 15 minutes to complete the worksheet.

4. Review answers with students (see answers on following pages),

Sourée of Activity: Tﬁﬁs'activity developed by Steve Jackstaﬂt, UH Center for

Economic kducation.




AGGREGATE SUPPLY --. wi]]ingness and ability of the economy -to supply the ,

composite good called GNP

- r 4
-Components or Inputs of AS
1. Land o I SN
2. Labor ' '
3. Capital -

4. Technology (science)
5. Entrepreneurship and management (risk taker not-the same as
manager)

- -1

.

PGGREGATE DEMAND -~ refers ‘to the demand for - goods an&agervices in the

- aggregate, (tota] ;economy)

P, &

Components or Inputs of AD : _ _ | =T

‘Consumer goods and services (c)

1. ' T
g. Investment in capital goods and services by products (I)

. Government purchases’of-goods and = "ces (6)
4. “Net &xports (exports minus. imports ,a)

oY

h 'AD =C+ 1+ G'+'x‘
1 N 1 1
. - 4
e
et
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1. Increase or decrease in ava iable resources (inputs of AS) , y

2., Increase or decrease’in prod cti\nty <%

3. Increase or decrease in the price of resqurces (inputs of AS)"

High Scnool.

:‘xamprtef 1ncrease in the price of oil

DETERMINANTS. OF AGGREGATE DEMAND (What b ke‘s'AD‘ increase or decrease) ¥ R _
: I ¢ : v Rt
1. Consunption (cy , P '
A-. Disposable inoome ~ - 1\ s
Example: ! Taxes_ increase decrease

) D. Expectations regarding prices and state of the economy in the .
. future )
2. Investmeht (I) ] o
A Real interest r‘otes Esee above‘)
B. Expeotations_’(see above)
3. Qov_erltment ) .
A. Inoreased goverament spehding
8. - Decreased government spending

b

Source of Activity: This activity developed by Shoshana_Herzig, Moana}ua

VIII-1b
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AD - AS NURKSHEET

= . Shew the effect of .gach of the. fo]]qw1ng on AD and/or . Hhat happens
- to the price Ievei and rea1 GNP in each case? iR
1. '-AS :

Price Leve{

- 4

011 prices soarl

LY

_ Real GNP

vl et

Govgrnment.cuts O=fense spending,

L]
1

Raal GNP ‘

oot v wme 151 L




% - ’
— Y )
* .
% T“Consumer saving increases in anticipation
i of Deprassion,
& !
£ /
xr !
5. '
% Incomie tax cut increases consumer spending,
P ' ' ) Y .
[ ] -
T
[~
' (.
Real GNP . oo }
6.
[, ' :
v Increased wheat exports to India make
8 farmers happy. .
pe
[= 9
* ™ Real GNP
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Price Level

_AD

Real GNP

Scientific breakthrough makes cheap
‘solar energy a reality.

2
Price of wood and wood products spar as -
- fires ravage Washington, Oregon, and %
' California. .o




P ——

AD - AS maxswr'
( ANSWERS)

Show the effect of each of the follawing on AD and/or AS. What happens
to the price level and real GNP in each case? ‘

1. : ! B —
3 .’ Overall lab productivity increases. :
8 e vrnlw\wdﬁ s . |

| \ We @ podu o ot

With oo fohoc resmias . Gt
WO ‘Wacresgt Bl ?;Sms MIESS

lighos 00, pris veduce. Sgply
s go up o adlyor Bl

" Real GNP

3.,
. »
% . povernman'{: cuts Defensa spanding. . .
% Sovommped dewand S 3n
»ex

. , Reaf‘{:lPﬁl B PRl dowand, A * MS,
;._ -GW ém?s and) 30 s




G

. Price Leyel -

Price Level

Price Level

L2y

Consumer saving increases in anticipation
of Depression.

\noreased &Umg meaug lest

Servond ¥

Real GHP

TN

hr%a*c\&-\meeaes
dsposdely wnionas . Gw

Real GNP ' deuu\;wﬁ \mne&&r ﬂﬁ(@\mﬁ
\NMMQ

Increased wheat exports to Indla make
farmers happy.

AD 'F%N?EUKV\ C;Eﬂhﬁfﬂll§— N Gllgh

—>

e

— . 3 Ca*mwu&ct AD. As
Rea Gv‘ Vﬁ_ P *.Ln &D
Cund shiEds  sutwwd
Pruos au& mﬁpufmofau?

155

VIII-6

Income tax cut increases consumer spendlng._;
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AN
7. i
| AS
' Scientific breakthrough makes cheap
8 solar energy a reality.
3 Ao Solr eangy helps s &
p . ~
& PO e, AS Inteas . |
Real Gip = Priceg G\ . :
8
g Price of wood and wood products soar as
- fires ravage Washington, Oregon, and
g Cajifornia. - -
&S | hess: umben waang less
e AS  hghu Prity sud
‘ » lower sotpot.
/ . ! %
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CAUSE AND EFFECT SCHEMATIC

Introduction: The main purpose behind this schematic is training in cause and
effgct thinking. It can be used for any social studiés topic. In sample “A"
theystarting box was "decreased aggregate supply.” Students were asked to show
as many causes of decreased aggregate supply as: they ¢ould think of, and in turn,
what conditions decreased aggregate supply itself causes. In samp]e “B¥ the |
same procedure was used with the starting box of “increased aggregate demand."”

Time Required: 50 minutes class time plus homewﬁrk time.

Concepts: Cause and effect applied to aggregate supply and aggregate demand.
*

-

Instrgctionai Objectives: At the end of this activity the student will bhe
abie to: : . )

g 1. Demoastrate by'using a diagram, the many causes and effects of
changes in aggregate supply dnd aggregate demand.

2. Demonstrate the ripple effect of such changes.

Materia]s Required: None.

'. Procedure :

1. Show the students a sample of a cause and effect schematic so that
“ they have an idea of what is required. )

2. .00 not let the students keep the sample,since they then tend to copy
“the sample rather than create their own schematic. -~

b 3. Let students work in pairs and finish their work outside of class.

4. You may wish to use different starting boxes in each cTass.

5. Some other starting boxes migﬁt be:
a) increased productivity.”
b) decreased productivity. -
c) increased inflatien. ]
d) decreased income tax._ .
.e) 1increased unemployment.
f) increased federal spending.
g) increased budget deficit.
h) increased or decreased money supply. : )
i} increased corporate tax.
j} ~increased tariff on imports. .

r

. / !
. Source of Activity: Adapted from lesson plan by Shoshana Herzig, Moanalua

High School.
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CAUSE AND EFFECT OF DECREASED AGGREGATE SUPPLY
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‘WHAT'S THE RELATIONSHIP?

Introduction: This activity is a discovery lesson designed to help students

determine the relationship between unemployment and economic growth through
the analysis of post-World War II data.

- <

Tire Required: 45 minutes

Concepts and-Skills: Unemployment, Economic:Growth (real GNP), Critical
thinking-analyZing. - .

Instructional Objectives: Students will use graphs to analyZe the relation-
ship between the unemployment rate and the annual growth rate in real GNP -

" between 1948 and 1978 by:

1. Identifying time perinds character1zed by a high rate of unemp]oy-
ment .

2. 1Identifying time periods characterized by a low rate of annual
growth in real GNP.

3. #aking statements describing the re]ationships‘between the unemploy-
ment rate and the rate of annua] growth in real GNP.

Materials Required

1. -Student copies of graphs depicting annual growth rate in real GNP
and un2mployment rates.

2. Trans sparency of graphs .

L3

3. Student copies of the worksheet - "What's the Relationship?”

Procedure :

*

1. Distribute handouts containing the two graphs and the student
worksheet. Ascertain that students understand the concepts, real
GNP and unemp]oyment rate.

2. First focys student attention on Graph A, depicting the annual
growth rate in real GNP for the years 1947-1980. Establish the
undevstanding that 1ines of the graph above the "0" baseline indi-
cate timas of positive annual growth rate in real GNP and lines of
the graph bolow the baseline indicate t1mes of negative annual
growth rate in real GNP. Ask:

a) In what year did the economy experience the largest percentage
of positive growth in rezl GNP?

-~
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b) In what yedr did the economy experience the largest percentage
-0f decline in real GNP? »
c) What words.would yoo use to describe the annual growth rate in
- 22l GNP between the yedrs 1961-19697 After discussion about
the growih rate-in yeal GNP between 1961-1969, direct students
to write their aescr1ption in the appropriate section of the
worksheet, "What's the Relationship?"

3. Direct student attention to Graph B, depicting unempIQyment rates
between 1948-1980. Ask:

-~
.

a) In what year. was the percentage of unemployment highest? Low-
est?

b). - What words would you use to describe unemployment in the U.S.
between the years 1961-19697 After discussion, ask students -
to write this description in appropriate space of Column B of
‘the worksheet. _ £

4, Te]] students that they are to use the two graphs @5:‘

a) Complete the descr1ption for the other time periods listed on
the worksheet. =

b) After writing descript1ons of annual growth rates in real GNP
and unemployment. rate for the given years, study the accumu-
Tated data and write a statement of relationship between the.
two -in the Space provided at the bottom of-the worksheet.

c} If they so wish, select other time periods depicted in the
graph, write descriptions in the two columns and check to see
if the re]at1onsh1p holds true in those time periods.

5. When discussing student responses after compietion of the worksheet,
if the students are able, encourage ‘them to relate what was happen-
ing in the United States in each time period that may have had an
effect on growth rate in real~GNP and/or the unemployment rate

6. To bring closure to this lesson cut the transparency made of the
graphs so that each graph will be separate. On, ‘the projector lay.
the unemployment ¥ate-graph on the top of the growth rate in real
GNP "graph in such a way so Sstudents caic see that, generally, growth
in real GNP is inversely related ta the unemp’ oyment rate. .

Source ,of Activ1ty Developed.by £. Widliams for Teaching Social Stud1es

Methods With Economics, Purdue University Center for Economic Educat-on,

Dennis Weidenaar, Director, 1981. Used with permission. ‘
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WHAT'S THE RELATIONSHIP?

STATE THE RELATIONSHIP BETWEEN T!:iE ANNUAL GROWTH RATE.IN REAL GNP AND THE
-~ . RATE OF UNEMPLOYMENT. : o

= =
o Column A Column B h
- . Description of the Annuai Description of the
Time Periods Growth Rate in Real GNP Unemployment Rate
1. 1961-1969 )
{
2, 1950-1953 ,
3. 1975-1978
4, 1948-1950 " .
5. 1973-1975" .
64 1955-1958
) Other:
3t




LIVING IN THE "GREAT DEPRESSION"

Introdiiction: A resource person who has lived during the Great Depression
can be a valuabie resource to the secondary social stuijes teacher. In this
iesson, students interview such 2 person to learn more about that time period.
Guidelines for pidnning and organizing a lesson utilizing 2 resource
person are inciuded. Follow-up jessons to reinforce the iearnings from the
interview will be needed. .

Time Required: Wb or three class periods, pius 60 minutes out of class for
interview.

Concepts and Skills: Depression, Unempioyment, Data Collection, Interviewing.

Instructional Objectives: The students will crllect data about the Great
Depression by participating in an interview, asking questions and recording
information relating to a specific topic.

Materials Requirved:

- 1. Tape recorder and tape {optional).

Prcgedure;

1. Prepardfig for the resource person

a) Select a resource person who wiil feel comfortabie being inter-
viewed and be able to provide colorful and accurate information
about that time period.

b) Explain to the person why he/s.e is being interviewed and pro-
vide him/her with topics and sample questions which might be
asked. .

N

c) Provide informution about the class, place, time and iength of
interview. Preparing this information in written form will
better insure the success of the interview.

d) Reconfirm the time and place with the resource person a day or
two before the interview. -

. e} Introduce th. topic - The Great Depression. Ask studgnts what
v - they would like to learn about that time period. Wrige their
ideas on the chalkboard. In order to get students paftici-
pating in the discussion, the teacher may want to stimulate
their thinking by sharing a few items of information or
: interesting stories related to ‘that time period.

f) Explain togstudents that a person who lived during that time
. period will be visitina the class to be interviewed. £

1067
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g) Based on the ideas sugges ted 1nrstep five, assigh studemts to
work in groups under specific’ top1cs Sugges ted topics
include: ,

#

income distribution
prices during that time period

values and attitudes of the time period
the types of work people.did

fiscal policy - government

tax expenditures

effects of the Depress1on on family life

o =204 2 I A FUN AN O

h) Each ‘group is to write interwiéw questions relat2d to their
topic. This may requ1re additional research in textbooks,
' encyclopedias, etc., in“order to ask pertinent questions.
Students also need to decide how their group will conduct their
port1on‘of the interview. ?

§) Since this lesson's primary focus is the ge
about a particular time period, the teac
students how to take notes during the ini

g .H of data

J) Once the questions are written, the teach®r should coliect them
and check them for appropriateness.

»

The lesson

a) Redistribute the Questons to the groups and allow a few
minutes for'ffgjﬁaﬁzjs to get organized.

b} Introduce the resource person.

N

c) Allow the groups to conduct their interviews. Note: The
. teacher may wani to tape record the interviews for future

rence.
d) ank the resource person and briefly summarize the information

ented. g
Follow-up

a) It is suggested that the teacher follow the interview lesson
with a discussion and evaluation,of the interview. A portion
of the discussion might focus oﬁé%be interviewing process as
an effective or ineffective tool tor gathering information.

b) - Other lessons on the topic of‘th@‘ﬁ?@éf"ﬁ‘ﬁ?ésﬂTon‘ara Tmpors
tant for reinforcing the information shared during the
interview. Students may use this information as a basis for
doing additional research and reporting on their assigned
topics.

c} Send a thank-you letter to the speaker.
X
160
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Source of Activity: Developed by M. McGuire for Tedching Seocial Studies

Metnhods With Economics, Purdue University Center for Economic Education,

Dennis Weidenaar, Director, 1981. Used with permission.

165

IX-7




MOMEY ANG INFLATION

¥ 5

<@
Introduction: Inflation, as we ail} knééh is an increase in the general
level of prices. The main cause of the inflation the U.$. has been
experiencing since 1967 is "too many dollars chasjng too few goods,” i.e.
increases in the woney supply relative to the supply of goods and services.
This lesson is designed to give students a basic understanding of the
inflationary effects of increasing the money supply relative to the
supp]y’of real goods and services,

Time Required: 50-60 minutes,

Concepts: Inflation, Money Supply.

Instructional Gbjectives: At the end of the activity, students will te
.able to:

1. Define the term “inflation®

2. Explain how increases in the money suoply, relative to the supply
of real goods and services, cauje inflation.

Materials Required: For two-thirds of the class, prepare $S0 per student
in fake $T Hitis. It is pessible to get six 5 1/2" X 2 1/2" bills out of
an 8 1/2" X 11" sheet of paper. For the 3£her one-third of the class, get
some poker chips or reasonabie facsimile. # You should have three colors of
ch}$§ - red, wnite, and biue. One chip of each color per student will
suffice.

Procedure:

1. Select two students as recorders and one as "Economic Analyst."
Divide the rest of the class into two-gQroups; 1/3 of the class
will be sellers or business people, and the other 2/3 will be
buyers or consumers. '

2, Explain that the object of the géme is for sellers to niake as
much money as possibie by selling red, white, and blue poker
chips. The object for consumers is td accumulate as many points
as possible by purchasing the chips. Red:chips are worth 10
points eacn, white chips are worth 5 points, and Llue chips are
worth ¢ points. Mrite tie number of points that each chip is
worth on the blackboard.

3. Tell the students that the game will have two (2) winners. The
business person who makes the most money by the end of the game
will be declared the winner among sellers, and the consumer who
accumulates the most total points will b2 ceclareq the winner
among the buyers.

174
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Distribute cne chip of each color to each seller, and give $10 in

cash to each buyer before the round begins. Explain that the chips ~
represent goods and services that people desire. The points repre-

sent the "utility” that pecple derive from consuming the goods and
services.

3e'gin Round 1. Tell students that they will have 3 minutes to
freely walk around the room and.transact business at whatever price
buyers and sellers agree upon.

then the round is over, sellers should turn in ali the money they

have received‘to recorder #). The recorder will write down the

amounts received from each seller. The total amount.of money

turned in by each seller Ly the end of the game +i11 represent

that seller's SCORE. p *

Sellers should also record the totai'numtEr of chips sold during
tie round and their total sales revenue on a "SELLERS INFORMATION

-

SHEET" 1ike the one below: '

SELLER'S _
THFORMATION SHEET : :
- BOUND___

-

Humber of Chips Solc

Sales Revenue

The information sheets should be given to the Economic Analyst, who
will write the average price of a chip for Round 1 on the black-
board or on a large piece of butcher paper. The average price is
found by simply dividing the tutal amount of sales revenus for all
sellers, by the total number of chips bought and sold.

poUD | 1 2 3 4 5
phiCe {$6.25

The average price figure represents a price jndex number in much
the same way as the CONSUMER PRICE INDEX.

8. Buyers should turn in their chips to recorder #2, who will record
their Round 1 point totals on a "CONSUMER SCORE SHEET" like the

one below:

Consumer [Round 1 |Round 2

1. ‘

. 2.
3.

CONSUNMER SCORE_SHEET
nd 3

kound 4 [Round- 5 {Total

|

171
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" The total number of points .accumulated by each consumer will
represent his/her scone

9. Announce the averaee pmce for’ chips dumng the round. If you
want ta, you can also Announce, the scores for the I%aqinq buyer
and seller - it adds to the .excitement! .

Round f'.’ﬁb . CR . ‘ | s

Iy,

10. Begin round two as before, by giving each seller a ged, a white,
and a blue.chip. Give each Buyer $TO

1. Start the round and allow' 3 minutes for transactions.

12. Have sellers turn in their chips for points, and have buyers turn
in their cash.

13. -Have the econ%ec analyst record the average. price of chips and
% announce the aVerage price to the class. i

Round 3
14, Begin round tiree as before, but’ this time DOUBLE THE MONEY \

SUPPLY by giving each buyer $20. Give sellers one of each tolor
chip, as be fore.

15. Allow 3 minutes for tr‘a‘ﬁsactions, then have the stt'ldents turn in
their chips and money,

16. Record the average price and announce it to the class. (Note: since
the money supply has increased and the number of chips has remained
constant, prices will rise. This is where the -leamning begins!)

2

Ro un_d 4

17. Start as before, but DOUBLE THE MONEY SUPPLY again. Give each .
buyer $40 and keep the number of chips constant. .

18. Allow 3 minutes for transactions and go through the collect-and-
record process again. Prices should continue to rise.

Round 5

19. For tne last round, return to the original situation where you give
‘ each buyer $10. "AS before, give each seller one caip of each color.

20. Allow 3 minutes for transactions then collect and record. Since
the money supply has been reduced, prices will fall - and some chips

may remain unsold, just 1ike "unsold inventory." .

+
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Direct students’ attention to the chart showing the average price of chips
per round. Ask the students to describe what happened to prices over the
course of.the game. Ask them why prices went up dramatically in rounds 3
and 4, Ask them why prices fell in roung 5. Ask.them if they can craw any
conclusions vegarding the relationship between changes in the money supply
and inflation. Tell them that economists claim that the main cause of
.inflation is "too much money chasingtoo few goods," Ask them how this
statement -is 13lustrated by the game. » .o

Review:. lihen Round 5 is completed, tally tﬁe points and announce the winners, ‘l‘

Sofirce of Activity: Adapted from a lesson plan by Stephen Jackstadt, Center
For Econemic Education, University of, Hawaii.
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THE FEDEREL RESERVE SYSTEM

Introduction: The Federal Reserve has the author1ty to restrict or iﬁcrease
the money supply to attain ournational economic qoals. This lesson is de~
signed to help students uirderstand the functions “0f the Federal Reserve
System.

Time Required: 1 library research period.
T 1 50 minute class period.

Concent/Skilis: Federal Reserve Systen, Research Skiils.

Igitruct1una1 ObJect1ves At the end.of this. activity, students will be
able to: - :

1. ldentify and list the functions of the Federal Peserve Systei.

2. Identify the role of the Federal Reserve System in the money supp]y.

Materials Required:

pr t
1. Information or thé Federal Reserve System from fextbooks, encycio-
pedias, etc

2. The Story of Checks, pamphlet ava1iab1e from the Federal Reserve
) Bank of New York, - .

Chart of Federal Reserve Districts and Branches.

Chart tracing a check.

o B W

Library Worksheet.
6: Federal Reserve Worksheet:
Procedure:

1. Meet with the school librarian prior to 5chedu1ing a library perio
{ur the class to set aside books with information on the Federail
eserve.

2. Prior to a scheduled }ibrary period, hand out "Library Worksheet"
to students. Discuss with the students the instructions and
questions on the worksheet. Schedule one library period for students
to do research.

3. After the library period, discuss with the students the answers on
the worksheet. Teacher led discussion shouid clarify any quest\uns
on the worksheet.

4. Having comp1eted the discussion on the answers to the "Library
Worksheet," place the chart .on the "Federal Reserve Districts and
Branches" in front of the class. . Ask students to find what district

Hawaii is in.

L]
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. 5. ,Ask students if theﬁ/have a dollar bill. 1f they do, ask them to
P "“look at the Tetter gtamped just to the left of Geor§e Washington's ‘

picture. If it was issued by the Federal Reserve Bank of San
Francisco, it will have an "L" stamped on it since "L" is the 12th
letter of the alphabét. The number-"12" will also appear on the bill.
If, on the other hand, the bill was issued by the Federal Reserve_
Bank of Buston. the 1etter "A" and the number "“1" will be on the
bill, since Boston is the first Federal Reserve District. (This is

a "fun" activity for students to find out where_their dollar bill
orig1nated )]

s

6. P]ace chart on "Tracing the Steps of a Check" on the board. Discuss
and explain the steps on the chart to the students. Clarify any _
questions they may have. |-

7. Hand out "Federal Reserve Worksheet." Read the instructions aloud
to the c]ass. Allow 10 minutes for this activity.

8. After students have completed the worksheet, go over the answers.

Answers are: . A
1. ¥ g, Y =
2. N 10. N .
3. 0¥ 1. ¥
4, ¥ 12. ¥
5. N 13. N
6. Y 4 14. ¥
7. N 15. Y _
8. ¥ '

Source of Activity: Adapted from lesson plan by Alexis Kane, Sacred Hearts
Academy. .
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) v o " TRACING A CHECK, -

. . L
- . ':____—___-\ : \_‘f

70 SEE HOW THE FEDERAL RESERVE SYSTEM FITS TOGETHER, LET'S
TRACE A CHECK: !ﬂROUGH TS COLLECTION AND CLEARING FACILIT!ES g

Pre DEALER DEPOSITS THE
, CHECK IN.HIS ACCOUNT. AT
A SACRAMENTO BANK

of -

. « 3 THE repedal RESERVE Bank 3 B
o O NEW YORK FORWARDS THE - 2 5 S e -
R . CAECK 1O THE ALSANY BANK _ T:e's CRANENTO BANK

HICH DEDUCTS THEAMOUNT: = -
OF \THE CMECK FROM MRS, :
HENCERSON'S ACCOUNT.

; -{gaeml : NN 3
I'4 ggenf W - - - = - "_- E
 Bamkof * " 'THE FECERAL RESERYE BANK _
Hew York - oa= SAN FRANCISCO SENDS .
ECK TO THE FEDERAL -
€ .BANK OF NEW YORK
FOR COLECTION,

' Sémf

: .E’eserre
t&me of
. S:m .Fr.znasco
@ \ 0.
THe aLeany N
BANK AUTHORUIES Twe FéCERAL
THE FECERAL TESERVE BANK
: RESERYE BANK 2E SAN FRANCISCD
- . OF NEW “ORK CREC'TS THE
. . TO DEOUCT THE SACRAMENTO
AMCOUNT CF . - SANK'S DEFOSIT:
THE CHECK TRam THE FECERAL RESERVE BANK OF NSW . AJIOUNT, AND
15 DEPCST YORK AAYS THE FECERAL RESERVE Sang T=E SAIRAMENTO
ACCOUN" Wi™s OF SAN FRAM €20 3y SavwENT TRCw TS AsNK TRECITS
St T4E RESEVE Sw3RE % “AZ NTERCISTRICT SETTLEWENY THE ART JEALSR'S |
o . BANK, N, X ASIOUNT,

[KTC T X-B_: 1_?7




i
+
.
"
L

LIBRARY WORKSHEET

[ ol
-

i
What is the Federal Reserve System {(Fed)?

. 'when was it established?

Fomy

3. Why was it established?

4. What are the specific functionc of the Fed?

L

4

[4,]

How is the Fed set up? How does it operate?

6. What relationship does the Fed play with government spending and
_monetar policies of the government? . .

3 7. What historical events took place prior to 19:4 that siéha]ed the need
o S for an agency such as the Fed?

v

I

8. Who controls the Fed? Does the check and balance system outlined in¢
the Constitution apply to the Fed? ’

o

What agencies, if any, does tne Fed work with in influencing &nnétary '

‘ policy? Or does it operate independently? .
: }

® v - ‘

_10. What is the Fed's role in controlling inflation?




\! ’ FEDERAL RESERVE WORKSHEET

.

Read each statement carefully. If the function des<ribed in the stacement
applies to the Federal Reserve System (Fed)}, write the letter Y for yes in the
blank to the left of the statement. If it does not, write the letter N

for no.

. The Fed can purchase or sell U.S. government securities (bonds)

-t

The Fed prints the federal reserve notes used by American
citizens.

The Fed collects tie debts owed to ﬁhe U.5. federal government.

- The Fed is part of the federal government.

The Fed regulates the amount of money that banks must keep on
reserve.

M ) e

The Fed has no claims on national banks. ° rﬁ

The Fed carn make changes in the reserve requiremenis on demand
and time deposits for member banks.

Th* Fed is owned and operated by banks which are membeis of the i
Fe..ral Resarve System. ‘

Tne Fed cannot make 1oans to individuals. ‘

The Fed provides check-clearing services for i1ts members.

The Fed is respon51b1e for the payment of salaries of all
federal emp]oyees .

on the open market

-

The Fed can detenm1ne the 1nterest rate on loans to membe
banks. .

-

The Fed meets with Congress +o determ1ne fiscal policy for the
country.

The Fed can use the discount rate as a signaling device to con-
tract or 2xpand the money s.uoply.

The Fed 1is probab!y the most ponerfu] monetary agency in the
u.s. . .




RESERVE RATIO

Introduction: Monetary policy, as determined, by the Federal Resarve Sys-

tem {FRS), is used to expand or contract the economy as the problems of

inflation or unemployment take over the economy. One of the tools at the

disposal of the FRS js the reserve ratio which may be lowered to expand

the money supply and combat problems like unemployment or may be increased \

to contract the money supply and combat the 1ikes of inflation. \
This lesson is designed to illustrate to students the effects of ‘

raising and lowering the reserve ratio.

3

Time ‘Reauired: 30 minutes.

Concept and Skill: Reserve Ratio, Monetary Policy. ‘ : .

Instructional Objective: At the end of this ac®ivity, students will pe
able to: . )

1. Describe the effects of raising and iowering the reserve ratio.

Material Reguired:

.1. 10 fake $10 bills. .

{ Procedure :

1. Chodse five students and sit them in front of the class. Label .
the students Banks A - E.

oo

2. Be a fictitious depositor and deposit ten $10 biils. Asklthe
class if Bank A should hoid on~to ail $100. Point out how the.
b bank promises an interest to the depositur, how the bank as a +
business has expenses and a profit-motive. Also point out the
probability of all depositors asking for their money back at the
same time. Because of these two factors, banks only hoid on to

w a percentage, a reserve, as dictated by the FRS,
. . ' . v
i 3.  Set reserve ratio at $20. Take the $80 and deposit in Bank B;
. " keep $20 in’Bank B,-and déposit $60 in Bank C; keep $20 in Bank C
L ._and aeposit $40 in Bank D; and finally keep $20 in Bank D and
_ deposit $20 in Bank E.

‘ BANKS a DEPOSIT
- A / $100
.B / $ 80
C / $ 60 .
D. / $ 40
E / " %20 '




4. Note to the class how $100 has generated $300 worth of economic
activity.

5. Redo the procedure but set reserve at $15.

BANKS DEPOSIT

$100

$ 85

§ 70.

$ 55

A $ 25 "
By $ 10 v

Note to the class how 3100 has ncw genera;é& $385 and how lowering-
the reserve rate has increased the money” suppiy. ’

S, M, S, M, M M, S

Set the reserve at $25 and redo procedure.

BANKS DEPOSIT

$100
$ 75
$ 50
§ 25
$ 0

Note to the class how $100 has now generated only $250 and ...«
raising the reserve vate has decreased the money supply.

S, o, M, S,

Discuss the following questions with the students:
(a) What effect did lowering the reserve rate do to the Money
. Supply?
(b} What effect did raising the reserve rate do to the Money
Supply? .
{c) Which policy should the FED follow to combat umepioyment?
(d) which policy should the FED follow to combat inflation?

A
The last two questions are predicated on the fact that the student
" has had some prior information in other lesséns on the FED. Also
note that a reserve rate ard not a ratio was set just for the con-
venienye of handling money.

Source of Activity: Adapted from a lesson plan by Lyle Hefgricks,»Farring—
ton High SchooT. ' )

&




FI3CAL POLICY GAME'

Introduction: Fiscal policy is the Federal government's use of its *ax and
spending powers to offset swings in the business cycle. This activity is
designed to give students practice in applying what they already know about
fiscal policy to "real worid" situations. Students are asked to place them-
selves in the roles of fiscal policy-makers and to suggest tax and spending
policies which might bring about full emplioyment, price stability and econo-
mic .growth. '
f

Time Required: 45 minutes to one hour.

Instructional Objectives: Given specific situatiaps, students should be able
to: .

I. Recommend tax and spending policies which would have a reasonabie
probabiliti of advancing the economy toward the goals of full
empioyment price stability and economic growth.

2. Identify factors affecting fiscal policy.

Material Required:

1. Fiscal Policy Game Handout.
Proceture:

1. Divide the class into groups of three. Tell them that they repre-
sent the Fresident's Council of Economic Advisors and that they are
to advise the President as-to correct fiscal policy in four separate
situations. Give the groups 20-30 minutes to work out their recom-
mendations. (Fiscal Policy Game handout.)

2. Go over each situation wﬁth the class as a whole. Let various
groups present their rechmmendations and aliow other groups to
crit’que those Yecommendations.

Answers: _ 2

'\Situation #I. In this situation you want to do something to stimu-
Yate 2 Tagging economy. Cut personal and/or business
taxes and increase government spending.

Situation #2. This .. a tough one, similar to the situation Lyndon
Johnson faced in I966. If you raise taxes and/or cut
, government spending in order to fight inflation, you're
< likely to increase unempicyment. In addition, you
dor't want to cut the social services part of the
budget because of the trouble in the cities, nor do
you want to disappoint Americans by slowing the space
program. Maybe vour students can find the an3wer!

x-1318%




Situation #3. This is an easy one. (ut taxes and increase govern-
., ment spending.
Situation #4. I wouldn't do anything. You've got to worry about
inflation, but that's about it. Place a call over:
' to the Federal governpent and ask them to slow the
f- rate of growth in the money supply! ‘
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»

'FISCAL POLICY GAME
(Fun, fun, funt) !

As members of the President's Council of Economic Advisors, what kinds of
iscal actions would you recommend under the following circumstances?

-

1. The economy is stagnant in peacetime, with unemployment at 10% of the
labor force. Consumers and business persons show no signs of wanting
or of being able to increase their spending.

2. The U,S. is involved in a limited war of the Viotnam variety. Prices
are increasing at a rate of 9% per year. The unemployment rate is 6%
of the Jabor for e. The urban poor are agitating for more welfare
money by setting fire to a couple of cities every couple of months,
and the middle classes are excited about the possibility of putting a _
peopie on Mars. It is an election year.

3. Me are in the midst of a world-wide depression. Unemployment is 25%
and the prices of most goods are falling. :

4. We are dxperiencing a peacktime economic poom. Prices are increasing
at a rate of 4.1% per year. In particular, busines$ investment is
soaring, with large amounts being spent on enlarging plant capacity.
Consumers are optimisiic and spending on durable goods is high.

+

Source of Activity: Adapted from a lesson plan by Ztephen Jackstadt,

Center for tconomic Education, tniversity of Hawaii,
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TRADE-OFFS OF TRADE

Introduccion: This activity helps students understand the trade-offs which
must be made in economic decision-making. There are costs and benefits for
each choice. Students must also be aware that each choice incurs opportunity

costs.

Time Required: 45 minutes -

Corcepts: Opportunity Costs, Trade-Offs.

Instructional Cbjectives: The student will:

1. Identify some of the costs and benefits of international trade and
explain how scarcity affects economic Gecision-making.

2. Understand that every choice incurs opportunity costs by liﬁt?ng‘
opportunity costs of specific situations and 1isting or identifying
contributions of foreign trade to our 1ife styie. )

Material Required:
1. Copies of student readiny and worksheet: Trade-Offs of Trade.
Procedure:

1. Introduce lesson by asking students what would be the determining
factors for buying a good. (Examples: costs, quality of good.)
List responses on the chalkboard. Explain that there are many
factors to consider when making decisions.

!

2. Distribute student reading and worksheet: Trade-Offs of Trade.

3. Have students fi}1 out the worksheets. .

4. For the final trade-off exercise one student will write a scenario
and then ask another Siated nearby to fill out the choice-making
chart. .

5. After the students have finished their tasks, you might invite.them
to share their responses with specific emphasis on the national
values which are suggested in each phase of the activity.

6. To bring closure instruct students to create a list of the five

economic/value goals of the 1.5.A. for the next decade.

Source of Activity: Adapted from curricular materials developed by the

Office of the Superintendent of Public Instruction., Washington State. Used

"™ with permission.
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Siudent Readin§ and Worksheet -

Trade-Dffs of Trade

Every economic decision involves trade-offs. There are costs and berafils
in  every choice that i3 made. The process is made more difficult Larause
there is seldom agreement ¢n any position.

As an example, let's ook at a very real situation. Jépan can produce
steel -more cheap]y and more efficiently than can the Uniled States.
This is due in part to the very modern steel plants that were built 3n
Japan after the Second World War. By comparison, many Of the American
steel plants are old and somewhat out-dated., The United Siates could
begin buying most of their steel from Japan or they could- cont1nue to
produce sieel themselves

F

3
—

CIOTCE:  Buy Japanese SteeT Y I CHOLE: Thke Steel in Ameries
Costs > Benefits Costs Benefits
American workers Cheaper steel More expensive Workers continue
temporarily out steel. = in their jobs.

07 work.

e

We wou?dn t have
our own steel
plants in time
of war. )

Possibility of
producing other
things with
résource’s,

Forego the possi-
bility of having
workers do other
things.

. e would have

our own_steei
plants in time
of war.

§ Steel planis are

a@ sign of an
"Sndustrialized"
nation, und-we
wouldn't have as
many.

We woyld be ab\e
to use resources
more efficiently}
allowing the

theory of com-
parative ddvan-
tage v work.

Less afficient
use of resources.

Steel plants
give us prestige
as an
"industrialized"
nation.

LR

Yolume of Products made Products made We would not have
imports might from steel will from steel will to buy imported
increase cost less. cost less. steel so our impor:
greatly. volume. weuld not
. :! inzirase greatly.
B

What decision would you wake?

Why?

/

You realize that the opportunity costs of one decision is the best
alternative you have to give up

. ' ' 186
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Student Reading and Worksheet, continued

Let's ook at another situation

Qver the years the Japanese have developed a highly skilled industrial

complex that can produce excellent television sets at a moderate price.

Pecple in the United States are buying mare imported television sets and -
fewar sets are made in the United Statles.

Fi}i out the following chart:

Sl it
¥4

FOICE: Add protective tariffs to ’CHOICE: Allow free price competition
the price of Japanese -
television sets

ra_.'...-m

osts Benefits Costs I_Benefits

AL M T EE Sl
[ag]

I N R |

What decisdon would you make?

Wdy?

187 '_ o
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TRADITIONAL, MARKET, AND COMMAND
ECONOMIZ SYSTEMS

Introduction: An economic system is a complex of institutional relationships
that determine what goods and services will be produced, how they will

will be produced, how much will be produced, and who will consume them.
Investigating these relationships .provides students with useful %nowledge

of different economic systems as well as the social and politicdl develop-
ment of different cultures.

Time required: Approximately five ciass periods.

Concepts: Types of economic systems? allocation mechanisms.

Instructional Objectives: Students will:

1. Collect and record data about the three types. of economic systems.

2. Analyze the data and make inferences about the economic goals of,
particular cultures. )

3.” Distinguish between economies in terms of the relative importance
of different allocation mechanisms. '

L

Materials Required:
1, ~One copy each of handouts 1-6 for every student.

Procedure:

1. Distribute handouts 1 and 2. Ask students to read the selections
in Handout 2 and then to fil1 out the three boxes in Handout 1 that
anpear under the heading "What is the main economic probiem?"

2. Distribute Handout 3. ASL students to read it and then fil1 out
the top box in column 2 of Handout 1.

3." Distribute Handout 4. Ask students to read it and then fill out
the middle box in column 2 of Handout 1. :

NOTE: After students read Handout 4, but before they complete Handout 1,
you may want to point out the role that prices play in a market economy.
If the price of a good or -service tends to rise durirns 2 noninfiationary
period {or faster than the average of all prices in a Qg;iod'bf infla-
tion) the usual result will be to reduce the demand for that good or
service and to increase the amount that is produced or offered for sale.
If a price tends to fall in either absolute or relative terms, the
opposite shouid happen: more of the commodity or service will ‘be bought
and less produged or offered for sale. /In short, the market uses prices
as key signals--or information--with which to help make =conomic decisions
and to bring demand and supply ‘into balance. That ig why the market
system is frequentiy called a price system. '

XI11-1 /-': 188 ,
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The pgint being emphasized is r ferr1nq to the Dart of the

' reading titled "A Model: By Bread anéECheese Alone," and requesting
the students to assume that people in this imaginary economy want
more cheese and less bread. Then ask: .

a. What will happeﬁ to tﬁe price of good dairy land? To the
- wages of bakers?
b. Why would the changes the students describe take place?

4., Distribute Handout 5 and have students fill out the bottom box in
Column 2 of Handout 1.

5, Have students review all the previous readings and theﬁ,fi]1 out
) the three boxes in Column 3 of Handout 1. .

- ' 6. Dgstr1bute Handout 6.* Have students complete the exerc1ses given
: there

7. Have students write an Essay on the following statement: "No
economy is fully a traditional, command, or market ecopomy Each
has traces of 11 three” systems

Source of Activity: Adapted from Lesson Three, Strategies for/Teach1ng
Economics, Joint Council on Economic Education, James . 0'Neill, Chair~
person. l'sed with permission.
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“ Tvoe of What is the main - | Yow doés this type of What goals/values are implied as’
L s ~ economic problemd | econony decide WHAT? HOW? | being important in this type of ;
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" THE ECONOMIC PROBLEM ' .

-

HANDOUT 2:

. . N ‘
. {Much) ec%pom1cs grows -out of one simple but powerfu] fact: There is

never enough of everything to go around. For this reason, the study of ' .
economics focuses upon the concepts of scarcity and choice. Every society '

must find a way to divide what it.has among what Tt needs. This, generaliza-.

tion applies to such varied goods and services as food, she]ter transporta-

tion, and medical care. ¢ :

The worlid's poorest societies face-scarc1ty in its most severe form.

Anyone 1iving in“an underdeveloped country where a typical person's income
may average less than $100 a year knows that he cannot have everything he
wants. The same point .applies, however, to the_governments and people of

LY

- they emphasize progress and change.

rich socjeties, such as .

. the Un1ted Siates.”

The United States may have

A rich family

to ghoose between trips to the moon and, a clean ervironment.

in the United States may have to choose betwech

a vacation in Europe .

an expensive automobile a

us

-~

- \\ ..
Economies Along Spectrums

" Throughout h1story, people have developed many ways of organ1z1ng a ,;
society to decide what, how, and for whom to produce goods and services.
Different values, backgrounds, and geography have produced a wide variety
of ecopomies. Out of this varlety, however, three general, types or cate-

1

"gories of econom1e systems'can be 1dent1f1ed--trad1t1ona], command, and

market. }

The olde3dt of these,systems is the traditional economy . ... Such
systems answer the what, how and for whom questions largely acCord1ng to
what was done in the past They stress the old ways, not new ways or pro-

ress. People in these soc1et\es would be puzzled by the emphasis which
%many modern) economies * . .- place on constant change and improvement.

A second group, near1y as ancient as the first, inciudes the command
economies. Rulers run these economies from above. The commands of these
rulers determine the answers,to the key economic questiohs. In the past,
and in a few modern;societies, .the conmand economies have often preferred
old, set ways o d04ng things. In thet respect; they resembie traditional .
economjes. But today many.nations With command economies, such as the
Soviet Union and China, ’sf’gss progress. .

+ A third group, on]y d few centuries old, contains the market economies .
. . (T)hey include some of the wealthiest economies the wor1d has yet
seen, such as the United-States gnd Canada. Like the newer command economies,
For the most part the buying gnd selling
activities of private cifizens answer the what, how and “or whom questions in
market economies. Citizens sell.their labor to one another for whatever price
they can get. They then use the proceeds to buy whatever they want and can
afford. Therefore, unlike a command ecenomy, the general public--not the’
ru]ers--dec1de what should be produced or how to produce ijt.

Each of ‘the three types of economic systems has begh described very
simply here. Iforeover, when you try to put the world's economies into one
of these threelgroups, you will find that no economy fits exactly into place.
A1though the Un ed Stat@S serves as an exampie of .a market economy, it has

Al
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£

elements of . . . tradjtional.economic systems. For example . . . some
individuals, a]most without g1v1ng it another thought, qo into the same
line of work -as their fatfers or’mothers. (In many instances, women do not
yet receive as much pay as men for equal work.)

= {T)he Saviet command economy has some E:ifents of a market system,

Sone farmer§”01 collective or state farms se¢ll parts of what they raise for
- whatever, they -¢an. get in the market. L1tew se, the ‘Soviet syStem has ele-

ments o#gtrad1ti0nal econopy. The long history of the Sovietspeople still

influences the country today’.:_Yet, for the most part, the Soviet economy -

operates on commands from uhe central government . . .
No economy is*fylly a traditignal, command, or mirket economy. Each

has traces. of all three systems. ’ ‘ .

hY
., r .

Source: Adadted from Comparat1ve Economic Systems: An Ing 1r1_Apﬁroach
by John R. Coleman, Ted T. Soens, and Edwin Fenton, pp. 18, 24.} Reprinted
wnth permission,
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4.

produce it . . .

HANDOUT 3: WHAT, HOW, AND FOR 'WHOM IN A TRADITIONAL ECONOﬁY

. . . Until recent years the Eskimos produced¢ and d1str1buted food,' clothing .
and she]ter exactly as their angestors had done for generations before them.
When they killed a seal or a éaribou, they divided the meat and hides accord-
ing to the customs of the past. Each husband and wife educated their own
children as they had beeneeducated. They also provided sther services, such
as medical care or-law enforcement as their ancestors had done. <

(The foltowing) read1n§(s) concentrate . . .- on the ways in which the

. Eskimos answered the three basic economic quest1ons associated with the con-

cept of scarcity: what io produce, how to produce it, and for vhom to

f

*

what To Produce: The Seal or the Caribou ° . Lo //R‘

mak

The Noahanjrgmiut (no-a-ha-NEERG-me-ut) were still 1iving on seal meat
and were making mo attempt to ki1l any of the numerous caribou that were con-
tinually migrating past . . . (they), had.never hunted cariboy on the ice and
had not considered it poss1b?e It would in fact be a fa1r1y hopetess thing
for them to try it; and while no doubt some of them‘might occaSionally secure
an animal, they wou?d waste so much time that the number of pounds of meat
they obtained in a week's hunt that way would be byt a small fraction of the
amount of seal meat they might have secured in the same time. Besides that,
this is the season which thé Eskimo give up to the accumulation of blubber
for the coming year . . . By getting seals in the spring . . . they secure
an agreeable article of d1et for the coming autumn. and prOV1de themselves
as well with a sort of insurance against hard luck in the fall hunt. Fach
family will in the-spring be able to lay away from three to seven bags of

*0il. Such a bag consists of the who?e skin of the common seal. The animal

operings in the skin can be easily sewed up or tied up with a thong. This

A bag which will hold about three hundred pounds of blubber, so that a
singie family's store of 011 for the fall will run from nine hundred to two
thousand pounds , ) . s

s

has;Seen skinned through the mouth in such a way that the few necessary

How To Produce It: Catching a Seal )

The whole prindiple of successfully stalkipg a seal is just in realizing

from the first that{ he is bound to see you and that your only hope is in pre-
tending that you are also a seal. If you act and Took so as to convince him
from the first that you are a brother seal, he will regard you with unconcern.
{Imitating) -a seal well enough to deceive a seal is not difficuit for, to
begin with, we Xnow from experience that h1s eyeS1ght is poor. You can walk
up without taking any special precautionsfuntil . . . you are within two
hundred and fifty or three hundred yards. Then you haVe to.begin to be more.
careful . . .- You must not on?ﬁ“hrawl ahead, seal-fashion, but you must be
carequ to a]ways present a side view of your body to the seal, for a man
coming head-on does not look particularly tike a seal . . . In this way you
can crawl within five or ten yards of him if you like, .and ‘as’ atter, of
fact I nave known of experi seal huntegs who under emergenc1es would g0 after
a seal without ary ordinary weapon and“crawl so near him that they could seize

him by @ flipper, pull him away from his h01e and c]ub or stab hin.
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For Whom, to Produce It Dividing the Seal - ; . v Lo .

.(B)oiled pieces of seaT meat had dlready been taken out of the,pot and ..
lay steaming on a sideboard . , . My hostess picked out for me the lower °
joint of a seal's foreleg. and handed it to me, along with her own cofper- ]
bladed knife; ti® next most desirable piece was-handed to her husband, and o ¢
others in turn to the rest of the family . ... {O}ne extra piece was set- . ;o
aside in case I should want a second helping, “and the reést of the boiled
meat was divided into Tour portions, with the explanation to me that tﬁere .
were four families in the village who had no fresh seal meat. :
The . . . adopted daughter of the house, a (chiid) of seven on eight,- -
had not begun to eat with the rest of us,.for it was her task to take a smali R
wooden platter and carry the four (small) pieces of boiled meat to the four
familiesgwho had none of their own-to cook . . . Every houSe in the viliage
in which any cooking was done had likewise sent fonr portions . . . {
Durifg our meal’presents of food were atso brought us from other hofiSes;
éach housewife apparently knew exactly what the others had put in their pots,
&nd whoever had anything to offer that was 3 little bit different would send -
' -some of that to the others, so that every minute 6r two'a smill girl messghger

<

~ _appeared in our door with a platter*of something to contribute to our meal . . .
. h ‘h‘ . f'
The Influence of the Past on Decision-Making .

: . We had several excellent stﬁ'nets in our boat, and I had said \to (thé)
. Eskimo in the beginning that I thought we ought to put them out to sed if we

" could catch any fish; but-they said very definitely that there werg no fish .

here. At that time I had had no experience with Eskimo in a coun new to -~~~ .
them. I had dealt only with Eskimo near (their) home, and my experience with * e -
them was that they knew exactly whefe to put nets, and knew, also what places.
were hopeless-as fishing localities. I know now that the Eskimo & . . hevet
expect to find anything in any place where no one has found it before, so far .
as they know, and never having heard of any one Catching fish in Smith Bay
they had felt sure there would not be any .

fr*"‘. .

The Infiuenné,of Beliefs on Decision-Making T N

.(T)he wonders of our sciehce and the wildest tales of our own mythologies
paie beside the marvels which the Eskimo suppose to be happening all around.
them every day at the behest of their magicians . . . .
When 1 showed them my binaculars that made faF-away things seem near and B
clear, they were of course interested; when I looked to the south or east and
Saw bands of caribou that were to them invisible, they applauded, and then
(made) the syggestion, "Now that you have looked for the.caribou that are fere
today and found them, will you not also look for the aribou that are coming . .
tomorrow, so that we can tell where to 1ie in ambush for them." When they.
heard that my glasses could not see into the future, they were disappoingec
and naturally the reverse of well impressed with oue powzrs, for they knEWy
that their own medicine-men had charms and magic paraphernaiia that enabledj
them to see things the morrow was to bring forth . . . ¢ . ’

FromVihjakmur Stefansson's Famous 1913 account, MY LIFE WITH THE ESKIMO; as
quoted in Comparative Economic Systems: An Inquiry Approach, by John R. Coleman,

| Ted C. Soens, and Edwin Fen;on, PP.»38-42, c. 1974 Holt, Rineharf & Hinston Pub,
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_« HANDOUT 4. THE MARKET ECONOMY AS AN ORGANIZING TOOL
ot Every day thousands of people take part in making or buying such diffe- -

* rent items as groceries, ten-speed bicycles, ‘toasters, steel rods, houses,
basketballs’, magazines, factories, cars, gement mixers, and clo hes Wro
decides which of these items should be’ produced? Who will get'them?«—whaﬁ
will these.goods cost? How mhny.of each item should be made?

It would be s1mp1e if dn individual or group could be singled out as.
the decision-maker. It would aiso be simpie if some overall plan existed -
which’set prices or production goals. However such decision-makers and

(rplanl do not ex1st in a morket economy
® ' o
/ .. N =
THE MARKET v : . >
: Becau we Tive in-a mayket-run society, we are’gpt to take for granted
» . the puzzliWg--indeed, almost paradQxical--nature of the market solution to
T .+ the egonomic problem. But assume tor a moment that we could act as economic
: qu1sers to a society tnat had not yet decided on its mode of econemic-Orga-
nizatijon. - -

We. could imagine the leaders of such a nation say1ng, “We have always
_experienced a b1gh1y‘;rad1tion-bouﬁd way of life. Our men hunt and culti-
vate the fields and perform théir tasks as they dre. brought up to do by the
force of exampie and the 1nstrﬁ"}on of their elders.” We know, too, something
of what can be*Bone by economic command. We are prepared, if ﬁecessary. to,
sign an edict making it compulisory for many of our men to work oOn.community

“ projegts for our national development. Tell us, is there any other way we
can organize our society so that it w111 function successfully--or better
, yet more successfully? ’ _

Suppose we answered, "Yes, ‘there is another way. 0rgan1ze your soC1ety
along the iines of a market ecogomy

"Very well,” say the leaders. "What do we then teiT people to do? - How

do we assign them to their various tasks?" | S
"That's the very point," we should answer. Ina market economy, no one o

is .assigned to any ‘task. In fact, the main idea of a market society is that

each person, is allowed to decide for Irimself/herself what to do." .o
There is consternation among the leaders, "You mean there is no assign- 7

ment of some people to mining and others to cattle raising? No manner of

desigmating some for\LrE%%portafﬁon and others for weaving?\ You leavé this

to people to decide forthemselves? But what happens if no one volunteers

es, or if no one offers himself/herself as railway engineer?"

“assured,” wa tell the leaders, "néne of that will happen!,

In a market sggiety, all the Jjobs will be filled because it will be to

peoplel tage to fill ‘them." -

————— Our-respondents_accept_this with uncertain eXpnesﬁiQns,___ng lgok,“ one\

of them finally says, "let us suppose that we take your advice and allow ouy:

-people to-'do as they please. Let's talk -about something specif1c, Tike q]otﬁ _

prodiction. Just how do we fix the right level of cloth output in this 'mar- . -

ket society' of yours'«“l

to go into the mi
" "You may r

~ "But you don't,  we reply. - v 4
"We don't! Then how do we know there w1T1.be enough. cloth produced?” he !l
ks triumphan€ly. . ‘ ) b kS
] ‘\\ ) \',__’
. ' 196 |
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“Ah, but the market w111 see that too!“

. . .Imagine a market economy somewhere in the wor]d which produces and
consumes only two products. The people in this economy live.entirely.on
bread and cheese. 3tudy the model carefully, and considér how this economy -
decides what to produce, how to produce it, and for whom to produce it.”

* . < First, much of the what question is answered by the fact:that these -
people just happen to 1ike bread and cheese, and only bread gnd cheese.
how much of each? Since these people 1ive in a free market economy, they
are riot _told which to buy. They will divige their spending between bread and

¢ cheese in whatever way appeals to their tastes. Assume that the® have been
“spending half of their income on bread and half on cheese. Now suppose these
- people fecide, of their own free will, that they want more cheese and Ee
bread. . What hapEenSf
‘First, the bakers and the cheese makers learn of the change in taste not
from a king or commissar, but from 51mp1e observation. ..The bakers find them-

But

selves with bread unsold at the end of the day.

That is a s1qna1 to them to

cut bick on production.

The cheesemakers, on. the othe

- have sold all their cheese before the end of the day

hand, find that they
That is their 51gnai

“But what is this market that will do these, wonderfu] thtngs? Nho runs .o, e -

it?" .
- "Oh, nobod; runs the market,” we answer. "It runs itself. In Ract ,
there rea11y isn't any such thing as 'the market i Pf'q Jjust a word we use 2
to describe the way people*behave."” - ) .
. "But I thought people behaved the way they wanted to'“ i .
- "And so they do," we'say. “Put never fear They will want’ to behave .-
\ the way you want them to behave." ' :
} "I am afraid," say* the ch1eF of the delegation, "that we are wasttng
our time. We thought you had in m1nd a serious proposa] ' What yeu suggest
is 1nconce1vabie Good day.™
~T @ o
. L
A MODEL: - : BY BREAD AND CHEESE ALONE ?

“to try to expand production.
But the chain of events has just begunl¥ The cheesemakers cannot simply
_ make mdre cheese - 1mmed1afe1y First, they will have to get milk, more
I labor, and more equipmeht. If any of these ingredients is in short supply,
; the cheesnmakers way change the way in'which they make cheese as well as the
o amo If skilled labor is,hard to come by, the cheesemakers may train more
' peop]e work their present staff overt1me, cut corners in the cheesénaking
process, or try to devise new machinery to do part of the work that has been .
done by Jabor. From any of these changes, a new how answer would result.
At the same time; bakers will find that they must lay off some of their

skilled workers as production is cut back.

These workers may be Tucky enfugh

to find jobs in the expanding cheese industry.

However, thei? .iew jobs will.

in the bread 1ndustry

Farmers with Jand that is fine

for raising wheat-but

—— - probably-neither pay as well- nor-be-at-as high—aski1t Tevel ay theirold jobs -~ . T

not so good for- raising dairy cattle will also feel thé squeeze (at’least
until they can shift to another cxop that is just as profitable). Their R

. friends w1th goad dairy land widl

rosper.

Thus » there will be

redistyribu-

" tion of income as a result of the shift of tastes from bread to cheese.

The

¥

- for whom question is answered not by Ian\ but by 1mperson§'l market forces.

\

-

.. ) - _ 1.9\?:
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Those who gain from the sh1ft in tast get more income with which they can ° o
buy more of+the economy,'s bread and chéese than ever before. Thosé who lust -~
- from the shift in.taste end up with less money te buy bread and cheese. : &
- The rea]wwor]d however, is more complicated than this imaginary economy

of bréad eaters and cheese eaters In the real world, thousands of products
. exist. But.the same basic process;is still at work. In a parket é&conomy,

free market forces, yresponding to Qhe demand of consumers alone, make the
major decisions about what goods are to be produced who they are to be produced
. and for whom they are to be prodUCed“ : 3 o

T e L . ' N

SOUrdgg' "Hhat tolbroduce The Seal or the tar1bou?“ "A Mode1 By ‘Bread and i
Cheese Alone" are from Comparative Economic Systems: An Inguiry Approach, by i
John R.,Coleman, Ted C. Soens, and Edwin .Fenton, pp 38-45. 1974, Hoit, Reinhart -~
and Winston, Publishers. "The Market” is.from The Making of Economic Society, :
by Robert Hkilbroner, pn. 18-19, Prentjce-Hall Inc:, New. Jersey. Reprinted-
with permis oﬁ ’ .
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HANDOUT 5
*

'THE CORE OF ‘THE COMMAND ECONOMY

.In a market econamy , product1ve resources such as steel, timber, skilled
_ Iabor and computers would go to whoever ‘bids . highest for them. Jn the Soviet
= Union, governmenr'p]anners’decfde where such resources are to go. They say,
V' "Here are our most 1mpprtant goals, and here i< the way we will use our avail-
able resources to achieve these goa]s " ! N
When considering the distribution of key resources; the planners face an
important question: How should gthey divide production between capita] goods
and consumer goods? If they chdse to, the p]anners could raise today's stan-
dards of 1iving qupck]y‘ They could allacate 'resolrces to the droduct1oﬁ”?
consumet goods which the peopte desires But they know that steel used for

_ automobiles, washing machines, and refrigerators cannot also be used for rail-

- road cars, br1dges and more steel mills. And if the stock of capital goods
does not increase, the nation will not be able to fiake more consumer goods in °
the future. The prob]em, then, is: Find a workable balance betwalen giving
the peop]e what they want in the-short run, while provid1ng for the Tong~term
expansion of the nation's product1ve fac111t1es R

A1l .of the separaté pieces in -the SoV1et Unjon's economic. J1gsaw puzz]e _
somehow have to be fitted fogether. This is “the task of the Gosplan, the:
.. state economic planning agency of the Soviet Union. This committee of economic
S planners_réceives its, general directions from the central Commiti -qm?\

.+ Communist.Party. The' party frames the five-year plans for the: socie
. In translating the.general commands of the party into many c]oseTy related,
specific targets, the Gosplan ‘has help from subordinate ‘commissions that govern
different industries.and reg1ons .The p]ann1ng agency . alsof uses statistics and
computers to help fit the' pieces of the economic Jigsaw -puzzle together . 7o

Even with the varigus.types.of -assistance the Gosplani receives, the task

of the economic planners remains complex.. The planners A st make most of the

economic decisions that the ffee market makes in the, itedStates. Outsiders

know many of the mistakes that Soviet planners have made. Too many shortages

+and-too apany failures 1n ach1ev1ng goa]s make thede m1stakes d1fficu1t to con-
- ceal . .

«  .The Gosolan takes 1ts orders from the Communist Party.
oL elite group and is deliberately kept small. In fact, only about six percent
o . of the adults in the Sgviet Union toda;-beTong to the party:  But once they *°

nation. The members of the GoSpIan are the key technicians whose skiils help
determiné whether or not the nation's goals are achiaved. 'But the goals them-
i selves--and thé final control of the economy-~still remain firmly in the hands
%, of the ‘Communist Party .

1
i -
s
.

Adapted from‘Comparat1ve Economic Systems:

¥ Source:
22 ¢ John R. Coleman, Ted C. Soens, And Edwin Fenton, pp. 156-59.

An Inquiry Approach, by.
Ripe@art and™— -
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‘The party is an

become members, each plays a part, however minor, in setting the goals for the -

;§7~f~~—winston -Pub]ishersmmnRegr1nted with_permission.._ _ ___
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HANDOUT 6: EVALUATION EXERCISE

: "l- T ki - - .7 '

! ) . - v l
Below are statements describing various economic actions. In the space
provided label or classify each statement according to whether "you think it .~
is typical of a traditional economy (T), 2 command'e?dhomy {C), or a market .
economy {M). . ~ - , , ' - . v

1. "On the farms, the Working day lasts from before sunrise.until
- dusk or dark. As they have done for centuries, women .follow
the reapers and binders on foot to gather the gleanings-from g
the fie]d lo ’ e“ ’ A - - _I ' *-

LN

o . 2. "The problem of finding skilled workers-was immense. -There L
‘f were simply not enough trained.men available.. His competitors - .~
“were fighting for_ their share -of the labor -supply. (He) PRSI
decided to introduce a five-dollar-a-day minimum wage. "The - -

’ new-minimin-more than doubled the existing wage . . "

3. “The practice of giving certain indystries (first callon : -
scarce materisls) has brought~mdre)rapid-bvef-a]]'eponomic""“
growth than otherwise might;hayg;?egngpossibjgfﬂ;-' e

4. “The proclamation of the (head of state) declared that mo. = "7=J
banking operations should.be carried on throughout the country -
until further notice." . =~ 1 7 . . o

5. "The (people.being studied) were!still 1iving off~Seal meat and-- -
were making no attempt to kill any of -the numerous caribou that. -
. were continually migrating past. I thought at- first that there -
- might be some taboo preventing them from hunting caribou .on ‘ice, -
, . “but this they told me was not so. It was simply that-theyhad --- =
' never hunted caribou on the ice and hadinot“sgnsidered it-~ . -3
- possibie . . " ' L S T
, - - o

-
.o

6. "Holding prices’in check was difficult. A great burden- fell on

the Office of Price Administratfion, created to keep, the 1id on -~

’ . pri by setting ceilings on a‘large 1ist of commodities: which® -

were much in demand." ! . —~ .
L ¢ -.;‘:-2‘
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AHSWER SHEET".

.'Handout_; 6: Evaluation Exer:cisé :

LT (tr-qdit'ion-ai economy)

2. C (command economy)
\meeconw) '

4, € {command ecorio _L\

5.7 (t;aditi"dna(] economy} —<

gl

- 6. M (mark& ecoi{onw); , NI
g : ~
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